
VCE Summer School: 2021 Directors’
Report

Prepared by Estelle Hanney, Caitlin Minney, Ciara Hart and Daniel
Beratis

This report is not to be taken as final until accepted by UMSU Students’ Council



Table of Contents
Table of Contents 2

Introduction: VCE Summer School 5
Our program: 5
Goals of the VCE Summer School: 5
Academic Program Timetable 6
Management Chart 8

Timeline of VCESS Events 8

Directors 10
Director Recruitment 10
Director Induction and Training 11
Director Handover 12
Team Management 12
Notes on UMSU Volunteering Department and Policy 13

Program 15
Academic Program 15

Student Enrolment Day 15
Subject Coordinators and Subject Booklets: 15
Guided Private Study 17
One on One Tutoring 18

Extra Curricular Program 18
Workshops 18
Seminars 20
Tertiary Expo 22
Events Program 22

Residential Program 23
Logistics 24

Room Bookings 24
Access of Rooms 24
Timetabling 25
Academic Scheduling 26
Data Management 30
Tutor Communication Management 31

Tutors 31

2



Tutor Recruitment, Selection and Training 32
Marketing 32
Application Process: Online Form 32
Tutor Social Events 34

Tutor Training 35
Summary of Training Options 35
Training Content & Delivery 36
VCESS policy 37

Changes to Special Roles 38
Indigenous Student Program 38
Social Media Team 39
Events Team 39

Students 39
Student Recruitment 39

Changes to the Student Application Process 40
Social Media 43
Open Day 43
Marketing through Western Chances 43
School visits 43

VCESS Branding 44
Program Mascot: Otto the Blue-Ringed Octopus 44
On-program collateral 46

Student Demographics 47
Addressing Educational Disadvantage 47

Special Roles: Program Responsibilities 49
Events Team 49
Group Leaders 50
Operations Team 50
Residential Team 51
Subject Coordinators 51
Tutor Support Officer (TSO) Team 51
Welfare Team 51
Zine Team 52
Social Media Team 52

Finance 53
Sponsorship and Donations 53

VCESS Charitable Status 53
Sponsorship on the Residential Program 54

3



University of Melbourne Sponsorship 54
Printing 55
Teach for Australia Partnership 55

Bursaries 55
Western Chances Bursaries 56

Travel Bursaries 56
Indigenous and Torres Strait Islander Scholarships 57

Preliminary Program Budget 57
VCESS Budget Allocation from Students’ Council 58

Program Feedback 59
Quality of Teaching 59
Quality of Program 60
Academic Program 61
Rural and Regional Program Feedback 62

Appendices 64
Appendix A: VCESS Tutor Attendance and Absence Policy 64
Appendix B: VCESS Tutor Online Conduct Policy 67
Appendix C: VCESS Appropriate Conduct and Relations Policy 70
Appendix D: Quality of Teaching Survey Breakdowns 74
Appendix E: Quality of Program Survey Results 76
Appendix F: Quality of Rural and Regional Program Results 78

4



Introduction: VCE Summer School

Our program:
Since 1971, the VCE Summer School (VCESS) has been providing students from
disadvantaged backgrounds a head start on their final years of education through a two-week
tutoring program for VCE students which takes place every year in January. Though the
program was adapted to an online venue due to logistical challenges resulting from the
Covid-19 pandemic, the essential pillars of the program, and indeed the uplifting atmosphere of
tutors and students working together to prepare for the year ahead persevered. The program is
run by university students for VCE students, with the student base consisting of both students
from rural and regional Victoria, and students from the inner and outer suburbs of Melbourne.
Students are academically supported at VCESS through classes, guided study and one-on-one
tutoring, and lectures. In addition to academic support, students are provided with a range of
team-building activities, seminars and workshops that are targeted to the interests and needs of
Year 11 and 12 students. The Program aims to teach students about creating a healthy
study-life balance.

Goals of the VCE Summer School:
The broad goal of the VCE Summer School is to fight educational disadvantage in Victoria. The
program aims to work towards this goal by providing access to subject-specific tutoring, which is
unaffordable to VCESS’ key student demographic.  The Program also aims to reach as many
rural and regional school students to provide them with opportunities to access the program, in
an in-person program context this is through its Residential accommodation and targeted
activities; and in an online context support was given through a specialised Regional and Rural
Student program.
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Academic Program Timetable
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Note: sample online timetable for one day
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Management Chart
Presented below is the Management Chart of the VCESS 2021 Program. Each team has a
Coordinator or Coordinators with whom the 2021 Director Team worked closely with. It should
be noted that numbers of team members change every year dependent on need.

Timeline of VCESS Events
12-Jun 2021 Director Team opened applications for 2020 Director Team

5-Jul Applications for 2021 Director Team close

7-Jul Interviews for 2021 Director Team begin

10-Jul Interviews for 2021 Director Team end

10-Jul Offers for the 2021 Director Team positions made

16-Jul 2021 Director Selection Announced

17-Jul First Director Team Meeting and Director Teams Handover

18-Jul Volunteering Induction

27-Jul Tutor Position Descriptions Finalised and Uploaded to UMSU Website

27-Jul Tutor Applications Opened

7-Aug Process to engage in a Sponsorship Agreement with UoM began

11-Aug Budget Meeting with Goldie
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17-Aug Tutor Applications closed

22-Aug Interview Offers for tutor positions sent out

24-Aug Tutor interviews begin

4-Sep Tutor interviews end

5-Sep UoM Open Day (online)

8-Sep Residential Group Interviews begin

9-Sep Residential Group Interviews end

22-Sep Tutor Interview Outcomes Emailed

29-Sep Response to Tutor and Special Role offers due

29-Sep Meeting with Western Chances to discuss partnership (phone)

11-Oct Subject Coordinator Facilitation 1

14-Oct Subject Coordinator Facilitation 2

16-Oct Student Applications Opened

progressively   Student enrolment offers sent

16-Oct Subject Coordinator Facilitation 3

19-Oct Tutor Trivia

29-Oct Tutor social event: Trivia

22-Nov Subject Booklets Due

23-Nov Director Zoom training (Designing for Student Engagement)

30-Nov Tutor Training Day 1

4-Dec Tutor Training Day 2

5-Dec Tutor Training Day 3

20-Dec Student Applications Closed

20-Dec Tutor Picnic and online Social Event

4-Jan Tutor Picnic and online Social Event

6-Jan Tutor Picnic and online Social Event

6-Jan Block List Released to Tutors

7-Jan Tutor Preparation Day

11-Jan VCESS Program Began

22-Jan VCESS Program Concluded

25-Jan MegaZine sent to print

12-Feb Meeting (Report Writing)
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Directors

Director Recruitment
The 2020 Director Team was responsible for hiring the 2021 Director Team. In the previous
cycle, when hiring for the 2020 Director Team, applications were open from the 8th of April to
the 26th of May 2019. Due to interruptions to hiring processes affecting all University of
Melbourne departments resulting from Covid-19, the opening of applications to the position of
director was delayed in the 2021 cycle.

Applications for the 2021 Director Team were opened on the 12th of June, once hiring was
permissible by the University of Melbourne. The 2020 Director Team was greatly impressed by
the standard of director applications and interviews, with almost all applicants identifying
relevant areas for improvement within the program, as well as making strong arguments for the
continuation and support of other aspects of VCESS.

Interviews were conducted via Zoom over a four day period from the 7th of July to the 10th of
July, before the selection decision was announced to applicants after the final interviews on the
10th of July. The opening of the positions was publicised on the VCESS facebook page and
website, UMSU website, and to past VCESS tutors via Facebook networks and email lists. An
updated position description was made available, as was the 2020, and previous, Directors
Reports; documents considered vital to the application process. Director candidates were
required to submit a CV, as well as a 500 word statement addressing their suitability for the role,
and vision for the Program.

Interviews were scheduled by the 2020 Director Team and each interview was attended by the
outgoing Director Team, a student representative of the UMSU, and Volunteering Coordinator,
Goldie Pergl. Concern may be expressed at the size of the interview panel, however the 2021
Director Team strongly believes it is necessary for the decision-making process for the entire
Director Team to be present.

It should be noted that in years previous to 2019, it has been possible that UMSU student
representatives who attended Director interviews could later apply to be a tutor on the Program,
and therefore interviewed by a Director Team they had helped appoint. This could have
potentially resulted in a situation where the student representative had to work with an
unsuccessful candidate on the Program. To avoid this issue, the 2020 Director Team requested
that the UMSU student representative who attended the interviews be a student who has no
intention of applying for the 2021 program. The 2021 team strongly suggests this request should
be made when assessing director applications in future programs, to avoid the same issues.
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The VCESS Director selection procedure is known for valuing confidentiality and privacy of the
candidates, especially those who are unsuccessful as they almost always continue their
involvement in the Program. This is carried out to the extent that the incoming 2021 Director
Team was not aware of the unsuccessful Director candidates. The 2021 Director Team
recommends that this confidentiality be continued as a highly prioritised element of the process
as it contributes to a culture of accessibility and growth within the program.

The 2020 Director Team unanimously agreed to appoint Caitlin Minney and Ciara Hart to join
Daniel Beratis & Estelle Hanney, the returning Directors, as the 2021 Director Team.

Previous Involvement of non-Unimelb Directors

Opposition to the candidates chosen by the Director Team has been expressed in the past due
to candidates being students of other universities. While this was not an issue during this
recruitment it remains the view of the 2018, 2019, 2020, 2021 and many previous years’
Directors that the involvement of non-UoM students as volunteers of VCESS is vital to the
program’s mission and quality of delivery and that discrimination against non-University of
Melbourne students at the Director level would be harmful for the program.

Director Induction and Training
Director team handover and Volunteer Induction took place the week following the
announcement of the director team. On the 17th of July the 2021 team met for the first time for a
handover with the 2020 Director Team. The official Director induction this year consisted of an
introduction to the role by Volunteering Coordinator, Goldie Pergl; as well as from the UMSU
Communications Team. In previous years incoming Directors were provided with Volunteer
Management and Finance and Budgeting training which was found to be beneficial and is
recommended to be provided in future years.

Additionally, in previous years a number of training sessions were provided by UMSU which ran
later during the year after Director Induction, these included Disability Awareness Training as
Interview and Recruitment Training and Child Safety Training provided internally by the UMSU
HR Manager. The Disability Awareness and Mental Health First Aid Training which were last
offered to directors in 2019 were considered ‘beneficial’ and were recommended for future
Director Teams by the 2019 team.
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Director Handover
The Director Handover process consisted of meeting with the 2020 Director Team to discuss the
successes and potential improvements that could be made to future programs, particularly in
the context of prospectively running an online program in 2021. Discussing and working with the
past team enabled essential knowledge to be passed on and the program goals to be
continued. It was found that publishing the 2020 Directors’ Report as part of the selection
process was very beneficial to the handover as incoming Directors already had strong
knowledge of improvements to and issues being faced by the program.

Team Management
Due to the unpredictable nature of 2020 throughout the Covid-19 pandemic, the 2021 team
were limited in our ability to implement any longer term plans to organise various projects
throughout the year. Maintaining twice weekly zoom meetings, both with the team and
Volunteering Coordinator, Goldie Pergl, proved essential in maintaining strong communication
and ensuring all members of the team remained informed of all aspects of the program. This
twice weekly meeting structure, on Tuesday and Wednesdays, was kept throughout the less
busy periods of the year. However, the workload increased to full days, weekdays during the
day and some weekends during busy periods such as interviews, tutor training, and the 2
months leading up to the program. It is recommended that the consistency of a weekly meeting
is retained as this structure allowed the 2021 Director Team to stay organised and consistently
work towards projects.

Administrative tasks

A plan was also considered for handling emails to the Summer School account. Initially, a roster
in which Directors were each responsible for responding to emails on one or two weekdays was
established. Later, as emails became more specific to individual tasks, a flagging system to
signify which Director is responsible for emails in the inbox was the method chosen for triaging
emails. The 2021 Director Team at times had difficulty maintaining a fast email turn-around
throughout the program, in part due to having an increased number of tutors. Facebook
messaging software was used frequently to organise discussions within the Director Team.

In 2021 the team was evenly split in it’s responsibility for ‘Tutor Directors’ and ‘Student
Directors’. These teams managed most the responsibilities and tasks required for their
respective group of program participants.  Special Role Teams were also allocated to a Director
and this relationship was made clear to the teams so they knew which Director to contact with
issues they had and were able to form strong working relationships. This approach worked well
for this team but it is recommended that future teams make their own decisions about
delegation and responsibilities based on their individual team dynamics.

12



The 2021 Director Team worked to support each other throughout challenging and busy periods
that each member faced. Team unity enabled strong communication, work efficiency and the
interests of the program to be held central to program decisions.

Notes on UMSU Volunteering Department and Policy

The 2021 Program was run as a part of the UMSU Volunteering Department and supported by
the Coordinator of Volunteering. The 2021 Director Team would like to express their gratitude for
the support provided to the program by the Department, and in particular by the Coordinator of
Volunteering, who was an invaluable source of advice and support.

In 2018, the UMSU Volunteering Policy was also introduced. The 2020 Director Team held
concerns about whether the aims of the policy were aligned with the aims of the program. These
concerns were largely focused on the restriction placed on Volunteering Programs’ ability to
recruit participants from other Universities. It was also the opinion of the 2020 Director Team,
maintained by the subsequent 2021 team, that tutors from a diverse range of Universities are
vital to the positive culture of the program, as it contributes to exposing the students to the many
tertiary pathways and opportunities available to them which is one of the primary goals of
VCESS.

The 2021 Director Team continues to have some concerns about the Volunteering Department.
The primary concern is the lack of privacy as a result of the shared office space. For many years
before the creation of the Volunteering Department, the VCESS Director Teams were provided a
private office space by UMSU/MUSUL. This was valuable for a number of reasons: it provided
secure storage of the program’s resources and documents, a focussed workspace, and most
importantly, allowed the Director Teams to maintain confidentiality in all team discussions. For
these reasons, the 2017 Director Team strongly opposed UMSU’s request they move into a
shared Volunteering Office. Unfortunately, whilst the 2017 Director Team’s feedback was sought
in the office development, UMSU did not take this opposition on board, and in May 2017, at the
commencement of the term of the 2018 Director Team, required VCESS to move into a shared
office.

There have been both positive and negative aspects to this move. The current Volunteering Hub
Office has better facilities and helps VCESS present a more professional image. The provision
of the VCESS Director Team with laptops and monitors provides more flexibility than the
previous provision of desktop computers, and access to a printer in the office space is also very
useful. The number of whiteboards in the office and meeting rooms was also found to be very
useful by the 2020 Director Team. It is also positive to build a sense of collective community
amongst the different Volunteering Programs by sharing an office space, and this has resulted in
a higher crossover between volunteers at each program.
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There are two key challenges in working in a shared office space: different working schedules
and schedules of different programs, and confidentiality requirements.

Due to the different timelines of the different Volunteer Programs that share the office, there are
often periods where one program has a high workload, causing stress and the need for a quiet
and focussed workspace, whilst another program is at a period of lower workload and prefers a
more relaxed and social workspace. Balancing these differing needs can be a source of tension
and one that will require management into the future.

The primary concern, however, is that of confidentiality. Sensitive information about the
VCESS’s volunteer tutors and largely underage students is at the core of the work done by the
Director Team. Discussions amongst the 2020 Director Team about tutor selection and
management occur extremely frequently, and it is impractical for Directors to move to a
confidential meeting room each time they wish to discuss or even quickly confirm a sensitive
detail, for example, whilst replying to emails, or following up with a tutor about a deadline, or
quickly finding a tutor to fill a sudden vacancy. All of these discussions ought to remain
confidential between VCESS Director Teams, and, where necessary, the Volunteering
Coordinator. Issues arise here because many of the Directors of other Volunteering Programs,
and volunteers of other programs in the office on the business of these other Volunteering
Programs, are themselves tutors at VCESS, and may overhear discussions sensitive in nature
whilst in the Volunteering Office.

This is an even greater concern when it comes to dealing with sensitive information of our
students, most of whom are underage. VCESS Director Teams are often required to have
conversations about students’ medical information or other sensitive information over the phone
to the student or their parents, which must take place in the office as the phone provided to
VCESS is anchored to the wall.

All of these frequently arising situations raise concerns about VCESS’ ability to adhere to
UMSU’s Privacy Policy, and it is the hope of the 2019, 2020, and 2021 Director Teama that
future Director Teams will be able to work with UMSU to improve the program’s ability to adhere
to privacy practises.

Finally, the harmonisation of the branding of the different Volunteering Programs has the
potential to be a concern for the VCESS program. The 2018, 2019, 2020 and 2021 Director
Team have been fortunate to work with the Communications Department to create individual
branding for the VCESS Program including logos and colour schemes. It is the recommendation
of the 2021 Director Team that future teams continue to utilise and develop this branding as it
has a positive impact on the image of the program and assists to distinguish between the
different Volunteering programs, allowing them to express their individual aims and culture.
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Program

Academic Program
The academic program is perhaps the core of VCESS. The academic program relies on Subject
Coordinators creating subject booklets and subject tutors adapting these booklets to their
classroom teaching using the support of the Tutor Support Officer Team. Additional academic
support outside the classroom includes guided private study and one-on-one tutoring.

Student Enrolment Day
In previous programs a Student Enrolment Day has run on the Friday prior to the program. On
this day, students traditionally arrived at The University of Melbourne to collect their materials
and to meet their group members. However, due to the university campus being closed this year
due to COVID-19, and the change from an in-person to an online program, the student
enrolment day did not take place.

Subject Coordinators and Subject Booklets:

Subject Coordinators produced a combined 79 subject booklets. The Subject Booklets act as a
resource for students and a guide for tutors for the content in each subject offered at VCESS.

The process of creating subject booklets started with Subject Coordinator Facilitator Training
sessions which were held on the 11th, 14th, and 16th of October. All training sessions were run
online over Zoom. All Subject Coordinators undertook a form of training, with special attention
and resources offered to those Subject Coordinators who joined the program or came into the
position later than others.

Returning Subject Coordinators and Tutor Support Officers were present at these sessions and
were useful in mentoring new Subject Coordinators in the effective creation of their booklets.
From the previous years recommendation, Tutor Support Officers facilitated group discussion
amongst Subject Coordinators in different breakout rooms. We believed that the group
facilitation by Tutor Support Officers worked well and we recommend that this continues in
future Subject Coordinator training.

All Subject Coordinators were given a resource detailing the physical requirements of the
booklet, including how to approach the booklet, what to include and emphasis was placed on
providing students with skills that they can take into VCE. The overwhelming majority of Subject
Coordinators were, as has been the case in previous years, new tutors. In addition to this,
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booklet specific feedback from the previous program should also be provided to Subject
Coordinators to help them in the process.

Every Subject Coordinator was emailed an editable copy of their subject booklet from the 2020
Program during October. Subject booklets were created with a deadline of November 22nd set
for tutors. This deadline was pushed back one week from the 2020 program. Unlike previous
years, there was no print deadline set by External Relations as Subject Booklets were
distributed online as PDF’s, rather than printed booklets. It is recommended that future
programs have an earlier due date for booklets as in previous years there has been a significant
push in the final few days before the booklets were due to go to print to collect complete
booklets and to merge the designed subject booklet covers onto these documents. Additionally,
many Subject Coordinators asked for extensions on this deadline due to University
examinations. Hence, it would have been beneficial to have an early deadline set with possibility
for extra time to be granted.

Subject Coordinator optional drop-in sessions were introduced in this program. These sessions,
hosted over Zoom by a Director and 2-3 Tutor Support Officers were an opportunity for Subject
Coordinators to ask questions about their booklets and receive feedback in real-time. Further,
these sessions aimed to provide a space for Subject Coordinators to work on their booklets
together, and motivate each other to complete their booklets. However, the uptake of these
sessions was very minimal and for this reason we recommend that the Subject Coordinator
drop-in sessions be discontinued.

Response to suggested changes from 2020 report and suggested adjustments

The 2020 Director Team suggests the model proposed in figure 9. In this suggested process,
TSO’s and directors would collate student and tutor feedback about the subject booklet and
relevant information about the subject, to be provided to the Subject Coordinator so they know
where improvements need to be made. This would help to ensure a high academic standard of
Subject Booklets.
While this approach was not implemented for the 2021 program, we recommend that in future
programs the process of creating Subject Booklets starts earlier, and the proposed approach (in
Figure 9) is implemented.
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Figure 9: Proposed Approach to the Creation of Subject Booklets –
suggested changes to Process in Green

Guided Private Study
Extra academic support beyond their allotted classes is structured into the timetable for
students. Unlike previous programs which had two Guided Private Study sessions, this year
only one session ran, which was held on Wednesday the 13th of January.

Guided Private Study sessions were held in class Zoom rooms. Tutors unable to be in their
Zoom room due to teaching more than one subject, notified students that their classroom would
be closed. Students were able to drop in and out of Zoom classrooms throughout the hour.

Previous programs struggled to find space for all students to meet at once. In 2020, the
sessions were split between the Alan Gilbert Building, John Medley and Sidney Myer Asia
Centre. The 2020 Directors found it preferable to instruct all students to go to the same location,
however, it was not feasible to place all students in a similar location due to room availability
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and maintenance works. Future Director teams should keep in mind the challenge of effectively
and efficiently communicating Guided Private Study locations at overnight or short notice to
students, given Zine printing deadlines.

Tutor involvement continued to be compulsory to the Guided Private Study session as per their
position description. The success of Guided Private Study relies on a high rate of tutor
involvement and generally there were no issues with having enough tutors at the session
however future teams should consider investigating assigning tutors to sessions.

One on One Tutoring
Students are able to receive one-on-one tutoring during their Independent Study Blocks.
However, for the online program, this looked different to previous years, with a tutor, supervisor
and student all attending the session, rather than just a tutor and student.

Similar to previous years, a Google Sheet sign-up link was used for students and tutors to
indicate their availability. This aspect of the program works towards VCESS’ values of ensuring
that all students deserve access to high quality tutors, and proved to be a valuable resource for
students, and for tutors where they felt a student would greatly benefit from one-on-one tutoring
time to clarify some parts of what was taught in class where a student may be behind, or
struggling to understand.

In previous programs, many students scheduled to meet their timetabled tutor during their
Independent Study Blocks in addition to signing up for one-on-one tutoring. This suggests that
students find it beneficial to have options to receive extra support from their tutors on a more
individual level.

Extra Curricular Program

Workshops

Three one- hour workshop sessions ran during the program on the 12th, 18th and 22nd of
January. Tutors were invited to express interest in running or assisting with a workshop by either
coming up with their own ideas or running a Director- selected workshop. This allowed for a
range of workshops to be run as follows:

A Taste of Overseas Study and Exchange
Ballet from your Bedroom
Debating
Film Studies
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Fun and Games with Probability
How to be on point for VCE 101: Time
management and Organisation
How to Code
Introduction to Descartes: 'Meditations on First
Philosophy'
Learn to Write in Ancient Egyptian Hieroglyphs
Moving Out: A Survival Guide
Pros and Cons of Taking a Gap Year
Protecting the Environment
Public Speaking and Presentation Skills
Queer Representation in the Media
Regional & Rural Students - Getting to Melbourne!
Resume writing 101
Resume/CV Writing
Rubik's Cube 101
Russian 101/How to read the Cyrillic Alphabet
The transition from high school to 'Uni-life'! 101
Tips for calculator use in Mathematical Methods
Uni Student Finances 101
VCE Study Tips and Guides (Science and
Technology)
Yoga for the Mind, the Body and the Soul
Focus Asia

Students preferenced the workshops that they wished to attend prior to the beginning of the
program to ensure that the workshops could be timetabled in accordance to student preference
and tutor availability. However, this posed a challenge as amending the list of workshops was
difficult as additional workshops could not be added once the preference had been submitted. In
future years, further promotion and communication including information on the running of
workshops should be communicated to tutors to increase the uptake and commitment to the
running of workshops. Additionally, the online format allowed for some flexibility for the number
of participants as many popular workshops could be run as a seminar.

In future years, the promotion of a diverse range of workshops should continue while
maintaining space for the high uptake of academic- skill based workshops. Additionally,
ensuring that tutors are made aware of their workshop commitments before the commencement
of the program will assist in maintaining the students’ workshop preferences as fewer changes
to the workshops running would need to be made.
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In addition to the three general workshops, a Welfare Workshop session was run to give all
students an opportunity to access the knowledge of the Welfare team and prepare for the year
ahead. Further information regarding these workshops can be found in the Special Roles,
Welfare Team section of this report.

Seminars
A number of seminars are also held throughout the program. Seminars are larger talks or
workshops, which aim to give students exposure to different topics that are related to their age
group or interests. Both tutors and external providers run seminars, and students can select
which seminar they would like to attend.

Seminars were held on January:15th (Friday), 19th (Tuesday), and 21st (Thursday).

Detailed below are the topics that were offered to students on each day, and a blurb about each
seminar provided to students.

Seminar 1: January 15th (Friday)

Seminar Title and
Facilitator

Seminar Description

Studying at The University
of Melbourne

(facilitated by The
University of Melbourne)

It's not all study at the University of Melbourne; come along and
hear about what it’s like to be a University of Melbourne student.
Find out about our unique curriculum and all the other amazing
things you can get involved with alongside your degree. We will talk
about: The Melbourne Model and why it is the best curriculum in the
world! As well as about: What is breadth and why it is an important
element of the best curriculum in the world.

Applying for SEAS
(facilitated by Program
Tutor)

SEAS covers a range of access and equity programs offered by
institutions. SEAS can be a useful tool for many students wanting to
do further study. Hear from the VCESS Welfare: Disability and
Inclusion Representative on eligibility and applying for SEAS.

Understanding the ATAR
(facilitated by Program
Tutor)

Study scores! ATAR! These numbers can seem pretty scary - in this
seminar we'll break it all down and run through the basic maths
that's involved. We will also demystify and learn about all the lingo -
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graded assessments, scaling and normal distributions!

Managing your time:
Organising a study
schedule
(facilitated by Program
Tutor)

This is a great Seminar if you are feeling a little nervous about
beginning your VCE journey and are unsure about how to manage
your time or would like to learn some new skills to help you study
effectively. In this seminar, we’ll discuss strategies for managing
stress, studying, and your VCE scheduling in a way that balances
your priorities.

Keeping Good Vibes
During VCE
(facilitated by Program
Tutor)

Studying your butt off isn't always super fun. It's important to find
ways to destress and stay sane during VCE. We will share and
discuss strategies to promote good vibes while doing some
recreational yoga. Come along to find ways to practice mindfulness
and simple self-care to look after yourself. This will be a fun session
of chill vibes and good advice. Wear something in which you are
comfortable and can move. No skill or equipment required
otherwise.

Seminar 2: January 19th (Tuesday)

On the 19th of January, students had an opportunity to hear from discipline-specific panels of
VCESS Tutors about life at university and their experience studying in a variety of areas
students may also hope to study in beyond VCE. Nine pathways panels were opened to
students for them to select the main areas that they were interested in. Two additional panel
options were made available this year (in attention to the number of panel options doubling from
2019 to 2020) allowing for more targeted and relevant information about study and careers
prospects could be given to students. The panels made available to students were as follows:

Pathway area Number of tutors on panel

Arts and Humanities 5

Commerce 2

Education and Teaching 3

Engineering 5

Law 2
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Medicine, Biomedicine and Health Sciences 4

Music 2

Science and Agriculture 5

Technology and Design 2

Seminar 3: January 21st (Thursday).

The final seminar of the program has been utilised in previous years as an opportunity to give
students options to attend seminars facilitated by external presenters on positive mental and
physical wellbeing. In 2020, some of the options made available to students in seminar 3
included seminars on ‘Safer Sex, Contraception and STIs’ (facilitated by Family Planning
Victoria) and ‘Limiting the Stress and Feeling Your Best – Wellbeing and Performance Tips for
VCE’. As the 2021 program was delivered online, the Director Team felt addressing more
sensitive topics like these in an online setting felt inappropriate.

Initially, the final seminar was scheduled to be run within the students groups, where students
would have an opportunity to present a ‘mini- Ted Talk’ on any topic they were interested in. The
seminar structure was altered at the beginning of the second week as the Director team became
more concerned about students experiencing ‘zoom fatigue’. The final seminar was run as an
‘opt in’ session for students, with students interested in participating being moved into a few
smaller groups to present and hear from others.

Tertiary Expo
The tertiary expo followed on from the second seminar in which students heard from panels of
discipline specific tutors. During the expo, students could pop in and out of panels and have
more informal discussions with the tutors they heard from in the morning. The University of
Melbourne also participated in the tertiary expo by offering drop in one-on-one appointments
with recruitment officers to ask any questions they may have.

Events Program
The 2021 VCESS Events Program was vastly different from the typical schedule of an in-person
program. In the 2020 in-person program, the events program included 2 BBQs, 3 large scale
activities, and the maintenance of the ‘Activities Space’ on Level 2 Union House. These aspects
of the program were organised and run by the Activities Team. Group Leaders were required to
lead their groups during activities.
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In the 2021 Program, the Events Team faced far fewer (if any) challenges regarding logistics of
materials and instructing tutors and students on their physical whereabouts on campus.
However, running longer events over zoom involving over 300 students and 55 group leaders
which were engaging for students in their late teens was no easy task, with many logistical
challenges associated with the online environment to overcome.

In the interest of limiting ‘zoom fatigue’ for both students and tutors, two events were selected
by the events team to run. On the First Wednesday of the program (13th of January) a 1.5 hour
trivia was run within groups, as students competed within their ‘pod’ as well as with all other
groups. On the second Wednesday (20th of January) a 2 hour Detective Mystery event was run,
where students worked in their groups to solve a mystery by collaborating and delegating tasks
and activities to receive clues.

The 2021 Team would like to thank the Events Coordinators, as well as all Events team
members for their hard work and constant positivity in planning and conducting events.

Residential Program
Previously, the VCE Summer School has offered a Residential Program for students who live
too far from the city to be able to commute to the University of Melbourne each day for the
program. This is a valued part of the program as students in regional and rural areas face a
unique type of educational disadvantage and any effort to combat this aligns directly with the
goals of VCESS. The 2021 Residential program was rebranded to the ‘Rural and Regional’
program, and was hosted online via Zoom. The ‘Rural and Regional’ program aimed to achieve
the same objectives as the Residential program, in assisting with the unique challenges
students from rural and regional areas experience.

Approximately 40 applications were received for the Rural and Regional Program (down from
152 the previous year), which was a significant decrease, possibly due to the program running
virtually in 2021. Further, a handful of interstate and Melbourne-based students applied for the
Rural and Regional Program. At the close of applications, Directors considered the fit of
students for the program, making sure that the students enrolled in the Rural and Regional
program, came from rural and regional areas.

On the Rural and Regional Program, students were looked after by a team of 18 Residential
tutors led by their Residential Coordinator. Group sizes were down from previous years
(between 3-6 students per group) as this was thought to help engage students online. However,
with some student attrition, group sizes varied considerably between groups, and some groups
with less students came together to form a larger group for activities.
The tutors were provided with Rural and Regional Tutor training prior to the program, which
covered mandatory reporting requirements and welfare based problems. This training was led
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by the Rural and Regional Coordinator. The Rural and Regional Team were also required to
plan evening activities’ prior to the program.

The Rural and Regional Program featured a wide array of activities ran in the evenings
throughout the two weeks. Each year incredibly positive feedback is received about these
activities and the opportunity they provide the students to make connections with each other.
Further, the Rural and Regional tutors acted as the Group Leaders for the students in their
group.

Logistics

Room Bookings

Due to the online posture of the program, physical rooms were not booked. Instead, all teaching
occurred online; all synchronous teaching (ie classes) occurred via the Zoom teleconferencing
platform.

Tutors’ personal meeting room links were collected throughout late November and December
alongside tutor training, and were allocated to team tutor pairs accordingly in line with guidelines
for child-safe use of Zoom. This was a more taxing process than the physical allocation of
rooms, as each class had its own individual Zoom room rather than several classes in different
blocks sharing one physical space. However, it is doubtful that other technological solutions
existed, and the use of Zoom was desirable given its familiarity to tutors, ease of access and set
of features. It is recommended that Zoom be used to establish class spaces in future online
settings, although if alternative options arise, they should be explored.

Additionally, a Zoom webinar license was acquired from University IT for use during the VCESS
opening and farewell ceremonies. The webinar function was a useful and appropriate venue for
these events to take place in, and it is recommended that it be used in future if necessary.

In the event of a future physical program, it is recommended that direct contact with Venue
Management be started early (September or October at the latest) to secure rooms north of
Grattan Street, especially in relation to rooms not accessible via central booking. Rooms for
tutorials, several lecture theatres and function spaces (such as Union Hall or the New Student
Precinct equivalent) should all be prioritised. If rooms booked are centrally timetabled (see
below), special care should be taken in liaising with Venue Management, Access Control and
Security to ensure that VCESS bookings are frictionlessly honoured throughout the program.

Access of Rooms
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Three issues were particularly difficult in accessing established Zoom rooms. First, where it was
impossible for a team tutor pair to have a compliant Zoom room (eg because they were the only
two tutors in a subject, with neither having an institutional Zoom link), it was necessary to either
arrange for a third participant to supervise with their own Zoom link, or to arrange for a
temporary staff contractor University account (which allowed for the use of a UoM Zoom link).
The provision of staff accounts generally was a time-consuming, but ultimately convenient
solution, and it is recommended that this be used in future if required.

Second, where appointed tutors withdrew after being assigned a team tutor but before the
program, it was necessary to rearrange Zoom links and, occasionally, multiple team tutor pairs
to ensure each class had an appropriate Zoom link. While the above solutions are available, it is
recommended that if team tutoring is a major part of the program in future, that tutors’
commitment after the assigning of team tutors is made very clear, to prevent attrition after
assignment.

Third, tutor absences during the program would sometimes have an impact on Zoom links, as
each link belonged to a particular tutor. While the ‘alternative host’ function in Zoom allows for
multiple persons to take ownership of a link, solving this issue, this requires the scheduling of
meetings either through Zoom desktop clients, the Zoom website or the Canvas LMS, which is
an additional administrative burden. The decision was made to instead arrange alternative links
with supervising tutors where required (including Operations team members, if necessary); the
alternative host function should be explored in future if required, but it is not recommended at
this stage due to the burden of individually scheduling the thousands of Zoom meetings
required.

In the event of a physical program, where rooms are centrally timetabled, issues in the past
have caused these rooms to be locked during VCESS bookings. This causes significant delay
for classes, especially where tutors do not possess UoM ID cards, and it is recommended that
Security and Access Control be liaised with proactively to avoid this issue in future.

Timetabling

It was decided early on in the online programming planning to replicate the in- person timetable
as much as possible. This allowed for as accurate a replication of the in- person program.
Should an online program need to run in the future it is recommended that the program
timetable be revised to prevent online fatigue.

The timetabling of classes is based on maximising students’ class preferences constrained by
tutor availability and classes offered and is run through the TMS. The block allocation of classes
was provided to tutors in the week before the commencement of the program. Due to the
flexibilities associated with an online program, we timetabled around a greater number of tutors’
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external commitments however there were fortunately no clashes between the availability of
subjects and students’ preferences.

In the future, this process should be completed earlier (at least two weeks in advance) so that
tutors can provide availability to their employers. However, this requires confirmation of student
numbers and the conclusion of student recruitment earlier, likely before Christmas due to the
timing of the program. Releasing personal timetables for tutors and students well before the
program will assist with the availability of tutors however may impact the availability of classes to
late student applicants as the class block allocation will be fixed.

Academic Scheduling

82 subjects were offered during this cycle; resources were provided for all but one student’s
initial subject selections. This is a slight increase on last year (from 79), owing in part to
increased diversity in student selection (eg students enrolled in Vietnamese this year, unlike last
year). The table below describes the range of subjects offered, the number of classes for each
subject and the average number of students in each class.

1230 individual lessons were run during the program, including three English lectures and three
English Language lectures. 206 streams of classes were allocated, with an average of 34
lessons running at any one time. The average number of students in each class was 9.59
students. Class sizes ranged from 1 student to a maximum of 16.

All classes were team tutored (see the child-safe guidelines). Team tutors were allocated by
Directors, pairing inexperienced and experienced tutors together, and non-UoM tutors with UoM
tutors together where possible, to ensure as much mentorship and ease of online access as
possible. This process was time-consuming but successful; the main issues that arose related to
tutor attrition and unresponsive tutors, with the former being somewhat unavoidable in a
program of this nature and the latter being a limited problem. It is encouraged that future
Director teams continue to allocate multiple tutors to classes where possible; if a future program
is online, the Directors should continue to pair tutors to ensure logistical compliance, but where
this is not necessary, a more organic method (including, eg, subject coordinators arranging
pairs) should be considered.

Subject taught in VCESS 2021 Classes Total Students

Accounting 1 & 2 1 11

Accounting 3 & 4 2 15

Algorithmics 1 1
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Art 1 4

Australian History 1 1

Australian Politics 1 1

Biology 1 & 2 4 30

Biology 3 & 4 8 88

Business Management 1 & 2 2 15

Business Management 3 & 4 3 29

Chemistry 1 & 2 7 65

Chemistry 3 & 4 8 109

Chinese Language, Culture and Society 1 2

Classical Studies 1 2

Computing 1 5

Dance 1 2

Data Analytics 1 3

Drama 1 6

Economics 1 & 2 1 11

Economics 3 & 4 2 14

English 1 & 2 6 75

English 3 & 4 14 139

English as an Additional Language 1 & 2 1 4

English as an Additional Language 3 & 4 2 16

English Language 1 & 2 2 19

English Language 3 & 4 4 36

Environmental Science 1 8

Extended Investigation 1 2

Food Studies 1 3
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Further Mathematics 1 & 2 3 17

Further Mathematics 3 & 4 8 89

Geography 1 9

Global Politics 3 & 4 2 7

Health and Human Development 1 & 2 2 8

Health and Human Development 3 & 4 3 41

History: 20th Century History 1 & 2 2 5

History: Ancient History 1 2

History: Revolutions 3 15

Legal Studies 1 & 2 3 15

Legal Studies 3 & 4 5 31

Literature 1 & 2 2 10

Literature 3 & 4 3 25

LOTE: Chinese First Language 1 3

LOTE: Chinese Second Language 1 6

LOTE: Chinese Second Language Advanced 1 3

LOTE: French 1 & 2 1 8

LOTE: French 3 & 4 2 22

LOTE: German 1 3

LOTE: Greek 1 3

LOTE: Hindi 1 1

LOTE: Indonesian Second Language 1 1

LOTE: Italian 1 10

LOTE: Japanese 1 & 2 1 9

LOTE: Japanese 3 & 4 1 10

LOTE: Latin 1 7

28



LOTE: Russian 1 1

LOTE: Spanish 1 2

LOTE: Vietnamese 1 2

Mathematical Methods 1 & 2 7 85

Mathematical Methods 3 & 4 11 140

Media 2 13

Music Performance 2 12

Outdoor and Environmental Studies 1 1

Philosophy 1 4

Physical Education 1 & 2 1 4

Physical Education 3 & 4 2 27

Physics 1 & 2 3 24

Physics 3 & 4 6 50

Politics (Australian and Global Politics) 1 & 2 1 3

Product Design and Technology 1 3

Psychology 1 & 2 3 22

Psychology 3 & 4 7 57

Religion and Society 2 7

Sociology 1 8

Software Development 1 6

Specialist Mathematics 1 & 2 5 26

Specialist Mathematics 3 & 4 5 37

Studio Arts 2 10

Systems Engineering 1 3

Texts and Traditions 1 4

Theatre Studies 1 3
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Visual Communication and Design 2 17

The Tutor Management System

The work of scheduling students into classes and producing individual timetables was done
using the Tutor Management System (TMS). The TMS is a piece of software built by a previous
Director, which provides timetabling systems as well as a student and tutor “portal” onto which
tutors can upload material for their students and record attendance for their classes. This cycle,
as in previous years, the TMS was vital to the successful running of the program, supported by
an external advisor with relevant experience.

This dependence is of concern to the program in the short- and medium-term. While the TMS’
stability has improved over past years, it requires in-depth knowledge both with programming
and with the TMS itself to maintain. This twin set of requirements is rare and will likely not be
available in the medium-term. Additionally due to the uptake of Canvas for this online program,
there were challenges faced with the repetition of information in both places, particularly if the
location (i.e. Zoom link) of an activity or class changed. If Canvas continues to be implemented
into future programs, the tutor and student- facing component may change to situate the TMS
as more of a ‘back-end’ component of the management of the program.

Data Management

The primary data management tool used by this cycle’s Director team was Google Drive. This
tool was effective as it allows:

● remote access across all commonly used devices, essential for the remote nature of
VCESS 2021;

● data to be accessed and edited by multiple users simultaneously;
● data to be easily shared outside of the Director Team when required; and
● data to be collected via Google Forms, which synchronises directly with core

spreadsheets, and is invaluable in managing large amounts of incoming data from
students and tutors.

The Directors recommend that future teams use this data management tool, but that further
integration options be investigated to streamline data collection and management in the future
(or, in other words, that the VCESS data ecosystem be streamlined).

Discussion surrounding the development of an UMSU volunteer management system,
potentially in the University’s Canvas ecosystem, has continued; at the time of this report’s
writing, it has not been implemented. However, the speculated potential of training and data
management with Canvas is significant, including the streamlined integration of Google Drive
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and future Director Teams should explore this or other systems if it meets VCESS’ required
functionalities.

Tutor Communication Management

Special role teams were given more flexibility than previous years to establish team
communication channels. All team coordinators were communicated with via email, and several
special role teams (including Tutor Support Officers and Operations which the Directors also
joined) used Slack for communication, while other teams used mediums suited to their team
members (such as Facebook Messenger). This flexible approach was adopted in recognition of
many volunteers’ relative unfamiliarity with Slack’s functions, including allowing for parallel
discussion of a range of topics, tasks or events. More attention was paid by Directors to the
online communications of special role teams due to the nature of the 2021 program.

All important communication to tutors was through email. This ensured that all tutors received
communication through the same channel however it relied on tutors regularly checking their
emails in the lead up and throughout the program. As in previous years, a tutor Facebook group
was established and moderated by Directors for more informal communications from both
directors and between tutors. However, many tutors missed out on these informal
communications due to not using Facebook or being unable to as they were living overseas. As
online communication evolves, it should be reconsidered whether Facebook can be assumed to
be used by all tutors and therefore whether it is an accessible communication tool in the future.

Should Canvas be utilised in future programs, the features such as forums on the platform could
be utilised earlier after the tutor recruitment stage. This would allow all tutors to participate in a
replacement for a Facebook group as all tutors on the program will be provided with Canvas
access and earlier use of Canvas will allow tutors to have a greater familiarity with the platform.

Tutors
Every year VCESS relies on approximately 200 volunteer tutors to run the program. The 2021
Director Team would like to thank all of the volunteers for their dedication and enthusiasm
towards the 2021 Program. We would also like to thank all of the volunteers for their willingness
to adapt to the online program and commitment to the program despite uncertainty about how
the 2021 program would run.
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Tutor Recruitment, Selection and Training

Marketing
Marketing for Tutor Recruitment commenced in late July 2020, and ran through the application
period of the 27th of July to the 17th of August. Prior to opening Tutor Applications, Position
Descriptions were edited to reflect the requirements and duties of each role, and were uploaded
on the VCESS website.

Promotional Material was released progressively over a range of platforms; including emails (to
expression of interest lists, past tutors, past students and faculty newsletters), Facebook posts
(from VCESS’ Facebook Page and on past Tutor and Student Groups) and Instagram posts. As
expected, these different avenues had differing levels of efficacy.

Due to COVID restrictions, the 2020 Director Team’s recommendation of having some form of
on campus activity, such as a BBQ, was not able to be implemented. This is something future
Director Teams may wish to consider. Additionally, we recommend continuing to capitalize on
the existing group of tutors from the 2021 program in 2022 by encouraging volunteers to get
their friends involved in VCESS.

Application Process: Online Form
Tutor Applications were collected via an online application form. In order to reduce the work
required by applicants, the process was brief in order to reduce time burden. Those interested
were required to fill out their personal details, preferred subject areas as well as answer two
questions. These two questions were ‘Why do you want to be involved in VCESS?’ and ‘What
skills or experience do you have that would make you an ideal candidate?’.
Data was collected about whether or not applicants had been a tutor at the VCE Summer
School before. Although, data was not obtained about whether applicants had been a student in
past programs. This was an oversight during the application process and thus it is
recommended that future Director Team collect this information as it is useful in Tutor
Management.

The total number of applications received by the closing date was 419. This was a significant
increase in applications from the 2020 program, when there were 329 original applications. The
large number of applicants aided in adapting the program to be online, as classes required two
tutors per class, and more tutors were available to be paired up. The 2021 team encourages
future teams to continue to grow the number of tutor applications, as this allows a greater
number of subjects to run with smaller class sizes.

32



Application Process: Interviews
The answers provided during the online application form were used to assess an applicant’s ‘fit’
with the program. Based on this assessment, successful applicants were emailed an invitation
to attend an interview. In total, 415 applicants progressed to the interview phase, although a
handful of applicants withdrew prior to their interview, or did not show up to their interview.
Interviews were held over Zoom with two Directors present. During interviews the Director Team
also began collecting evidence of applicants’ Working With Children Checks (WWCC). The
2020 Director Team suggested that future teams take a photo, as well as input the WWCC
reference number onto the application form during the interview as a more efficient means of
recording WWCC data. This was not possible over Zoom, but we support this recommendation
for future in-person interviews.

Prior to the commencement of the interviews, the 2021 Director Team disclosed any conflicts of
interest they felt with regards to any applicants. Given the highly social nature of the program
the 2021 Director Team felt this was a vital step in the selection process. Directors disclosing a
conflict of interest were then not expected to participate in the interview for that tutor, and the
conflict would be taken into account in making any decisions.

Interviews were scheduled for the period of the 24th of August to the 4th of September. This
year the Director Team chose to use calendly.com to schedule interviews, where an email with
an invitation to choose an interview time was sent through the website and was easily
scheduled. This website worked well, and it was easy to incorporate the two types of interviews
we were holding, Tutor interviews, which were 10 minutes, and Special Role interviews, which
were 15 minutes.

All interviews were judged against a set of standardised Key Selection Criteria. These were
continued on from the previous Director team, who spent time brainstorming the ideal qualities
of a VCESS Tutor. The Criteria were as follows:

1. Motivation
2. Reliability
3. Awareness of Disadvantage
4. Interpersonal Skills
5. Knowledge

Applicants received a score for each KSC.

In addition to this, applicants for Special Roles or Subject Coordinator positions were given a
separate score for each additional position. The scores were all based on the same four-point
scale, with the scores determined as follows:

SCORE EXPLANATION
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1 Applicant does not meet requirements

2 Applicant partially meets requirements

3 Applicant meets requirements

4 Applicant exceeds requirements

These scores, along with additional notes and comments were recorded after each interview,
allowed the 2021 Director Team to make the most informed decisions possible. The KSC
framework used was largely adequate for the purposes of deciding whether applicants were fit
to undertake a role within the program.

The majority of selection decisions were made after the conclusion of interviews. The primary
exception to this was for applicants who had been shortlisted for Residential (Rural and
Regional) Tutor positions after their initial interview. These applicants were required to attend a
second-round group interview. For the 2021 Program, there were three group interviews held
via Zoom, and between 3 to 4 applicants were placed in breakout rooms with one director.
There were 4 questions that applicants were to work on in their breakout groups, and the
participants within each breakout group changed after each question.

After the conclusion of these interviews, outcomes were emailed to all applicants.
405 offers were made, however the final count of tutors for the 2021 Program was 263 tutors.
This final number is lower than the original number of successful outcomes sent out, due to
tutors withdrawing before the start of the program. It is likely that this phenomenon is to some
degree unavoidable, given that tutors have a large range of additional commitments such as
part-time work, intensive study periods or other extra-curricular activities which can arise during
the summer period. Nevertheless, future Director Teams are encouraged to investigate ways of
reducing pre-program attrition, as it can prove highly disruptive. The previous year's Director
Team suggests this can be done by introducing a more structured and staggered training model
for Special Roles, in order to encourage a sense of responsibility to follow through with the
program. We agree that this recommendation would be useful for future programs.

Tutor Social Events

The 2021 Director Team saw tutor social events as especially important given the nature of an
online program. As such, online tutor social events were conducted until restrictions permitted
the Group Leader Coordinators to organise small in-person catch ups with tutors, while also
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maintaining online social event options for those who could not, or were not comfortable,
travelling to Carlton.

Prior to the program, with the help of the Events Team Coordinators, the Director team
conducted an online trivia event. Tutor trivia was held over zoom on the 19th of October with 92
tutors participating in a mix of smaller team environments as well as interacting with all
participants in the larger ‘main room’. This was in addition to the monthly Tutor News Editions
which provided information to tutors and maintained channels for communication.

The Group Leader Coordinators were instrumental in organising and conducting informal tutor
social events both in-person and online. The first of these coupled events were held on the 20th
of December 2020 (in person tutor picnic at Argyle Square, Carlton), with 22 tutors present, and
an online tutor catch up on the 23rd of December 2020 (held over zoom) with 34 tutors in
attendance. Additional online tutor catch ups were also held on the 4th and 6th of January, a
week prior to the program, where between 20-30 tutors were attended each event. During the
program, a number of tutors took the initiative to organise their own online and in person social
events, within special role teams and more broadly. The Group Leader Coordinators organised
opportunities for in-person catch ups for tutors at Argyle Square (Carlton) on the final
wednesday and thursday of the program, as restrictions re-allowed, with between 20 and 25
tutors present at each event.

The 2021 team would like to offer our most sincere thanks to the Events Team Coordinators and
Group Leader Coordinators for their hard work and enthusiasm in promoting an inclusive and
vibrant culture among the VCESS tutors, while batting against limitations imposed by Covid-19.

The 2021 Team maintains plans to organise a final tutor social event for the 2021 team when
Covid-19 restrictions allow for large groups to gather. It is recommended that future Director
Teams continue holding regular tutor social events and include a variety of activities to ensure
all tutors are given opportunities to socialise, and are included.

Tutor Training

Summary of Training Options
VCESS delivers comprehensive training to its tutors. The goal of this training is to ensure the
quality of service provided to students, and to add valuable professional development to the
volunteering experience for tutors. It is therefore necessary for each Director Team to think
critically about the implementation of training, and how it can be valuable to tutors of all levels of
previous tutoring experience.
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Tutor Training is compulsory for all tutors, regardless of whether the tutor has volunteered with
VCESS before and regardless of their existing level of tutoring experience. All training for
VCESS 2021 was held online.
The first training session provided was to Subject Coordinators on either the 11th, 14th or 16th
of October via a live Zoom meeting. This gave an overview of their role and ample time to
complete their subject booklets by the end of November.
The first component of training for all tutors was completing online modules pertaining to
VCESS and UMSU policy and expectations. The Director Team recorded a series of videos to
be watched by tutors in their own time and then completed a quiz where tutors were required to
score 90% to demonstrate their confidence with the policies. This method of policy training
should be implemented in future programs as it ensured that tutors actively engaged with the
content through the quiz and had flexibility to complete this training.
Once the modules were complete, tutors were required to participate in a four hour Tutor
Training Day facilitated by the Directors and TSOs and run via a live Zoom meeting on the 30th
November, 4th and 5th of December. Tutor attendance was taken at the end of the day by the
submission of a Google Form.
A final catch up session was run by Directors and a small team of TSOs as a condensed version
of training for any tutors unable to attend the previous sessions. This was also recorded to
ensure a final option for any tutors who had not completed training.
In future, online training options could be used as an accessible option for tutors to catch up or
revise training. In person training including the re- implementation of tutor training camp is
important to the social aspect of the VCESS program however additional flexibility in learning
modes will be useful for many tutors.

Training Schedule & Attendance

A summary of all training provided by VCESS is listed below.

11/10/2020, 14/10/2020, 16/10/2020 Subject Coordinator Training

Released 22/11/2020, Due 11/12/2020 Policy Modules

30/11/2020, 4/12/2020, 5/12/2020 Tutor Training Days

4/01/2021 Tutor Training Catch Up

Training Content & Delivery
Tutor Training was delivered by the 2021 Director Team in conjunction with the Tutor Support
Officer (TSO) Team. A short welcome and introduction was run by the Directors. The majority of
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the session was run by TSOs who prepared and coordinated a series of three 1 hour rotating
workshops.

The first hour of the day included a brief interactive Zoom training, an overview of Canvas, an
overview of the Special Role teams and a timeline of the lead up to the program. The rest  of the
day tutors separated into groups of similar subjects to rotate between TSO facilitated training
workshops to learn and develop skills in online teaching and class management. These
workshops focussed on teaching skills and classroom management with a heavy emphasis on
constructing classes for an online program as this was new to all tutors. Tutors benefitted from
working in teams with tutors of similar subjects as they could begin implementing techniques
and ideas useful to their subject area and begin to meet other tutors with similar interests. At the
conclusion of the day tutors were required to certify their attendance via a Google Form which
also served to collect Tutor Zoom links and confirm their VCESS Volunteer Agreement. A
similar, condensed training session was provided to tutors unable to attend the previous training
sessions which was also recorded to provide a final training option for tutors with late
onboarding.

The online training modules covered a welcome to VCESS, disadvantage in education, child
safety, tutor expectations and VCESS policy with each module between 8 and 20 minutes long.
The modules provided tutors with the opportunity to revise this important content and increased
flexibility to complete training which meant that every tutor had the same access to training. In
future, video and quiz based training modules should be considered as an option for training in
content heavy- policy based delivery. Further integration into Canvas to test and deliver
asynchronous content should be considered in future years.

However, where possible, in person training should be prioritised for skills based training as the
important social and collaborative aspect of training was sorely missed by tutors, especially in
regards to working in their subject teams.

VCESS policy
Policy has been significantly rewritten over the past two years to reflect current VCESS practice
and give both Directors and tutors more guidance and specifics on processes during the
program. These policies govern and formalise expectations of program participants by VCESS,
and are essential to both regulate and make easier participation in the program, and to allow
enforcement in the rare case that expectations are breached. Current VCESS policies include:

● Online Conduct Policy
● Attendance and Absence Policy
● Acceptable Conduct and Relations Policy
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2021 required some further amendments to policy in light of the program’s online delivery. In
particular, the scope of policies was expanded to include all online interaction, given the
emphasis that virtual interactions would receive during the program. Amendments were also
made to give some guidance on how policies operated in an online context (eg that the
Acceptable Conduct and Relations Policy included virtual backgrounds).

Additionally, VCESS incorporates the UMSU Child Safety Policy explicitly into its expectations
and training of tutors. Guidance from UMSU was provided as to the implementation of the policy
in an online environment, which resulted in the following procedures being implemented by the
Directors:

● All VCESS classes will be covered by a current Working With Children Check;
● All VCESS Volunteers must undergo the Child Safety Training and sign the Volunteering

Agreement;
● All VCESS student/tutor video/voice engagement will have 2 VCESS Volunteers present;
● No recording of VCESS Students will be permitted;
● Recording of lectures is permitted with prior approval from the VCESS Directors/UMSU;
● Tutors will be offered comprehensive Zoom training from VCESS;
● Zoom rooms must be opened by Institutional (ie University) Student Volunteers only;
● Zoom rooms must have a password to join, and must have a waiting room set up;
● Zoom sessions must not be recorded unless in Webinar mode; and
● Only applications and programs approved by UMSU and the VCESS Directors will be

utilised for VCESS.

Training was provided on VCESS policies; it is recommended that this training continue.
Additionally, it is recommended that policy be further refined to match VCESS practice, to avoid
disconnects between the policy and how the program actually runs.

Changes to Special Roles

Each year, changes are made by the Director Team to Special Role Team responsibilities, team
sizes, or new roles are created. These are made in order to increase the program’s ability to
meet its core values.

Indigenous Student Program
The role of Indigenous Mentor was introduced in 2016, and was never filled. The role was
broadly-defined as one which aimed to provide support, and mentor to Indigenous students at
VCESS. In the 2020 cycle, the Director Team chose to disestablish the role of Indigenous
Mentor, and establish an Indigenous Student Program. The Indigenous Student program was
primarily conducted by the 2020 Indigenous Student Office Bearers (OB’s), who kindly offered
their time over the two weeks to meet with the students four times over the course of the
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program. This included two pizza lunches at the start of both weeks, organised by VCESS, and
two less formal and shorter catch ups at the end of both weeks to check in with students.  In
2021, the Indigenous Student Program was put on hiatus due to logistically challenges of
running an online program. The 2021 team strongly recommend the revised structure of the
Indigenous Student program should be adopted in 2020, as it proved to be a success, with
fantastic verbal feedback from students regarding the opportunity to speak with the OB’s about
their university experiences as Indigenous students, as well as the opportunity to visit and meet
people in Murrup Barak.

Social Media Team
Social media management during VCESS has, for a number of cycles, been the responsibility of
the Zine Team. Feedback from Zine in this regard suggests that this division of labour is not
feasible; given the time constraints and burdens of producing the Zine and MegaZine, it is not
possible for the Zine Team to also provide appropriate social media coverage.

The Social Media Team continued on in the Program for the second time. Six tutors, including
one coordinator, were appointed to handle social media communications before and during the
program.

The team had a significant presence during the program itself beyond previous programs,
suggesting that the team implementation was largely successful. The Social Media Team
naturally collaborated with the Zine Team often, suggesting that there may still be a place for
Zine/Social Media engagement, and it is recommended that future teams consider how Social
Media and Zine might be structured to complement the goals of the other.

Events Team
Formerly known as the ‘Activities Team’, the 2021 team chose to rename this special role team
to the ‘Events Team’. As VCESS has grown in both tutor and student numbers over the past few
in-person programs, the roles and responsibilities of the Events Team has become more
logistically challenging. It is the hope of the 2021 Director team that this name change will more
appropriately represent the role of the Events Team.

Students

Student Recruitment
Student applications opened on 16 October 2020 with advertising posts and expressions of
interest being engaged. In 2020, applications were opened earlier to coincide with the
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University’s open day, but due to ongoing Covid-19 restrictions and the later appointment of a
Director team and subsequent shifting of the program timetable, student applications were
opened later instead. It is recommended that in future years, attempts be made to open
applications to coincide with periods of greatest student interest (eg open day). Applications
officially closed on 20 December 2020, although a number of applications were accepted after
this date up until the commencement of the program.

Changes to the Student Application Process
Changes to the application process from previous years were retained this year, closely
resembling a typical admissions process whereby students applied to be on the program, and
were then sent an offer with a fee and offer type (see below).

Due to the reduced class capacity arising from team tutoring arrangements, this system had
particular utility in the event that more students applied than there were places available. While
we were able to accommodate every student who applied, the application included some
questions aligned with Access Melbourne criteria, designed to distinguish between students’
needs while collecting as little personal data as possible. Together, the process provided a way
for us to manage applicants’ expectations and to have more control over our admissions
process. It is recommended that this admissions process be used in future, especially in relation
to any residential component, for which places may be limited.

For some students, especially those accepted early in the cycle, we were unable to confirm an
offer type in the initial email. In these cases, we sent an initial confirmation, and sent a formal
offer within a week.

Dear NAME,

Thank you for applying for the VCE Summer School’s 2021 Program. We are delighted to conditionally
offer you a place on the program.

Your formal offer will be emailed to you in the next few days. That offer will include instructions on
payment and on securing your place on the program. You will also receive a student application ID
which you should keep a copy of.

Our records show that, next year, you’re intending to study the following VCE units:

SUBJECTS

If these are no longer correct, please reply to this email with your correct subjects, so that we can
update them for you.

Please also note that, as stated in the application form and on the VCESS website, the program will be
online this year.
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If you have any queries or concerns, please don’t hesitate to contact us at
summerschool@union.unimelb.edu.au! As above, we will be in touch with your formal offer in the
next few days.

Example of a student confirmation email

Dear NAME,

Thank you for applying for the VCE Summer School’s 2021 program. We are delighted to conditionally
offer you a place on the program. Please ensure you review the details below.

OFFER TYPE: Academic Program
YOUR TOTAL PROGRAM FEE: $50
OFFER LAPSE DATE: DATE
CONDITION: Complete the enrolment at the link below.
STUDENT APPLICATION ID: IDNUMBER

Our records show that you intend to study the following VCE subjects next year:

SUBJECTS

If these are no longer correct, please reply to this email to let us know, so we can update them for you.
You do not need to wait for us to update before enrolling.

Head here to enrol and secure your place on the program:
➡➡➡ URL⬅⬅⬅

After checking that we have the right subjects for you, head to the above link to enroll in VCESS
2021! When enrolling you'll need your payment details and student application ID ready. Remember
to do so before the offer lapse date.

As the program begins shortly, we will not be able to accept confirmations after our Trybooking
closes on your offer lapse date, on DATE.

Please also note that, as stated on the VCE Summer School website, the 2021 program is online.

Please don’t hesitate to contact us if you have any queries or concerns!

Example of a student offer email

Introduction of Trybooking

This year, VCESS continued using Trybooking to collect payments, rather than Paypal. As in
previous years, this had considerable benefits, such as a much lower transaction fee, the ability
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to ask additional questions on the same form, and the ability to export payment data to a
spreadsheet to enable automatic cross referencing of payment and acceptance data.

However, Trybooking also presented a number of challenges. Given the relatively large number
of place and fee types, each requiring a separate payment page, the exporting of spreadsheets
was an arduous process, as they were individually sourced via logins. Additionally, some
Trybooking pages closed prematurely, resulting in some difficulty for students trying to book.
Therefore, the Director team recommends that future teams explore ways to streamline and
even automate this process even further, while endorsing the use Trybooking as a platform
more generally. In particular, the Director team recommends the approach used in 2019–20,
where all Trybooking pages were kept on one account for exporting purposes.

Marketing

While more constrained than previous years due to the ongoing Covid-19 pandemic, a wide
variety of media were used to reach potential students.

Figure 1: How did you hear about the VCE Summer School?

As in previous years, the most commonly nominated information source was friends or family.
Given that this likely represents word-of-mouth information, this highlights the importance in
maintaining consistent student branding on VCESS marketing materials, to ensure that people
who have encountered the program previously can continue to recognise it. The Director team
sought to encourage past participants (both tutors and students) of the program to spread the
word to any potential participants. All communications to participants encouraged them to
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spread the word and offered to send out information packs with brochures and additional
information to anyone that was interested.

A large number, 21.5% (including both staff and brochures), of students reported hearing about
VCESS through their school, marking a continued increase from 2020. In previous years,
VCESS has been advertised through Australian Education Union communications and other
direct-to-school pathways, and the Director team encourages future teams to continue to find
ways to market to teachers and parents, as this can be far more potent than marketing to just
students directly.

Social Media
VCESS’ social media presence prior to the program’s commencement was reduced this year,
partly due to the shorter application window, but social media and other related channels (eg
Kwong Lee Dow) had some impact on applications (7.6%). It is recommended that diverse
ranges of content continue to be created, such as memes, videos and other image based posts,
in order to generate greater levels of engagement with VCESS’ content.

Engagement was also bolstered (see above) by the ability to use the program’s relationship with
the University’s External Relations department to obtain shares via their channels (eg KLD) as
well as shares and promotions by UMSU’s social media channels.

Open Day
While a physical presence was not possible at open day due to the Covid-19 pandemic, VCESS
did present at the UMSU open day webinar hosted via the University of Melbourne website,
which did have some impact on applications (2.2%). It is recommended that future Director
teams continue to use a physical open day as an opportunity to market directly to students and
parents, and it is further recommended to have collateral ready and available by this time to
distribute to students and parents (eg brochures).

Marketing through Western Chances
The program’s partnership with Western Chances continues to be a valuable contributor to
student recruitment. 4.4% of students indicated they heard about VCESS via Western Chances,
down from 7.5% the previous year; while a decrease, we believe that this was affected in part by
the program’s online delivery, and nevertheless assisted dozens of students involved with
Western Chances to attend the program. It is recommended that future Director teams work to
maintain and strengthen relationships with external organisations to promote student
recruitment.

School visits
In previous years, school visits have been successful in generating student interest and
engagement. While school visits were largely not possible this year due to the Covid-19
pandemic, the impact of those visits from previous years was still seen in application data (with
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2.0% of students reporting a visit as their info source). The importance of physical engagement
is clear, and it is recommended that leveraging personal connections at schools, both through
tutors and Directors, continue to be pursued, especially in relation to any Residential program.
Schools are typically more receptive to alma mater, or known acquaintances rather than an
unknown third party.

VCESS Branding
VCESS utilised marketing and brand material developed by prior Director teams and by UMSU
Marketing and Communications. The material featured a purple/teal/white colour scheme as
well as a hexagonal tile in order to visually reference other Volunteer Hub branding whilst
maintaining a distinct branding identity as seen in the figure below.

Figure 2: VCE Summer School Branding examples

Program Mascot: Otto the Blue-Ringed Octopus
The design for the Australian animal to represent VCESS 2021 was created by the UMSU
Marketing and Communications team, and the Director team extends its thanks to the team for
its work. In future programs, it is encouraged that VCESS animal designs be locked in early for
use in program collateral; the design can also often be an opportunity for tutors to be involved in
program marketing. Otto was used in relation to subject booklets (distributed virtually) and
internal resources, although in-person resources attracting the mascot would usually
additionally include lanyards and T-shirts.
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Figure 3: Otto the Blue-Ringed Octopus
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On-program collateral
While T-shirts would usually be procured for use during the program, this was evidently not
possible due to the Covid-19 pandemic. Usually, T-shirts of varying colours (distinguishing
Directors, tutors, special role tutors, welfare tutors and students) would be supplied based on
student application numbers, with a surplus for flexibility. Instead of T-shirts, both Zoom
backgrounds and desktop wallpapers were provided for use by tutors and students during the
program.

An example Zoom background
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An example wallpaper

Student Demographics
319 VCE students participated in the 2021 VCE Summer School, of which 42 attended the rural
and regional program. This was significantly down on last year, but is roughly equal to the years
prior, and is a substantial number given the online context. As in previous years, VCESS
continues to draw students from a wide range of schools across Victoria. In total the program
had students from 157 individual schools. While a majority of schools only had a single student
attend, a substantial minority had two or more. Future Director teams are encouraged to
consider further ways to engage with those schools which have had large numbers of students
attend.

VCESS 2021 in pure numbers is a return to form for the program’s size, but given the online
context, we consider it part of a trend reversal that began with the significant increase of student
numbers in 2020. In 2018 and 2019 financial viability and competition with other academic
providers became a concern, but the 2020 and 2021 programs have illustrated that VCESS can
continue to be successful and deliver on its objects.

Addressing Educational Disadvantage
A primary goal for VCESS is to combat educational disadvantage in Victoria. As such, program
marketing is directed towards lesser-resourced schools, such as those on university
under-represented schools lists. Data was not collected front-end about under-represented
school status, but could be reverse-engineered for future teams. This data has been collected in
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previous years and may be useful as a strategy for future teams as it provides a useful metric
for measuring the effectiveness of the program and its marketing.

In 2021 0.95% of program participants came from Indigenous Australian or Torres Strait Islander
backgrounds: a level of participation which is above population parity for Victoria (although the
numbers are necessarily small and shift from year to year). Reaching out to and re-establishing
communication between VCESS and Indigenous organisations such as Murrup Barak will
ensure VCESS is better reaching out to students from Indigenous and Torres Strait Islander
backgrounds in future years.

Currently, fully subsidised attendance is provided to Aboriginal or Torres Strait Islander students,
with the cost borne by VCESS. Given the positive financial position of the program, there is
room to introduce similar subsidies for other students at particular educational disadvantage,
and it is recommended that future teams, where feasible, explore implementing such subsidies,
including to students from a refugee background, alongside the usual year-to-year pricing of the
program to most fully reduce student cost burden.

While VCESS did not need to limit places in 2021, the prospect was a live one due to reduced
capacity brought on by team tutoring, and screening questions were introduced to the
application as a result. These questions were based on Access Melbourne criteria, and covered
language background, first-in-the-family status, financial need (on the basis of need-based high
school scholarship receipt) and personal circumstances. These questions took the form of
yes-no responses (with the exception of a long-form circumstances submission, if desired).
Supporting documentation was not requested up-front (and due to space not running out, was
not needed). These questions were, on balance, successful in obtaining information that would
have been helpful for differentiation and prioritisation of students most in need, in the
unfortunate circumstance that we weren’t able to have all applicants join the program, while also
not obtaining so much information as to unnecessarily invade applicants’ privacy. It is the aim of
VCESS that every student who wishes to attend be able to attend, and an in-person program
should not encounter the capacity restrictions that necessitated the collection of this information.
However, should such a situation feasibly be unavoidable, it is recommended that a form of
these questions be included.
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Special Roles: Program Responsibilities

The VCE Summer School would not run without the dedication and hard work of its tutors,
especially the crucial roles the special roles tutors carry out throughout the program. Each role
carries out specific tasks which develop each year as the program grows.

Events Team
The 2021 Events Team comprised 6 tutors, led by two Events Team co-coordinators. The 2021
team was significantly smaller than the 2020 team which had 11 members. The relatively lower
number of team members was partly due to the Director Team's decision to appoint one less
person due to the less urgent need for a large team to help with the physical logistical demands
of the role (BBQ’s, running games at a ‘stop’ around campus etc). Closer to the program for a
variety of unforeseen circumstances, additional members of the team were unable to continue in
the role. The 2021 Director Team advises future teams running an in-person program to return
to a larger team, as it decreases the workload for individual Events Members. The Events Team
is responsible for the Program’s student social activities.

The 2021 VCESS Events Program was vastly different from the typical schedule of an in-person
program. In the 2020 in-person program, the events program included 2 BBQs, 3 large scale
activities, and the maintenance of the ‘Activities Space’ on Level 2 Union House. These aspects
of the program were organised and run by the Events Team. In the 2021 Program, the Events
Team faced far fewer (if any) challenges regarding logistics of materials and instructing tutors
and students on their physical whereabouts on campus. However, running longer events over
zoom involving over 300 students and 55 group leaders which were engaging for students in
their late teens was no easy task, with many logistical challenges associated with the online
environment to overcome.

In the interest of limiting ‘zoom fatigue’ for both students and tutors, two events were selected
by the events team to run. On the First Wednesday of the program (13th of January) a 1.5 hour
trivia was run within groups, as students competed within their ‘pod’ as well as with all other
groups. On the second Wednesday (20th of January) a 2 hour Detective Mystery event was run,
where students worked in their groups to solve a mystery by collaborating and delegating tasks
and activities to receive clues.

The 2021 Director Team recommends the Events Team meet as early as possible to begin
planning for the program, and have a greater role in planning smaller events in the lead up to
the program. The 2021 Director Team strongly recommends stipulating these meeting and
planning times in advance of interviews in order to set expectations of the time commitments of
being a part of this Special Role early.
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Group Leaders
In 2021, a total of 55 Group Leaders each led a group of approximately 7 students. Each group
was led by a pair of group leaders to maintain Child Safety requirements. Included in these 55
members of the Group Leaders team were the 2 Group Leader Co-Coordinators, who managed
the Group Leaders and 6 Pod Leaders which managed 5-6 groups each. The Group Leaders
were responsible for reaching out to their students before the program began, meeting with their
groups each morning from 11:00AM-11:30AM and leading their students during large scale
activities. This year, Group Leaders worked with the Rural and Regional Team who ran their
own group meetings adjacent to the Group Leader program.

Attendance at Group Meetings dropped throughout the program. The necessity of a daily check
in with students to ensure attendance may not have been necessary off campus however the
contact with tutors outside of students’ classes still provided important opportunities for
extracurricular activities and discussion.

This year, the introduction of 6 ‘pod leaders’ streamlined the Zoom locations and supervision
requirements for Group Leaders. The pod leaders were responsible for hosting their Zoom
meeting, delegating individual groups into breakout rooms and communicating information to
the members in their pod. The pod system could be further adapted to an in person program
since communications between Group Leader Coordinators and the Group Leaders was
streamlined through the communications with Pod Leaders.

The success of the Group Leader team can in part be attributed to the strong leadership and
communication from the Group Leader Coordinators. The management of a larger Special Role
team

Operations Team
The Operations Team involved 11 tutors (including the IT operations representative and the
coordinator). This team as the point of call for tutors and students with logistical problems
ranging from reading timetables and accessing Canvas and the student portal, to one-on-one
tutoring and issues with classroom and Zoom access. For this purpose, they had multiple points
of contact: a phone number operated via Skype, a Zoom drop-in office staffed during business
hours and a monitored email address.

Operations were also responsible for administering Quality of Tutor, Quality of Program and
Tutor Experience Surveys and monitoring tutor sign-ins for each block.

The IT operations representative was responsible for any IT related enquiries in the Operations
Office. This included TMS timetabling changes and any tech related issues.
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Residential Team
The Rural and Residential Team is primarily responsible for the organisation and care of the
Rural and Regional students, and was introduced this year in place of the Residential Team.
Further information on the Rural and Regional Team can be seen in the section: Rural and
Regional Program.

Subject Coordinators
Subject Coordinators were primarily responsible for the creation of each subject booklet before
the beginning of the program which included attending the relevant training and adhering to a
strict printing deadline. The Subject Coordinators are unique in that they do not act as a team,
and have a Director functioning as their coordinator. Many Subject Coordinators also took on
the role of mentoring subject tutors within their subject, sometimes organising and facilitating
team tutoring as well as providing specific advice on lesson planning.

A more detailed analysis of the role, including recommended changes, can be viewed in the
Subject Coordinator section of the report.

Tutor Support Officer (TSO) Team
The TSO Team was made up of 10 tutors and 2 coordinators. This team is unique in that it is the
only team whose role is solely to assist tutors, by providing advice and support to tutors in their
teaching both before and during the program. The TSO Team planned and ran training sessions
at tutor training; sessions were revamped for 2021, with focuses on online teaching, team
tutoring and lesson planning. During the program, the TSOs had a range of services available
for tutors online via the VCESS Canvas, including discussion boards, a drop-in office and Zoom
appointments. Most significantly, TSOs visited every new tutor to the program during their first
lessons to provide advice and feedback, as well as dropping in at random on other classes
where time permitted. The TSO Team followed up and provided extra support to tutors where
necessary. This was the fourth year that this process was carried out and the Director team
believe that it is an incredibly vital part of tutor development, bringing a level of professional
development for volunteers that carries great value.

Welfare Team
In 2021 the Welfare Team was made up of 7 team members, including one Queer
Representative, one Disability and Inclusion Representitive and led by a Welfare Coordinator.
The Welfare Team is responsible for the wellbeing of all students and tutors. The role of the
Welfare Team was adapted to the online program by the introduction of Welfare workshops, with
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an allocated Welfare Workshop timetabled into the program. The Welfare Team ran the
following workshops:

● Special Consideration and Disability in VCE
● Mistakes I made and how to avoid them
● Mental Health & VCE
● Queer and A

Follow up sessions including a Queer picnic and Disabilities picnic were run by the respective
representatives on the Welfare team to build community amongst students and answer follow up
questions from the workshops.

The Welfare Team ran a dedicated Canvas page with access to online resources for students
and tutors. Additionally, the Welfare team could be contacted via email to replicate the drop in
Welfare space that typically exists on an in- person program.

Disability and Inclusion Representative
The Disability and Inclusion Representative was introduced to the 2021 Welfare Team to provide
advice and guidance to the VCESS community on creating an accessible environment and also
as a contact for students and tutors to discuss Disability related Welfare concerns.

Zine Team
The Zine Team included 6 tutors led by their coordinator and were responsible for creating a
daily Zine and  the MegaZine.

The Zine is a daily publication which includes reviews, updates, important information and
student artwork. The Zine Team is responsible for creating, formatting and finalising all content
for the Zine as well as encouraging and mentoring student contributors; To encourage student
content in the Zine, an online submission portal was opened for students, as well as Zine editors
using student content created in various classes, group meetings, workshops, and seminars.

The Zine Team also creates the MegaZine, a yearbook style publication commemorating the
VCESS Program. The MegaZine was distributed after the program via post.

Social Media Team
The Social Media team comprised 5 tutors led by the Social Media Coordinator. They were
responsible for VCESS’ social media presence before and during the program, including on
Facebook, Instagram and other platforms as seen appropriate. This included Facebook posts,
Instagram posts, Instagram stories and other content. The Social Media team collaborated with
other special roles teams, namely Events, to capture content over the two-week program. This
year, the Social Media team shared a Canva account which was also shared with a Director.
This platform worked well in enabling the team to work collaboratively together in creating
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content to post on VCESS’ social media channels, and it is recommended that it be used again
for future programs.

Finance

Sponsorship and Donations

VCESS relies on support from external organisations in offering the program at a price
accessible to students, and particularly to students experiencing financial disadvantage. By
covering part of the program’s costs, this support allows the program’s student fees to be
lowered, while giving VCESS the opportunity to connect students with valuable information and
resources which may help them throughout the year

Sponsorship and support of VCESS 2021 comprised:

Sponsoring Organisation Nature of Sponsorship

The University of Melbourne $10,000 student bursary support + access
to discounted printing rates

UMSU $39,455 budget allocation +
in-kind/non-monetary support

Western Chances Student bursary support for 24 places
($1,200)

Vital to securing support for the 2021 program has been the efforts of communications and, in
particular, advertising and sponsorship. Having a dedicated staff member fulfill this role has
been a highly positive experience for the 2020 Directors and the Director team would
recommend continuing a strong relationship.

VCESS received no donations for the 2020 program, partly due to no dedicated donation
functionality being included via Trybooking. In future, it is recommended that this option be
re-explored, as donations have in the past been a helpful (but not significant) source of income
for the program.

VCESS Charitable Status
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Generally, VCESS struggles to obtain donations due to VCESS not holding charitable status,
rendering donations not tax-deductible. During 2018, the 2019 Director team requested that this
possibility be investigated; current indications suggest that obtaining charitable status may not
be feasible without large-scale changes to VCESS’ relationship with other organisations.
Nonetheless, a tax-deductible donation regime would be preferable and it is recommended that
future Directors consider and explore this outcome.

Sponsorship on the Residential Program

Regular sponsorship from local businesses for residential program activities (eg a ‘gelato crawl’
on Lygon Street) was not secured this year due to the Covid-19 pandemic and lack of a
residential program, but the covering of such costs via securing group discounts has been
successful in the past and it is recommended that this continue. That being said, it is becoming
increasingly difficult to secure such discounts, and earlier contacts and other alternative
approaches should also be explored by future Director teams. Lastly, tutor-to-business contact
has been more successful in the past than UMSU-to-business contact, and this approach
should therefore be maintained.

University of Melbourne Sponsorship

The University of Melbourne has generously sponsored VCESS for several years, commencing
in 2016 with the University’s External Relations team. During the 2020 cycle, most negotiations
were handled by the Communications Team in consultation with the Directors. This negotiations
process was significantly assisted by frequent and transparent communication with Advertising
and Sponsorship, and it is recommended that the negotiations process continue to be
communicated transparently, frequently and clearly.

In total the University’s sponsorship amounted to $10,000 in bursary support for students (lower
than in previous years due to the impact of Covid-19 on available support). In return, VCESS
provided the University with a number of opportunities to advertise to VCESS students, as well
as applying bursary support for students engaged with the University of Melbourne’s Kwong Lee
Dow Young Scholars and Melbourne Connect programs, and having discretion to provide further
bursaries to students identified as being in need.

The program benefited significantly from the University’s bursary sponsorship. The MegaZine
was additionally printed via the University and mailed out to students using the University’s
discounted rates. Subject booklets are also usually printed via the University (although not this
year due to online delivery).

The sponsorship had significant take-up, although the lowered cost of the program meant that
the sponsorship was not exhausted as in previous years.
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VCESS’ partnership with the University of Melbourne is immensely valuable in the opportunities
it provides, both in building relationships with the University and providing increased
opportunities for students. Tangible impacts have been observed, such as the integration of
VCESS in University materials (such as its promotion by an MGSE volunteering scholarship). It
is strongly recommended that this relationship be strengthened and further developed by future
teams.

Printing

Significant printing typically occurs during the program in relation to lanyards, extra subject
booklets, class materials, the daily Zine and other ad hoc printing as required. This printing is
usually administered through Director staff cards.

While this printing is not covered by University printing credit sponsorship, it is nonetheless
necessary, useful and valuable for the program. It is recommended that future teams continue
this practice during in-person programs.

Teach for Australia Partnership

In previous programs, VCESS has partnered with Teach for Australia to valuable ends. A TFA
representative attended Tutor Training Day in 2018 to deliver ‘Disadvantage in Education’
training to our tutors, which received positive feedback. A partnership with TFA was not sought
for the current cycle due to time constraints, as well as TFA’s limitations regarding weekend
delivery of training (which has implications for a regularly scheduled Tutor Training Camp), but it
is recommended both that future Director teams continue to seek as such with Teach for
Australia, and that alternative training arrangements be sought for future Tutor Training Camps.

Bursaries
The VCE Summer School aims to ensure any student who wishes to attend the Program is able
to, regardless of their financial situation. One method in place to allow this to happen is the
Bursary Program. Students are prompted upon applying to indicate if they require financial
assistance and are further prompted to indicate whether they would be able to attend the
program without this support; this allows VCESS to prioritise and select students for scholarship
positions such as Western Chances.

In a typical year, applying students are sent an initial Bursary email which prompts them to send
out a letter or email to their local Rotary or Lions Club with a draft letter supplied. This method is
used as it has been found that, in the past, organisations are more receptive to being
approached by individual, local students than by the VCESS Director Team. Students are
usually followed up with a second email at the end of the application period as a reminder and
prompt to ensure students contacted the VCESS office with any concerns.
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In this program, available funds via UoM meant that bursaries could be automatically applied
instead, and this process was therefore not carried out. However, it can be expected that with
increased costs arising from a reinstated residential program, the program cost to students will
consequently increase, and future sponsorship amounts will therefore be exhausted.
In previous years, many students or families opted to pay the fee themselves; this is likely
because it is not made clear in the application that students will be required to seek out the
bursary through community links. If future application forms explain the process clearly, a more
thorough self-selection would occur (although the goal must be to increase the number of
students securing bursaries). Payment plans are also available for students.

It should be noted that no student is turned away from the program due to their financial
situation; the student or family is prompted to contribute as much of the fee as they can without
causing significant financial strain and the remainder of the cost is absorbed by the program.
The Director team believes this approach matches with the values for the Program and
recommends continuing this in future programs, and continuing to budget for the event. The
Director team also recommends, however, that more intensive work be undertaken with these
students in assisting them to find bursaries before, during and after the program: earlier bursary
assistance has been linked in prior programs with bursaries being secured.

Western Chances Bursaries

In 2018, a partnership was formed between VCESS and Western Chances. This partnership
continued in the 2019, 2020, and 2021 Program. Western Chances works to provide students
from the Western Suburbs of Melbourne with opportunities to realise their talents and pathways
through scholarships. Due to the relatively smaller size of the program, and the fact many
students had already spent almost a year learning online, the 2021 program had fewer Western
Chances students. In 2021, western chances provided 20 students with scholarships and
financial support on the program as well as providing assistance through marketing and advice.
In the 2020 Program there were 58 students (and 51 in 2019). The Western Chances
sponsorship has been an incredibly valuable part of the program and the 2021 Director Team
recommends that this relationship is further developed and formalised in future years.

Travel Bursaries
Travel bursaries were not provided this program due to online delivery. However, it is
recommended in future to allow students to indicate if they will require assistance to travel on
their application.

In the past, VCESS has received funding from Nelson Alexander to cover travel bursaries, but
VCESS has also been able to provide for travel bursaries out of the general budget, transferring
funds to myki cards as required. It is recommended that the process is started at least one week
prior to the program to ensure that myki top-up delay does not affect students’ travel
arrangements.
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Indigenous and Torres Strait Islander Scholarships
Prior to 2018, VCESS received funding from Murrup Barak to provide fee-free places to
indigenous students on the program. This relationship has been difficult to maintain as contact
with Murrup Barak was lost in 2018, and has not to date been able to be re-established despite
past Director teams’ efforts. The Director team made the decision to still provide free places to
Indigenous and Torres Strait Islander students out of our general budget, while still receiving
some funding from UMSU for this purpose.

Preliminary Program Budget
A preliminary financial report for the 2021 program is included below. Unfortunately, it cannot be
considered final; slight income is expected to arise as the cycle is finalised.

Income Expenditure

Students' council $ 39,455.00 Director honoraria $ (43,800.00)

Student fees $ 11,853.11 Online services $  (2,327.99)

2020 surplus $ 11,345.62 Printing expenditure $  (2,026.21)

UoM sponsorship $ 10,000.00 Mail expenditure $  (1,000.00)

Training and
development $ (16,000.00)

Income sub-total $ 72,653.73 Expenditure sub-total $ (65,154.20)

Total $   7,499.53

Owing to the program’s very different delivery, the program budget has significant differences
from previous years. Student fees are markedly decreased owing to the reduced cost (in turn
flowing on from reduced expenditure via the residential program’s cancellation). Additionally,
significant funds have been allocated for future development of VCESS IT systems, to reduce
reliance on ageing systems which may become obsolete with the unavailability of persons who
manage those systems. An in-person program budget may be more illustrative for the 2021–22
program.

It is recommended that future teams continue to manage VCESS’ budget with particular focus
on budgeting for a program of reasonable size, such that VCESS’ aims can be most effectively
achieved without compromising the program’s quality.
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VCESS Budget Allocation from Students’ Council

Students’ Council allocated $39,455 to VCESS in its 2021 budget. This allocation was
instrumental to allowing the program to proceed, and to sustain accessible fees for students, as
well as being a major contributor to honoraria funding. This allocation is a summation of several
allocations from prior cycles, where budget allocations have been supplemented by additional
applications from Students’ Council budget lines later in the cycle.
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Program Feedback
VCESS has in place several systems of evaluation to assess student and tutor satisfaction with
the program. These systems consist of:

● Quality of Teaching surveys (QoTs), assessing class quality;
● Quality of Program surveys (QoPs), assessing program and extracurricular quality;
● Quality of Residential Program surveys (QoRs), assessing Residential quality; and
● New in this cycle, Tutor Experience Surveys (TESs), assessing tutor satisfaction.

Response rates vary between surveys, but all surveys obtained a significant sample from which
inferences can be drawn. Inferred response rates are as follows:

Survey Response rate (responses)

QoTs 35.22% (n=696)

QoPs 34.17% (n=109)

QoRs 94.38% (n=85)

TESs 73.71% (n=288)

Some caution should be taken with inferred response rates, as inferences rely on secondary
information (such as the number of students enrolled per class or group meeting, where some
students may have been absent during collection).

The Directors, as in prior years, plan to arrange post-program debriefs with each Special Role
team to ascertain and obtain feedback on operational aspects of the program.

Quality of Teaching

The Quality of Teaching (QoT) surveys were distributed in the final class of each block,
beginning on Thursday 21 January. Operations and other tutor volunteers conducted data
collection. Surveyors entered each active class during a block and, after excusing the tutors,
distributed QoTs digitally. 696 digital responses were received.

The QoTs consisted of three questions in the form of a four-point Likert-type scale measuring
the respondents’ agreement with a statement about each class, with 4 representing a “strongly
agree”. These questions seek to ascertain the respondents’ attitude towards their tutor the class
materials, and to what degree the class prepared them for the year ahead. The table below
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shows the whole of program averages for each of these questions. Overall, 2020 feedback was
strongly positive (with averages consistently above 3.0), indicating students were generally
highly satisfied with the academic quality of the program.

Quality of Teaching Survey responses: Whole of Program averages (1–4)

I am satisfied with the quality of this subject’s booklet. 3.54

I am satisfied with the quality of the tutor(s) in this subject. 3.70

Because of my tutor(s), I feel more prepared in this subject

for the year ahead.
3.51

Survey breakdowns for the ten most highly-enrolled subjects on the program are also provided
in the appendices. While these display some variation, they do not differ greatly from the whole
of program and average QoT scores. Additionally, four qualitative questions were asked about
what worked in a class and subject booklet, and what could be improved.

As well as providing quality assurance, the QoTs also serve to provide tutors with individualised
feedback and professional development. Once the results are collated, tutors are able to
request their personal results from the Director team. It is worth noting that previous Director
teams receive a number of requests for results during tutor application periods, which is both
encouraging as well as a reminder of the importance of these results being reliably
‘handed-over’ to new Director teams. It is recommended that this continue.

Quality of Program

Quality of Program (QoP) surveys were distributed in group meetings to students on Friday 22
January during group meetings. QoPs target overall program satisfaction, as well as satisfaction
on program elements that are not addressed by QoTs or QoRs (e.g. the English lectures,
activities/extra-curricular program, Welfare provision and guided private study). QoPs were
delegated to the Operations team, who distributed them in conjunction with Group Leaders
digitally as with QoTs.

Unlike previous years (where response rates were lower), QoPs had similar response rates to
QoTs. The relative length of a QoP (several sections of questions, as opposed to QoTs’ one
topic) and the relative difficulty of administering data collection during Group Meetings (which
are often less structured and ‘captive’, as opposed to the relatively targeted and closed space of
a class) have contributed to lower response rates in the past, but it is possible that the
program’s online delivery equalises these factors and made it easier for students to avoid
providing feedback in both venues. Nonetheless, it is recommended that future Director teams
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investigate methods of increasing response rates, as while a 35~% response rate may be
sufficient, it is strongly preferred that responses be higher. Responses to quantitative questions
were positive, with extremely positive feedback for Group Leaders, the VCESS community and
feeling more prepared, and neutral-to-positive feedback for the Activities program, one-on-one
tutoring and English lectures.

Quality of Program Survey selected responses: averages (1–4)

As a result of the VCE Summer School, I feel more prepared

for the year ahead.
3.59

I found one-on-one tutoring a useful resource. (of those who

used it)
3.02

I felt supported by my Group Leader throughout the program. 3.73

I felt as though I was part of the VCESS community. 3.53

I felt [interactions with the Welfare team], if I had them,

helped me to enjoy the program.
3.36

VCESS increased the likelihood I will attend university. 3.09

Full results are available in the appendices.

Academic Program

One on one tutoring this cycle was much different but was relatively successful as compared to
prior years. The Operations team maintained a large spreadsheet accessible online via the
VCESS Canvas daily to ensure one-on-one tutoring was efficient and organised for tutors and
students. The Operations team also continued a system of pre-booking tutors the evening prior
to a day’s one-on-one tutoring, to ensure that students would have tutors assigned. It is
recommended that future Director teams use a similar setup to encourage and facilitate more
one-on-one tutoring, and that they continue to implement pre-booking to ensure students do not
miss out.
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The Director team sought to continue improving English lectures, after mixed feedback
regarding English lectures in prior programs. Both English 3&4 and English Language 3&4
streams of lectures were provided, with English being pre-recorded and EL being delivered live
and recorded after the fact. It is recommended that this continue, as the skills and content of
each separate English stream are distinct and may more appropriately be separated. Director
teams should also continue to consider whether the English lecture format is the best for its
purpose of preparing students for their only compulsory subject, especially given the
opportunities afforded by online delivery of content.

Rural and Regional Program Feedback

The QOR (Quality of Rural and Regional Program) survey was conducted on the last day of the
Program during the Group meetings. A total of 14 responses were received from the pool of
residential students. This low response rate, aligns with the attrition of students from the Rural
and Regional program across the two-week Summer School.

The average responses from selected quantitative questions asked are presented below. All
questions received average responses above 3 on a scale of 1 to 4, speaking to the high quality
and inclusiveness of the Rural and Regional Program. The highest responses were received
from the questions ‘I was well supported by my rural and residential tutor’ and ‘I would
recommend the rural and residential program to others.’ Among the lower responses are ‘The
rural and regional program gave me an idea of what it would be like to study at university,’ and
‘The rural and regional program made me more likely to pursue further study in Melbourne. This
could be at TAFE or, another training provider in Melbourne, not just The University of
Melbourne.’

Quality of Rural and Regional Program Survey selected responses (averages)

How would you rate your overall experience in the rural and regional

program, with 1 being the lowest (my experience was very bad) and 4 being

the highest (my experience was very good)?

3.43

I would recommend the rural and regional program to others. 3.50

I was well supported by my rural and regional tutors. 3.80

The rural and regional program gave me an idea of what it would be like to

study at university.
2.93
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The rural and regional program made me more likely to pursue further study

in Melbourne. This could be at a TAFE or, another training provider in

Melbourne, not just the University of Melbourne.

2.86

Full results are available in the appendices. One point of concern is the inconsistency in Likert
scale design between QoTs, QoPs and QoRs—future Director teams should consider the pros
and cons of using a 5-point scale versus using a 4-point scale, and it is recommended that
uniformity be achieved for all surveys in future programs.

Quantitative data on elements of the Residential program enjoyed and not enjoyed by students
was also solicited. As with prior years, students positively noted the friendships they formed
and the support they received from their Residential tutor. Many students also noted how
strongly they valued the commitment of their Residential Tutor.

With regards to improvements, students requested more time off, a better organised morning
routine and improved facilities for the warm weather.

An increase in free time is common feedback from the Residential Program and
contemporaneous Residential teams take this feedback into consideration when planning the
activities. The Director team and Residential team jointly believe that the current timetable
represents the ideal balance between free time and structured activities. Future teams could
consider ways to increase rest time for students, such as to move bedtime earlier, and to
encourage students to use their evening free time in restful ways.

Other feedback centred around VCESS’ Acceptable Conduct and Relations Policy (ACARP),
colloquially known as the ‘no frat’ rule (Appendix C). Some feedback found the policy too
restrictive and limiting given the relative maturity of program participants. The Director team
does not agree with this feedback; ACARP exists not only to prevent particular types of
interaction but, on a more holistic level, to promote an inclusive and unassuming environment
where all program participants can feel comfortable, regardless of their comfort with physical
contact. Given VCESS’ legal obligations in having a duty of care to program participants, and
the underpinning values and ideals of VCESS as a program, the Director team strongly
recommends that ACARP be continued in 2021. Some revision may naturally take place but the
Director team positively views the policy as currently formulated; the inconvenience some
students may feel as a result of ACARP is outweighed by the very real responsibilities, values
and duties VCESS must uphold.
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Appendices

Appendix A: VCESS Tutor Attendance and Absence Policy
Background
The VCE Summer School (VCESS) relies on volunteer tutors to provide its classes. VCESS
recognises the contribution that its tutors make to the program, and seeks to ensure that their
time is used to maximise both the quality of VCESS’ classes, and the experience of its
participants. It is vital to the success of the program that tutors attend all of the classes they
have been allocated, in order to provide consistency for the students in those classes. This
consistency is an important component of the educational experience for our students.

Purpose
To manage tutor attendance and absences at classes, including expected and unexpected
absences.

Scope
This policy applies to all VCESS volunteers.

Definitions
An approved absence is an absence approved in writing by VCESS through this policy.
By telephone means by calling the appointed contact number (to be informed).
In writing means by email to summerschool@union.unimelb.edu.au.
Probation is a warning for a set period of time during which further violations of the policy will
require substantive discipline as per section 4 of the procedures.
An unapproved absence is an absence not approved in writing by VCESS through this policy.
Work is any formal activity a tutor does in connection with VCESS, including classroom
teaching, workshop facilitation and group meeting facilitation. Work does not include lesson
planning or ad hoc tutoring outside scheduled classes.

Policy Statements
VCESS recognises that tutors freely volunteer their time for the program, but expects that time
volunteered is honoured by participants.
VCESS understands that sometimes, unexpected or urgent matters may require volunteer
tutors to be absent from their commitments, and further aims to make appropriate absences as
worry-free as possible.
VCESS prioritises fairness to all program participants in applying this policy, both for volunteer
tutors who may find themselves in difficult circumstances, and for enrolled students who require
consistent teaching.

Procedures
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1. Preventing Absences Pre-Program
a. VCESS will, as early as is reasonable after the close of student applications in

mid-December, provide tutors with their expected scheduled timetabling and the
time commitment required in attending those scheduled events.

b. Tutors must, if a conflict arises prior to the program, notify VCESS as early as
possible by emailing summerschool@union.unimelb.edu.au with the nature of the
conflict. VCESS will approve and make alternative arrangements to resolve the
conflict if it believes it is reasonable to do so, but will take into account how early
notification was in deciding reasonableness.

i. VCESS considers reschedulable, expected conflicts such as full- or
part-time work unreasonable to resolve unless it is not possible to
reschedule such conflicts.

c. VCESS will not approve an absence in connection with a conflict that is known to
the tutor prior to the program beginning, if the tutor does not notify VCESS of the
conflict prior to the program beginning, unless VCESS alone decides it is
reasonable to do so.

2. Attendance During the Program
a. Tutors must sign-in at least ten minutes before commencing work, by following

the procedure established by the Operations Team. A failure to sign-in is
considered an unapproved absence.

i. Tutors do not need to sign-out upon concluding work unless notified
otherwise by the Operations Team.

b. If a tutor will be or is late, they must notify the Operations Team prior to their
scheduled start time, and thereafter must proceed directly to work. The
Operations Team will sign-in the tutor, noting lateness.

3. Absences During the Program
a. If a conflict arises during the program, tutors must notify VCESS:

i. with at least one day’s notice, in writing; or
ii. with less than one day’s notice, by telephone.

b. Once an absence is lodged, VCESS will approve and make alternative
arrangements to resolve the absence if it believes it is reasonable to do so,
including sourcing replacement tutors.

4. Unapproved Absences
a. If an absence is not notified as per section 3 of the procedures, it is unapproved,

even if non-VCESS action was taken elsewhere (such as verbal non-telephoned
notification, class “swaps” or social media messaging).

i. Persistent lateness as per section 2b of the procedures may be
considered unapproved absence at the discretion of VCESS.

ii. A notified absence that VCESS considers and notifies as unreasonable
prior to the absence occurring will be unapproved if it occurs.
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b. Tutors with an unapproved absence will be required to account for the absence; if
VCESS considers it fair and reasonable, it may take action including but not
limited to:

i. issuing a warning;
ii. placing the tutor on probation;
iii. refusing future requests for letters of reference or recommendation;
iv. noting absences in lieu of iii or iv; or
v. only for repeated and unjustified unapproved absences, recommending

that future Directors not appoint the tutor.
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Appendix B: VCESS Tutor Online Conduct Policy
Background
VCE Summer School (VCESS) tutors, in line with VCESS’ ethos, are expected to display
reasonable and appropriate standards of behaviour before, during and after the program. In
today’s digital age, the use of social media by students, tutors and parents means that private
and public lives blend together. This means that consideration of digital behaviour is needed.
Further, the impact of the Covid-19 pandemic has both intensified online engagement and
shifted work and study environments online. Therefore, during the program, VCESS expects
tutors to behave online as they would with other tutors and students during a usual day, and to
bring the same standards to a virtual program that they would during an in-person program;
unacceptable or inappropriate behaviour cannot be tolerated.

Purpose
To provide meaningful standards and guidance for tutors in how they conduct themselves online
in relation to VCESS.

Scope
This policy applies to all VCESS tutors.

Definitions
In writing means by email to summerschool@union.unimelb.edu.au.
An online ‘network’, ‘platform’ or other service includes both social media networks and also
services such as video-conferencing platforms, learning management systems, forums and
message boards where user-generated content might reside.
A social media ‘network’, ‘platform’ or other service is a service including but not limited to
Facebook, Twitter, Instagram, Snapchat, TikTok, WhatsApp or WeChat through which people
may share, create and communicate with other people and communities through a mediated
online service.

Policy Statements
VCESS recognises the right of volunteer tutors to conduct themselves as they see fit in their
private lives.
VCESS affirms that usual standards of acceptable behaviour are required during the program, in
keeping with the program’s engagement of minors and vulnerable students, and in recognition
of a virtual program inviting further scrutiny from students and parents.
VCESS acknowledges that online behaviour can and does reflect on the program in certain
contexts, and that online behaviour is not immune to the standards of acceptable behaviour
required by VCESS generally.
VCESS aims to safeguard both the right of volunteer tutors to an online life, and the right of
VCESS end-users to have confidence in appropriate standards of behaviour from VCESS
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volunteer tutors, noting that end-users such as parents may choose to search for information on
volunteer tutors during the program.

Procedures
1. Before the Program

a. VCESS volunteers must ensure that their online presence is, as far as is
reasonable, appropriate for the VCESS program before it commences.

i. VCESS volunteers should make a reasonable attempt to ensure that any
inappropriate online content connected to them is not available for the
duration of the program.

ii. VCESS volunteers should use tools such as Facebook’s “View As…
Public” feature to assess what is and is not visible on social media.

iii. VCESS volunteers may wish to take advantage of privacy features, such
as making social media profiles ‘private’, for the duration of the program.

b. VCESS volunteers must ensure that all dating-related profiles and similar are
hidden from public view during the program, in line with the Appropriate
Conduct and Relations Policy.

c. VCESS volunteers must ensure that all VCESS participants who are not tutors
are unable to access their social media profiles.

i. This includes the ‘unfriending’ or deletion of any VCESS student from
volunteers’ social media profiles. If a volunteer is unsure or ought to be
unsure on whether a student is participating in VCESS, they must confirm
with VCESS in writing before the program commences.

2. During and After the Program
a. Volunteers must not initiate or seek to initiate engagement with any VCESS

20210 student during or after the program on any online or social media
platform without approval.

i. Volunteers may, only if initiated by the student, accept a ‘friend request’
or similar from students after the program concludes. Volunteers must
not solicit such requests.

ii. If a volunteer wishes to initiate engagement with a VCESS 2020 student
during or after the program, they must seek approval from VCESS in
writing and must not take action unless VCESS agrees.

b. Where volunteers engage with students during or after VCESS, they must
maintain professional boundaries, and must not engage with any content or in
any behaviour that would otherwise not be acceptable during the VCESS
program, in line with the Appropriate Conduct and Relations Policy.

3. Special Provisions Relating to 2021
a. Volunteers interacting with other program participants using online platforms

(such as, but not limited to, online tutorial spaces and learning management
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systems) must, in full, apply and follow the VCESS Acceptable Conduct and
Relations Policy where relevant.

i. Particularly, tutors must not enter into any unreasonably close
relationships with students, and must limit topics of discussion with
students unless required and necessary for teaching.

ii. If a direct inconsistency exists between this policy and the Acceptable
Conduct and Relations Policy, the Acceptable Conduct and Relations
Policy prevails to the extent of the inconsistency. However, it is VCESS’
intention that, as far as is possible, the two policies should be read
together and should together cover all in-person and online interaction.

b. Volunteers must not create ad hoc meetings with students unless VCESS
approves in writing, in line with VCESS’ obligations under the Child Safety Policy.

i. For the avoidance of doubt, this includes out-of-class private tutoring and
unstructured activities, unless more than one tutor is present at all times.

4. Penalties
a. If a tutor believes that a participant is acting contrary to this policy, they must

notify VCESS in writing as soon as possible.
i. Breaching this policy is contrary to the Appropriate Conduct and Relations

Policy, and VCESS may manage the breach in line with that policy,
including section 5 (‘Reporting’) of the procedures of that policy.

Related Policies
This policy should be read in conjunction with the VCESS Appropriate Conduct and Relations
Policy.
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Appendix C: VCESS Appropriate Conduct and Relations Policy
(formally, the ‘Fraternisation Policy’)

Background
The VCE Summer School (VCESS) prides itself on establishing an inclusive and welcoming
environment for all volunteers and students. As part of this environment, it is necessary to
ensure that all participants feel comfortable in interacting with other participants both inside and
outside of the classroom. Given the age range and variable comfort levels of participants, as
well as the legal context that VCESS operates in, it is necessary to develop guidelines and rules
on appropriate conduct and relations between participants on the program.

Purpose
To enforce procedures, prohibited actions and guidelines for appropriate conduct and relations
between participants during VCESS.

Scope
This policy applies to all VCESS participants.

Definitions
A student is any VCESS participant enrolled in a VCE subject in connection with the program.
A tutor is any VCESS participant identified as such by VCESS, who is volunteering to facilitate
a VCE subject, workshop and/or activity during the program.
Fraternisation has the meaning given in section 1 of the procedures.
On program is any period of time where a VCESS participant could either reasonably be seen
to be participating in the program or could reasonably encounter other VCESS students during,
immediately before or immediately after the hours of the program.
Off program is any period of time during VCESS’ duration which is not on program.
Post program is the period of time after 22 January at 5.00pm or when the last student departs
the program, whichever is the later.
In writing means by email to summerschool@union.unimelb.edu.au.

Policy Statements
VCESS has both a legal and moral responsibility to provide an inclusive, welcoming and
child-safe environment for participants.
VCESS has a responsibility to ensure the welfare and safety of all participants.
VCESS recognises that it must create a program culture comfortable for all participants, and
that non-child safe behaviour is not always physical in nature.
VCESS recognises the complexity of potential power dynamics, and of delineating between
appropriate and inappropriate conduct, and further recognises the value of providing guidance
to participants in navigating these dynamics and making these distinctions.
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VCESS values the positive influence that a properly constructed, inclusive and welcoming
environment can have on learning and socialising.
VCESS recognises a balance between allowing program participants to negotiate their own
relations and conduct, and requiring that standards of conduct and relations be upheld to meet
VCESS’ legal and moral responsibilities.

Procedures
1. Fraternisation

a. Fraternisation is any form of physical affection or unnecessary contact.
i. Physical affection includes, but is not limited to:

1. Hugging;
2. Kissing;
3. Hand-holding; and
4. High-fiving.

ii. Unnecessary contact includes, but is not limited to:
1. Picking someone up without asking; and
2. Assisting someone to write without asking.

b. Fraternisation can occur between tutor and tutor; student and student; and tutor
and student.

c. Fraternisation is prohibited.
i. All volunteers are expected to play an active role in enforcing this

prohibition, and may need to remind participants as such.
ii. VCESS recognises that this prohibition represents a particular burden on

participants in existing relationships, but will not make exceptions.

2. On Program
a. In addition to not fraternising, tutors must not:

i. Reference relationships, sex or other topics sexual in nature, unless they
are required in class for a VCAA Study Design or are required for a
student’s personal welfare or safety;

ii. Reference their own relationship(s) with or in the presence of students; or
iii. Enter into any unreasonably close, sexual or romantic relationship with a

student.
b. Tutors must also:

i. Avoid references to any topic which is illegal or prohibited generally or for
minors (such as alcohol or drug use), unless it is excepted under section
2(a)(i) of the procedures;

ii. Avoid inappropriate references or environments while online teaching
(including via virtual backgrounds);

iii. Comply with the Tutor Online Conduct Policy;
iv. Use contact details of students only for the purpose those details were

given; and
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v. Keep any confidential information provided to them as such without
VCESS approving its release in writing.

c. For the avoidance of doubt:
i. ‘on program’ includes, for rural and regional participants, any part of the

rural and regional program; and
ii. ‘be seen to be participating in the program’ includes any moment where a

tutor could reasonably be seen to be connected with the program, such
as while displaying VCESS branding online or wearing VCESS apparel in
public.

iii. Online venues where VCESS activity takes place, including
video-conferencing platforms, learning management systems (eg Canvas)
and communication platforms (eg email) are on program unless a tutor
could not reasonably be seen to be connected with the program.

3. Off Program
a. While off program periods do not reasonably involve students, tutors must still:

i. Reasonably avoid circumstances where they might be seen to be on
program while engaging in inappropriate behaviour (such as ensuring that
VCESS apparel is not visible while consuming alcohol); and

ii. Ensure that their online presence complies with the Tutor Online Conduct
Policy.

b. Given the program’s online orientation, tutors, in addition to avoiding
circumstances where they may engage in inappropriate behaviour while being
connected with the program, must exercise caution in online spaces, even where
online spaces are otherwise off program.

i. This includes, but is not limited to, social media and messaging services.

4. Post Program
a. Post program, tutors must:

i. Comply with the Tutor Online Conduct Policy;
ii. Not seek to commence or maintain, nor solicit unreasonably close, sexual

or romantic relations with students; and
iii. Not engage or interact with, to any extent, any online or in-person content

created by students which would be prohibited to engage with on
program.

5. Reporting
a. If a tutor suspects that a VCESS participant is acting contrary to this policy, the

tutor must notify VCESS in writing as soon as possible.
i. Behaviour contrary to this policy is not required to be child-unsafe, nor is it

required to be performed by a tutor. Contrary behaviour can include but is
not limited to overbearing or intimidating behaviour, threats, physical
contact or inappropriate seeking of relationships by a tutor or student on
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program or post program. Any behaviour which might be contrary to this
policy must be notified to VCESS in writing as soon as possible.

b. Penalties for breaching this policy are not limited to but can range from a warning
to immediate termination from the program.

Related policies
This policy should be read in conjunction with the VCESS Tutor Online Conduct Policy.
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Appendix D: Quality of Teaching Survey Breakdowns
Quality of Teaching average scores for the twelve most highly-enrolled subjects in 2021.

Quality of Teaching survey responses: Mathematical Methods averages

I am satisfied with the quality of this subject's booklet. 3.50

I am satisfied with the quality of my tutor(s) in this subject. 3.54

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.37

Quality of Teaching survey responses: English averages

I am satisfied with the quality of this subject's booklet. 3.38

I am satisfied with the quality of my tutor(s) in this subject. 3.71

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.45

Quality of Teaching survey responses: Chemistry averages

I am satisfied with the quality of this subject's booklet. 3.55

I am satisfied with the quality of my tutor(s) in this subject. 3.68

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.45

Quality of Teaching survey responses: Biology averages

I am satisfied with the quality of this subject's booklet. 3.67

I am satisfied with the quality of my tutor(s) in this subject. 3.69

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.60

Quality of Teaching survey responses: Further Mathematics averages

I am satisfied with the quality of this subject's booklet. 3.58

I am satisfied with the quality of my tutor(s) in this subject. 3.68

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.52

Quality of Teaching survey responses: Psychology averages

I am satisfied with the quality of this subject's booklet. 3.66

I am satisfied with the quality of my tutor(s) in this subject. 3.69

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.48

Quality of Teaching survey responses: Physics averages
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I am satisfied with the quality of this subject's booklet. 3.51

I am satisfied with the quality of my tutor(s) in this subject. 3.86

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.59

Quality of Teaching survey responses: Specialist Mathematics averages

I am satisfied with the quality of this subject's booklet. 3.61

I am satisfied with the quality of my tutor(s) in this subject. 3.82

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.67

Quality of Teaching survey responses: English Language averages

I am satisfied with the quality of this subject's booklet. 3.68

I am satisfied with the quality of my tutor(s) in this subject. 3.84

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.53

Quality of Teaching survey responses: HHD averages

I am satisfied with the quality of this subject's booklet. 3.54

I am satisfied with the quality of my tutor(s) in this subject. 3.46

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.31

Quality of Teaching survey responses: Legal Studies averages

I am satisfied with the quality of this subject's booklet. 3.67

I am satisfied with the quality of my tutor(s) in this subject. 3.72

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.56

Quality of Teaching survey responses: Business Management averages

I am satisfied with the quality of this subject's booklet. 3.36

I am satisfied with the quality of my tutor(s) in this subject. 3.64

Because of my tutor(s), I feel more prepared in this subject for the year ahead. 3.14
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Appendix E: Quality of Program Survey Results

Quality of Program survey: all quantitative responses (scale: 1–4)

As a result of the VCE Summer School, I feel more prepared for the year
ahead.

3.58

I found one-on-one tutoring a useful resource. 3.02

I enjoyed the extra-curricular activities at VCESS. [Trivia] 3.51

I enjoyed the extra-curricular activities at VCESS. [Mystery Event] 3.17

I felt supported by my Group Leader throughout the program 3.73

I felt the Seminars and Workshops were a valuable part of the program. 3.46

I felt as though I was part of the VCESS community. 3.52

I felt there was a good balance between academic and extra-curricular
activities.

3.51

I felt interactions with the Welfare Team, if I had them, helped me to enjoy
the program.

3.36

I found [] Canvas helpful and easy to use. 3.55

I found classes on Zoom engaging and productive. 3.20

I felt that I did not miss out on much because the program was online. 2.94

I intend to undertake tertiary level education after my VCE studies. 3.70

I intend to attend university after my VCE studies. 3.92

VCESS increased the likelihood I will attend university. 3.08

Hosting the program [with the] University of Melbourne [] makes me want to
study at the University of Melbourne.

3.30

The Tertiary Expo made me more aware of my tertiary options after VCE. 3.31
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I found the English lectures useful. 3.10
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Appendix F: Quality of Rural and Regional Program Results

Quality of Residential Program survey: all quantitative responses (scale: 1-4)

How would you rate your overall experience in the rural and regional program, with 1 being the
lowest (my experience was very bad) and 4 being the highest (my experience was very good)?

3.43

I would recommend the rural and regional program to others. 3.50

I was well supported by my rural and regional tutor. 3.80

The rural and regional program gave me an idea of what it would be like to study at university? 2.93

The rural and regional program made me more likely to pursue further study in Melbourne.
This could be at a TAFE or, another training provider in Melbourne, not just the University of
Melbourne.

2.86
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