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Introduction 

What is VCESS? 
Since 1971, the VCE Summer School (VCESS) has been providing students from 
disadvantaged backgrounds a head start on their final years of education. VCESS is a two-week 
tutoring program for VCE students which takes place every year in January. It is run by 
university students for VCE students, with the student base consisting of both students from 
rural and regional Victoria, and students from the inner and outer suburbs of Melbourne. 
Students are academically supported at VCESS through classes, guided study and one-on-one 
tutoring. In addition to academic support, students are provided with a range of team-building 
activities, seminars and workshops that are targeted to the interests and needs of Year 11 and 
12 students. The Program aims to teach students about creating a healthy study-life balance. 

Goals of the VCE Summer School 
The broad goal of the VCE Summer School is fighting educational disadvantage in Victoria. The 
program aims to work towards this goal by providing access to subject-specific tutoring, which is 
unaffordable to VCESS’ key student demographic.  The Program also aims to reach as many 
rural and regional school students to provide them with opportunities to access the program 
through its Residential accommodation and targeted activities. 
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Academic Program Timetable 
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Management Chart 
Presented below is the Management Chart of the VCESS 2020 Program. Each team has a 
Coordinator or Coordinators with whom the 2020 Director Team worked closely with. It should 
be noted that numbers of team members change every year dependent on need. This chart 
includes the addition of the Social Media Team  

 
 
 

Timeline of VCESS Events 
 
08 April                 2019 Director Team opened applications for 2020 Director Team 
13 May                  Director applications reopened 
26 May                  Applications for 2019 Director Team close 
April – June           Interviews for 2019 Director Team are held 
05 June                  Offers for the 2019 Director Team positions made 
07 June           First Director Team Meeting and Director Teams Handover 
18 June                  Meeting to discuss Tutor marketing 
02 July                   Finalisation of Tutor Marketing plan 
08 – 28 July           Creation and sharing of Special Roles marketing videos 
08 July                   Tutor Position Descriptions Finalised and Uploaded to UMSU Website 
08 July                      Tutor Applications Opened 
09 July                      Meeting with MDHS to discuss partnership and room bookings 
17 July                   Process to engage in a Sponsorship Agreement with UoM began 
04 August              Tutor applications closed 
05 August              Interview Offers for tutor positions sent out   
12 - 23 August          Interview period 
14 August   Brochures Delivered 
18 August              UoM Open Day 
18 August              Student Applications 
25 August              Residential Group Interview 1 
26 August               Residential Group Interview 2 
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26 August                 Meeting with Western Chances to discuss partnership 
01 September          Tutor Interview Outcomes Emailed 
09 September          Response to offers due 
12 September          Meeting with the Faculty of Arts to discuss partnership and room 
bookings 
21 September          Tutor Meet and Greet 
23 September          Meeting with Zine Team Coordinator                      
25 September          Meeting with Operations Team Coordinator   
01 October            Subject Coordinator Facilitation 1 
03 October               Subject Coordinator Facilitation 2 
05 October               Social Media Team meeting 
08 October  Venue Management contacted 
10 October            Subject Coordinator Facilitation 3 
13 October               Group Leader Coordinator Meeting 
17 October               Tutor Support Officer Coordinators Meeting 
18 October               Activities Team Coordinator Meeting 
21 October               Meeting with the Faculty of Design to discuss partnership and room         
bookings 
28 October               Budget Meeting with Goldie 
06 November           Safe Food Handling Certificates Organised and Scheduled 
08 November  Room Bookings confirmed 
14 November           Tutor social event: Trivia 
15 November           Subject Booklets Due  
18 November           Residential Team Coordinator Meeting 
22 November           Meeting with Naomi Fennell, HR Manager; re: child safety  
25 November           Tutor Training Day 
28 November           Welfare and Residential Teams Mental Health First Aid 
29 November   T-Shirts Ordered via Bluegum  
29 Nov – 1 Dec         Tutor Training Camp   
06 December           Student Applications Closed 
07 December           Meeting with Residential Team Coordinator to discuss training 
09 December           Subject Booklets Sent to External Relations to print 
11 December           Residential Program offers sent to students 
12 December           IT Operations Meeting 
12 December  Meeting with TMS consultant  
15 December           December Tutor Training 
18 December   Meeting with Welfare Team Coordinator and Queer Representative  
18 December           Residential and Welfare teams training 
19 December   T Shirts Arrived  
23 December            Directors Remote Work Period (until 2nd January 2020) 
31 December           Block List Released to Tutors 
02 January                Tutor Refresher Day 
03 January                Student Enrolment Day 
05 January                Residential Program Began 
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06 January                VCESS Program Began 
17 January                VCESS Program Concluded 
03 February              Meeting (Report Writing) 
Mid march                 Projected 2021 Director Applications Opening 

Directors 

Director Recruitment  
The 2019 Director Team was responsible for hiring the 2020 Director Team. Applications were 
open from the 8th of April 2019 to the 26th of May 2019. Applications were initially intended to 
be open for 4 weeks but were extended due to the limited pool of applicants. The 2019 Director 
Team believed potential strong applicants were hesitant to apply due to uncertainty about their 
own suitability for the role and therefore the decision was made to encourage identified strong 
potential applicants to apply by reaching out to them. This proved to be very effective and the 
applicant pool increased in the second application period. 
 
Interviews were held from the end of April until June the 4th 2019, before the selection decision 
was announced to applicants on June 5th. The opening of the position was publicised on the 
VCESS website, UMSU website, and to past VCESS tutors via Facebook networks. A position 
description was made available, as was the 2019 Directors Report which was considered vital to 
the application process. Director candidates were required to submit a CV, as well as a 500 
word statement addressing their suitability for the role, and vision for the Program.  
 
Interviews were scheduled by the 2019 Director Team and each interview was attended by the 
outgoing Director Team, a student representative of the UMSU, and the then Volunteering 
Coordinator, Goldie Pergl or where Goldie was unavailable, Fiona Sanders Clubs & Societies 
Coordinator. Concern may be expressed at the size of the interview panel, however the 2019 
Director Team strongly believe that it is necessary for the decision-making process for the entire 
Director Team to be present.  
 
It should be noted that in past years it has been possible that UMSU student representatives 
who attended Director interviews could later apply to be a tutor on the Program, and therefore 
interviewed by a Director Team they had helped appoint. This could have potentially resulted in 
a situation where the student representative had to work with an unsuccessful candidate on the 
Program. To avoid this issue, the 2019 Director Team requested that the UMSU student 
representative who attended the interviews be a student who has no intention of applying for the 
2020 program.  
 
The VCESS Director selection procedure is known for valuing confidentiality and privacy of the 
candidates, especially those who are unsuccessful as they almost always continue their 
involvement in the Program. This is carried out to the extent that the incoming 2020 Director 
Team was not aware of the unsuccessful Director candidates. The 2020 Director Team 
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recommends that this confidentiality be continued as a highly prioritised element of the process 
as it contributes to a culture of accessibility and growth within the program.  
 
The 2019 Director Team unanimously agreed to appoint Daniel Beratis & Estelle Hanney to join 
Jeremy Waite, the returning Director, as the 2020 Director Team, no other Director from the 
2019 Director Team continued onto the new team. This resulted in the appointment of a three-
person Director Team for the 2020 Program. 
 
Decision to appoint a 3-person Director Team 

The 2019 Director Team made the decision to appoint a 3-person Director Team based on a 
series of long discussions and considerations. One consideration was that at many points in the 
year, being a VCESS Director is a full-time job, and that due to only receiving an honorarium 
payment and not an hourly wage, many students simply cannot afford to take on the role of 
Director due to the impact it has on their capacity to work outside of the program. As VCESS 
Director honorarium is allocated in block and divided among the directors, hiring 3 instead of 4 
Directors may have had the potential to increase the accessibility of the role due to the 
reallocation of honorarium. Another consideration is that communication and decision making 
between 3 people as opposed to 4 people could be more efficient. Ultimately, considering these 
arguments alongside creating the best possible team fit, was what led to the decision to appoint 
the current 3-person Director team as a trial to assess feasibility in future years. 
 
While the 2020 Director Team was ultimately successful in delivering the 2020 program, and 
achieving an increase in student numbers and subjects, the 2020 Director Team recommend 
that the program return to appointing 4 Directors each year for a variety of reasons including: 

● Increase in administrative workload, 
● Increased difficulty managing on-program logistical events and challenges, 
● Increased difficulty in dividing labor equally between Directors. 

 
 
Previous Involvement of non-Unimelb Directors 

 
Opposition to the candidates chosen by the Director Team has been expressed in the past due 
to candidates being students of other universities. While this was not an issue during this 
recruitment it remains the view of the 2018, 2019, 2020, and many previous years’ Directors 
that the involvement of non-UoM students as volunteers of VCESS is vital to the program’s 
mission and quality of delivery and that discrimination against non-University of Melbourne 
students at the Director level would be harmful for the program. It should also be noted that the 
Director honoraria are paid for from VCESS student fees, and are thus not part of the allocation 
provided to VCESS by UMSU, as such issues such as SSAF allocation policies do not arise. 
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Director Induction and Training 
During June and into July the 2019 Director Team began meeting to discuss program aims and 
timelines as well as begin official induction. The official Director induction this year was not 
provided by UMSU, which previously included an introduction to UMSU, its departments and 
staff. In previous years incoming Directors were provided with Volunteer Management and 
Finance and Budgeting training which was found to be beneficial and is recommended to be 
provided in future years. The absence of training from UMSU as well as delays in providing 
office and IT access to the incoming Directors hindered the productivity of the team and the 
induction process, relative to the previous year. It is recommended that this process is improved 
in following years. 
 
Beyond this a number of training sessions were provided by UMSU in previous years that ran 
later during the year after Director Induction, these included Disability Awareness Training as 
Interview and Recruitment Training and Child Safety Training provided internally by the UMSU 
HR Manager. The Disability Awareness and Mental Health First Aid Training were overall 
beneficial and recommended for future Director Teams. Interview and Recruitment Training was 
conducted in the weeks leading up to the interview process and assisted in the development of 
a thorough and consistent recruitment process. Child Safety Training was also provided in the 
lead up to Tutor Training events and was utilised so the 2019 Director Team was able to 
present a modified version of this training to all tutors. It is recommended that the Director Team 
seek out Child Safety Training and also consider engaging external training providers that are 
more specific to the high school student age range, as a lack of training was a significant 
challenge for the 2020 Director Team. 

Director Handover 
The Director Handover process consisted of meeting with the 2019 Director Team to discuss 
the successes and potential improvements that could be made to future programs. Discussing 
and working with the past team enabled essential knowledge to be passed on and the program 
goals to be continued. It was found that publishing the 2019 Directors’ Report as part of the 
selection process was very beneficial to the handover as incoming Directors already had strong 
knowledge of improvements to and issues being faced by the program. 

Team Management 
The 2020 Director Team implemented an initial plan to organise the time and workload of 
various projects throughout the year. Strong communication enabled the 2020 Director Team to 
remain informed of all aspects of the program. Weekly 2-hour office meetings were held on 
Monday evenings. This weekly structure was kept throughout the less busy periods of the year. 
However, the workload increased to full days, weekdays during the day and some weekends 
during busy periods such as interviews, tutor training and the 2 months leading up to the 
program. It is recommended that the consistency of a weekly meeting is retained as this 
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structure allowed the 2020 Director Team to stay organised and consistently work towards 
projects.  
 
However, meeting in the evenings outside of work hours did pose some significant challenges to 
team and task management. The nightly closure of Union House meant that the team was 
restricted in the time it could spend in the office and meant that often the team was unable to 
reach the same, weekly level of productivity as in previous years. This meant that more and 
more work was required to be done remotely, which reduced opportunities for collaboration and 
team-bonding ahead of the busier periods. The 2020 Director Team recommends finding a day 
during the week to set aside for VCESS office meetings and office work time to overcome these 
issues.  
 
Administrative tasks 

A plan was also considered for handling emails to the Summer School account. Many methods 
were trialed and a roster in which Directors are each responsible for one weekday was 
established as well as a flagging system to signify which Director is responsible for emails in the 
inbox. The 2020 Director Team at times had difficulty maintaining a fast email turn-around 
throughout the program, in part due to having an increased number of students and tutors and a 
reduced amount of Directors to answer their emails. Slack messaging software was used less 
frequently to organise discussions within the Director Team, and could be used more frequently 
to separate conversation into different channels of relevance, and work on individual projects 
more thoroughly in future years. The 2020 Director Team also began using Asana this year to 
organise tasks into sections and assigning Directors responsible for respective tasks. This 
software proved to be extremely useful for organising and keeping track of the large number of 
components and tasks that make up the VCESS program and is strongly recommended for 
future teams. 
   
In 2020 two Directors were allocated ‘Tutor Directors’ and one Director allocated ‘Student 
Director’. These teams managed most the responsibilities and tasks required for their respective 
group of program participants. Having only 1 Director managing the majority of student queries, 
applications was a major challenge and administrative undertaking, and should be better 
balanced in future Director Times. Special Role Teams were also allocated to a Director and 
this relationship was made clear to the teams so they knew which Director to contact with issues 
they had and were able to form strong working relationships. This approach worked well for this 
team but it is recommended that future teams make their own decisions about delegation and 
responsibilities based on their individual team dynamics. 
 
The 2020 Director Team worked to support each other throughout challenging and busy periods 
that each member faced. Team unity enabled strong communication, work efficiency and the 
interests of the program to be held central to program decisions.   
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Notes on UMSU Volunteering Department and Policy 
The 2020 Program was run as a part of the UMSU Volunteering Department and supported by 
the Coordinator of Volunteering. The 2020 Director Team would like to express their gratitude 
for the support provided to the program by the Department, and in particular by the Coordinator 
of Volunteering, who was at all times an invaluable source of advice and support. 
 
During 2018, the UMSU Volunteering Policy was also introduced. The 2020 Director Team held 
concerns about whether the aims of the policy aligned with the aims of the program. These 
concerns were largely focused on the restriction placed on Volunteering Programs’ ability to 
recruit participants from other Universities. It is the opinion of the 2020 Director Team that tutors 
from a diverse range of Universities are vital to the positive culture of the program, as it 
contributes to exposing the students to the many tertiary pathways and opportunities available 
to them which is one of the primary goals of VCESS.  
 
One of the largest and most valuable forms of support provided by the Volunteering Department 
was in the form of volunteer appreciation. With the support of Coordinator - Volunteering the 2020 
Director Team were able to provide tutors with coffee vouchers, catered training and catered 
social events which was very appreciated and was seen to have a positive effect on tutor culture.  

 
The 2020 Director Team continues to have some concerns about the Volunteering Department. 
The primary concern is the lack of privacy as a result of the shared office space. For many 
years before the creation of the Volunteering Department, the VCESS Director Teams were 
provided a private office space by UMSU/MUSUL. This was valuable for a number of reasons: it 
provided secure storage of the program’s resources and documents, a focussed workspace, 
and most importantly, allowed the Director Teams to maintain confidentiality in all team 
discussions. For these reasons, the 2017 Director Team strongly opposed UMSU’s request they 
move into a shared Volunteering Office. Unfortunately, whilst the 2017 Director Team’s 
feedback was sought in the office development, UMSU did not take this opposition on board, 
and in May 2017, at the commencement of the term of the 2018 Director Team, required 
VCESS to move into a shared office. 
 
There have been both positive and negative aspects to this move. The current Volunteering Hub 
Office has better facilities and helps VCESS present a more professional image. The provision 
of the VCESS Director Team with laptops and monitors provides more flexibility than the 
previous provision of desktop computers, and access to a printer in the office space is also very 
useful. The number of whiteboards in the office and meeting rooms was also found to be very 
useful by the 2020 Director Team. It is also positive to build a sense of collective community 
amongst the different Volunteering Programs by sharing an office space, and this has resulted 
in a higher crossover between volunteers at each program. 
 
There are two key challenges in working in a shared office space: different working schedules 
and schedules of different programs, and confidentiality requirements. 
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Due to the different timelines of the different Volunteer Programs that share the office, there are 
often periods where one program has a high workload, causing stress and the need for a quiet 
and focussed workspace, whilst another program is at a period of lower workload and prefers a 
more relaxed and social workspace. Balancing these differing needs can be a source of tension 
and one that will require management into the future. 
 
The primary concern, however, is that of confidentiality. Sensitive information about the 
VCESS’s volunteer tutors and largely underage students is at the core of the work done by the 
Director Team. Discussions amongst the 2020 Director Team about tutor selection and 
management occur extremely frequently, and it is impractical for Directors to move to a 
confidential meeting room each time they wish to discuss or even quickly confirm a sensitive 
detail, for example, whilst replying to emails, or following up with a tutor about a deadline, or 
quickly finding a tutor to fill a sudden vacancy. All of these discussions ought to remain 
confidential between VCESS Director Teams, and, where necessary, the Volunteering 
Coordinator. Issues arise here because many of the Directors of other Volunteering Programs, 
and volunteers of other programs in the office on the business of these other Volunteering 
Programs, are themselves tutors at VCESS, and may overhear discussions sensitive in nature 
whilst in the Volunteering Office.  
 
This is an even greater concern when it comes to dealing with sensitive information of our 
students, most of whom are underage. VCESS Director Teams are often required to have 
conversations about students’ medical information or other sensitive information over the phone 
to the student or their parents, which must take place in the office as the phone provided to 
VCESS is anchored to the wall. 
 
All of these frequently arising situations raise concerns about VCESS’ ability to adhere to 
UMSU’s Privacy Policy, and it is the hope of the 2019 Director Team that future Director Teams 
will be able to work with UMSU to improve the program’s ability to adhere to privacy practises. 
 
Finally, the harmonisation of the branding of the different Volunteering Programs has the 
potential to be a concern for the VCESS program. The 2018, 2019 and 2020 Director Team 
have been fortunate to work with the Communications Department to create individual branding 
for the VCESS Program including logos and colour schemes. It is the recommendation of the 
2020 Director Team that future teams continue to utilise and develop this branding as it has a 
positive impact on the image of the program and assists to distinguish between the different 
Volunteering programs, allowing them to express their individual aims and culture. 

Tutors 
Every year VCESS relies on approximately 200 volunteer tutors to run the program. The 2020 
Director Team would like to thank all of the volunteers for their dedication and incredible 
enthusiasm towards the 2020 Program. 
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Tutor Recruitment, Selection and Training 

Marketing 
Marketing for Tutor Recruitment commenced in early July 2019, and ran through the application 
period of the 8th of July to the 4th of August. Prior to opening Tutor Applications, Position 
Descriptions were edited to reflect the requirements and duties of each role, and were uploaded 
on the VCESS website. In addition to position descriptions, in order to effectively communicate 
the Special Roles and advertise the volunteering opportunity generally, seven videos were 
made, interviewing past Special Role team members about their experience.   
  
Promotional Material was released progressively over a range of platforms; including emails (to 
expression of interest lists, past tutors, past students and faculty newsletters), Facebook posts 
(from VCESS’ Facebook Page and on past Tutor and Student Groups) and Instagram posts. As 
expected, these different avenues had differing levels of efficacy. 
  
The 2020 Director Team chose not to attend the 2019 Winterfest, following advice from the 
2019 team that attendance at Winterfest ‘provided quite a low level of interest from attendees’ 
as ‘participants of Winterfest were commonly exchange students who were not available for the 
program’. 
  
The 2020 Director Team suggests some form of on campus activity, such as a BBQ, or 
capitalizing on the existing group of tutors from the 2020 program in 2021 by encouraging 
volunteers to get their friends involved in VCESS.  
 

Application Process: Online Form 
Tutor Applications were collected via an online application form. In order to reduce the work 
required by applicants, the process was brief in order to reduce time burden. Those interested 
were required to fill out their personal details, preferred subject areas as well as answer two 
questions. These two questions were ‘Why do you want to be involved in VCESS?’ and ‘What 
skills or experience do you have that would make you an ideal candidate?’. An addition that was 
made to the 2019 Online Application Form was a tick box section which allowed applicants to 
nominate their past experience in camps/programs similar to VCESS. Data was not collected 
about whether or not applicants had been involved in the VCESS Program before as either a 
student or tutor. This was an oversight during the application process and thus it is 
recommended that future Director Team collect this information as it is useful in Tutor 
Management. 
  
The total number of applications received by the closing date was 329. This was a slight 
decrease in applications from the 2019 program, when there were 357 original applications. The 
2020 team encourages future teams to continue to grow the number of tutor applications, and 
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number of students as having a large number of applicants creates larger diversity of applicants 
which connects back to the core aims of the program. 

  

Application Process: Interviews  
The answers provided during the online application form were used to assess an applicant’s ‘fit’ 
with the program. Based on this assessment, successful applicants were emailed an invitation 
to attend an interview. In total, 325 applicants progressed to the interview phase. As much as 
possible, interviews were held with all three directors present, however often only two Directors 
were available. During interviews the Director Team also began collecting evidence of 
applicants’ Working With Children Checks (WWCC). It is suggested that future teams take a 
photo, as well as input the WWCC reference number onto the application form during the 
interview as a more efficient means of recording WWCC data.   
  
Prior to the commencement of the interviews, the 2020 Director Team was given an opportunity 
to disclose any conflicts of interest they felt with regards to any applicants. Given the highly 
social nature of the program the 2020 Director Team felt this was a vital step in the selection 
process. Directors disclosing a conflict of interest were then not expected to participate in 
interview for that tutor, and the conflict would be taken into account in making any decisions. 
  
Interviews were scheduled in the Meeting Rooms in the Volunteering Office in Union House for 
the period of the 12th to the 23rd of August. This year the Director Team chose to use 
calendly.com to schedule interviews, where an email with an invitation to choose an interview 
time was sent through the website and was easily scheduled. This website worked well, and it 
was easy to incorporate the two types of interviews we were holding, Tutor interviews, which 
were 10 minutes, and Special Role interviews, which were 15 minutes. 
  
  
All interviews were judged against a set of standardised Key Selection Criteria, developed by 
the 2020 Director Team prior to the start of interviews. These were decided by brainstorming the 
ideal qualities of a VCESS Tutor. The Criteria were as follows: 

1. Motivation 
2. Reliability 
3. Awareness of Disadvantage 
4. Interpersonal Skills 
5. Knowledge 

  
Applicants received a score for each KSC. 
  
In addition to this, applicants for Special Roles or Subject Coordinator positions were given a 
separate score for each additional position. The scores were all based on the same four-point 
scale, with the scores determined as follows: 
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SCORE EXPLANATION 

1 Applicant does not meet requirements 

2 Applicant partially meets requirements 

3 Applicant meets requirements 

4 Applicant exceeds requirements 

  
  
These scores, along with additional notes and comments were recorded after each interview, 
allowed the 2020 Director Team to make the most informed decisions possible. The KSC 
framework used was largely adequate for the purposes of deciding whether applicants were fit 
to undertake a role within the program. 
  
The majority of selection decisions were made after the conclusion of interviews. The primary 
exception to this was for applicants who had been shortlisted for Residential Tutor positions 
after their initial interview. These applicants were required to attend a second-round group 
interview. For the 2020 Program, there were two group interviews; one on the 25th August and 
one on the 26th of August. The Residential Second Round Group Interview consisted of 2 
components. The first component was a task involving evaluating an activity that was provided 
and the second component was responding to welfare scenarios. 
  
  
After the conclusion of these interviews, outcomes were emailed to all applicants. 
255 offers were made, however the final count of tutors for the 2020 Program was 208 tutors. 
This final number is lower than the original number of successful outcomes sent out, due to 
tutors withdrawing before the start of the program. It is likely that this phenomenon is to some 
degree unavoidable, given that tutors have a large range of additional commitments such as 
part-time work, intensive study periods or other extra-curricular activities which can arise during 
the summer period. Nevertheless, future Director Teams are encouraged to investigate ways of 
reducing pre-program attrition, as it can prove highly disruptive. One way the 2020 Director 
Team suggests this can be done is by introducing a more structured and staggered training 
model for Special Roles, in order to encourage a sense of responsibility to follow through with 
the program. The 2020 Director Team followed recommendations from the 2019 report which 
suggested placing an emphasis on time commitment during the Interview Process, by flagging 
the dates of training where all tutors will need to be available. This proved to be somewhat 
successful in gauging who would be unavailable from the outset and was likely helpful in setting 
expectations with tutors in the early stages of their involvement with VCESS.   
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Tutor Training 

Summary of Training Options 
VCESS delivers comprehensive training to its tutors. The goal of this training is to ensure the 
quality of service provided to students, and to add valuable professional development to the 
volunteering experience for tutors. It is therefore necessary for each Director Team to think 
critically about the implementation of training, and how it can be valuable to tutors of all levels of 
previous tutoring experience. 
  
Tutor Training is compulsory for all tutors, regardless of whether the tutor has volunteered with 
VCESS before and regardless of their existing level of tutoring experience. Tutor candidates 
were informed that a condition of their recruitment was attendance at either Training Day on the 
25th of November, or Tutor Training Camp on the 29th November – 1st of December. This was 
conveyed in position descriptions published during recruitment, and again in person at the end 
of their interview. Tutor Training Camp is compulsory for all tutors with Special Role positions, 
although all tutors are encouraged to attend the camp due to increased opportunities for 
socialising with fellow tutors. 

Training Schedule & Attendance 
  
A summary of all training provided by VCESS is listed below. 
  

Date Session Attendance 

1st October 2019 Subject Coordinator Facilitation 
Training 

19 

3st October 2019 Subject Coordinator Facilitation 
Training 

15 

10st October 2019 Subject Coordinator Facilitation 
Training 

25 

19th November 2019 Subject Coordinator Facilitation 
Training 

5 

25th November 2019 Tutor Training Day 87 
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29th November – 1st December 2019 Tutor Training Camp 106  

15th December 2019 December Tutor Training 15 

2nd January 2019 TSO Drop-In Session n/a 

  
●      Subject Coordinator Facilitation Training was advertised to the 75 Subject 

Coordinators, however alternative methods of training were used for circumstances 
where availability or timing presented as an issue. (ie. online training) 

●      The above table excludes training, induction or planning sessions organised by 
Special Role Coordinators for their Special Role Team, i.e. the Residential Team 
training session organised by the Residential Coordinator in December. These 
training sessions are incredibly useful and foster a productive, cohesive and effective 
team and their expansion across most Special Role Teams would benefit the 
program. The 2020 Director Team encourages future Director Teams to implement 
more structured training sessions in order to ensure these benefits for all special role 
teams, not just those for which these valuable training and team building options are 
organised. 

Training Content & Delivery 
Tutor Training Day and Camp were delivered by the 2020 Director Team in conjunction with the 
Tutor Support Officer (TSO) Team. The first half was prepared and delivered by the Director 
Team, covering VCESS and UMSU Policy. This ran for approximately three hours, including 
short breaks. The second half was prepared and delivered by the TSO Team and focused on 
teaching practices tailored to a VCESS context. This drew on both the teaching and program 
expertise of the team. Tutors at these sessions were provided with a comprehensive written 
resource pack. 
  
The variety of short sessions presented by a range of speakers made the Training more 
engaging and effective for tutors. In addition to this, it allowed for some sessions to be run 
concurrently for new and returning tutors, increasing the value and relevance of these sessions. 
The highly interactive, small-group sessions run by the TSO Team in the afternoon also ensured 
tutors were familiar with members of the TSO Team and aware of the services they offered to 
tutors. Another measure taken in the 2020 Program Tutor Training, with the aim of making 
training more effective, was to split groups by subject, putting like disciplines and subjects with 
one another. Because of this measure, TSO’s were able to tailor training to the group, using 
examples which were of more value and relevance to the particular groups they were 
addressing. 
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During both of these training events, tutors were given time to meet with their Subject 
Coordinator, or if the Subject Coordinator was absent, other tutors from similar subject areas to 
discuss course content, lesson planning and activity ideas. The TSO Team helped facilitate 
these sessions, although the specificity of these sessions was limited by the fact Subject 
Booklets had not yet been finalised and distribution to tutors. 
 

Training Camp Logistics 
Tutor Training Camp was held at Log Cabin Creswick again in 2020, continuing a longstanding 
relationship. Tutors were allocated into car pools as their means of transport to the campsite. 
This encouraged new and returning tutors to socialise and begin meeting each other. An 
optional Scavenger Hunt was given to each carpool complete on the way down to camp. This 
served as a conversation starter and icebreaker for tutors in their carpools. 
  
The Camp followed the following schedule: 
  
Friday 29th of November 

12.30pm Meet on South Lawn to meet carpool group 

3pm Cars arrive and Icebreakers 

4pm Meet Camp Groups and Afternoon Activities, followed by welcome speech and 
moving into rooms 

6pm Dinner 

8pm Evening Activities: Card Games, Board Games, Banner Making and Biscuit 
Decorating 

  
Saturday 1st of December 

9am Breakfast 

10am - 
4.30pm 

Tutor Training (including Lunch Break) 

4:30pm Camp Activities/ Free Time 

6pm Dinner 
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7pm Evening Activities: Trivia, followed by Card Games, Board Games, Banner 
Making and Marshmallow Toasting 

  
Sunday 2nd of December 

10:30am Brunch 

11:30am Pack up and head back to Melbourne 

  
Food at Camp: 
  
Tutors were provided with meals throughout the Camp, . Food was ordered by the Director 
Team from Coles Online and delivered to the Campsite. This was very convenient and saved 
space within the Director Cars. It is recommended that Coles Online or a similar method is used 
again. The Director Team cooked for the 106 campers using the Industrial Kitchen Facilities. 
Activities Groups doubled as Duty Groups and campers were required to do a set-up or a pack-
up around meal times. This should be organised and communicated to campers during the 
Welcome Speech. 
  
The Meal Plan was as follows: 
  

Friday Night Pasta (Vegan) 
3 Directors preparing 

Saturday Breakfast Toast and cereal 
3 Directors preparing 

Saturday Lunch BBQ  
1 Directors, 4 Activities Team members preparing 

Saturday Dinner Lentil and Sweet Potato Curry (Vegan) 
3 Directors preparing 

Sunday Brunch Eggs, Baked Beans, Hash Browns and Leftovers 
3 Directors preparing 

  
The 2020 Director Team recommend that: 
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●      As was done for the 2020 program camp, all meals are Vegan (excluding the BBQ 
on the Saturday) as this significantly lowers the cost of food, simplifies dietary 
requirements and reduces waste 

●      Laborious Food Preparation is avoided - purchase foods that are canned or pre cut 
as this saves a lot of time. 

●      Food requirements are overestimated, estimations that were accurate for other 
events proved to be inadequate in a camp context. 

●      Time requirements for cooking and preparation are also overestimated to ensure 
food is delivered at an appropriate time for campers. 

●      Food is ordered well in advance in order to ensure an ideal arrival time  
 

Training Feedback 
Feedback was sought in the form of an anonymous survey distributed after the main training 
options were delivered. It received 24 responses, an increase on 2019’s general feedback 
response. However, in future, it is recommended that opportunities to increase response rates be 
pursued, as this represents a low proportion of participating tutors. 

Tutors were given statements and asked to provide a number from one to four, where one 
indicated “Strongly Disagree” and four indicated “Strongly Agree”. The following results are 
averages over all responses received. Feedback was generally positive, with averages in the 
range of ‘agree’ to ‘strongly agree’ for nearly all activities and training sessions. 

Tutor Training Feedback 

I found this [Director-
led] session… 

Clear, concise 
and 

informative 

Relevant to 
my VCESS 

work. 

Used visual 
aids 

effectively. 

Useful. Recommendable 
to others. 

Welcome to 
VCESS!/Welcome 
Back! 

3.58 3.54 3.33 3.46 3.38 

Disadvantage in 
Education 

3.54 3.67 3.54 3.46 3.67 

Volunteer Rights & 
Responsibilities and 
Emergency 
Procedures 

3.75 3.88 3.46 3.79 3.79 
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Child Safety 3.79 3.83 3.46 3.83 3.79 

VCESS Policy 3.71 3.83 3.58 3.75 3.67 

Special Role 
Introductions 

3.63 3.29 3.67 3.42 3.75 

Average (Director-
led) 

3.67 3.67 3.51 3.62 3.67 

(TSO-led)           

Classroom 
Management 

3.67 3.70 3.5 3.63 3.63 

Time Management 
and Lesson Planning 

3.5 3.71 3.29 3.54 3.58 

Activities and 
Differentiation 

3.04 3.33 2.92 3.08 3.21 

Average (TSO 
presented) 

3.40 3.58 3.24 3.42 3.47 

            

Total Average 3.57 3.64 3.41 3.55 3.6 

  

Given the potential of future systems to streamline non-practical training (such as on policy), it is 
recommended that future teams consider alternative methods of delivering policy-like training, 
including online delivery, if it is viable and if it promises to improve on this positive feedback. 



 
 

25 

TSO Feedback 
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Due to the small sample size it is difficult to gauge the actual success of the TSO training. With 
only 24 responses it is reasonable to assume those who took the time to fill in the survey had 
stronger opinions about the quality of the training. However, on the whole, feedback about Tutor 
Training was mostly positive, with the majority of statements receiving average responses of 
“Agree” or higher. However, it is clear upon comparison of the three workshops, the ‘Activities 
and Differentiation” workshop could be altered to be more useful to tutors.   
 
The 2020 Director Team suggests and recommends future Director Teams explore alternative 
methods and structures of delivering tutor training; whilst the 2020 programs model of training 
was successful in preparing tutors to teach, and ensured a high quality of teaching across the 
cohort, there was discussion after the training about putting some aspects of the volunteering 
into an online module, and using the time with tutors more effectively to refine teaching skills. 
Training fostered a proactive and professional development mindset in tutors, as evidenced in 
the significant increase in number of tutors accessing TSO services during the program. 

Further formalisation of VCESS policy 
Following formalisation of VCESS policy in the 2019 cycle, the Director team sought to further 
formalise policy and to integrate policy with each other and with program processes as 
appropriate. Current VCESS policies include: 

● Online Conduct Policy 
● Attendance and Absence Policy 
● Acceptable Conduct and Relations Policy 

These policies govern and formalise expectations of program participants by VCESS, and are 
essential to allow enforcement in the case that expectations are breached. In this cycle, these 
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policies were further expanded, such that they imply a framework of policy that can be amended 
or added to as seen fit. Training was provided on these policies and it is recommended that this 
training continue and that policies continue to be developed in this regard. This latter 
recommendation should be followed with an eye towards ensuring that VCESS policy reflects 
VCESS practice, in order to minimise confusion, accidental breaches and “harshed vibes” from 
and by VCESS participants. 

Changes to Special Roles 
 
Each year, changes are made by the Director Team to Special Role Team responsibilities, team 
sizes, or new roles are created. These are made in order to increase the program’s ability to 
meet its core values.  

Indigenous Mentor 
The role of Indigenous Mentor was introduced in 2016, and was never filled. The role was 
broadly-defined as one which aimed to provide support, and mentor to Indigenous students at 
VCESS. In the 2020 cycle, the Director Team chose to disestablish the role of Indigenous 
Mentor, and establish an Indigenous Program. The Director Team reached out to the 
Indigenous Student Office Bearers (OB’s) in early December 2019, after meeting and consulting 
with the two OB’s, Shanysa McConville and Hope Kuchel, the structure of the Indigenous 
Program was decided, with Shanysa and Hope offering their time over the two weeks to meet 
with the five students four times over the course of the program, including two pizza lunches at 
the start of both weeks, organised by VCESS, and two less formal and shorter catch ups at the 
end of both weeks to check in with students.  This structure of program proved to be a success, 
with fantastic verbal feedback from students regarding the opportunity to speak with Shanysa 
and Hope about their university experiences as Indigenous students, as well as the opportunity 
to visit and meet people in Murrup Barak. Without Shanysa and Hope the Indigenous Program 
would not have been possible, and we cannot begin to thank them for their support of, and 
contributions to VCESS.  
 
 

Welfare Team: Queer Representative 
 
The Welfare Team: LGBTQIA+ Representative was a role created in light of the 2018 Director 
Team’s commitment to ensuring students and tutors on the program who identified as 
LGBTQIA+ were included and supported as best as possible. The responsibilities of this role 
included providing welfare support to LGBTQIA+ identifying students and tutors, as well as, in 
consultation with the 2018 Director Team, identifying ways the program could make itself more 
inclusive to LGBTQIA+ students and tutors. 
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The position description was advertised on the VCESS website, which included the statement 
that candidates for the role should identify as LGBTQIA+. A large number of applicants were 
received for this position, and selection was very competitive. The 2019 Director Team therefore 
chose to appoint two Representatives. 
 
In consultation with the two 2019 LGBTQIA+ representatives, the position title was changed to 
Queer Representative.  The reasons for this were: 

● To bring VCESS in line with UMSU terminology regarding Queer and Questioning 
students 

● To simplify the position title 
● To acknowledge the view of both Representatives and the 2019 Director Team that the 

term “Queer” can be viewed as more inclusive than the more exhaustive “LBGTQIA+”. 
 
In 2020, there Queer Representative this year, in addition to her normal responsibilities as a 
member of the Welfare Team: 
 

● Held a successful Queer picnic, which was attended by over 20 tutors and students. 
● Did a Facebook post in the Tutor Group about her role. 
● Was a visible and accessible support person for queer and questioning program 

participants. 
 
We encourage future Director Teams to explore greater Queer-led student engagement 
opportunities, as this has worked effectively. 

Social Media Team 
Social media management during VCESS has, for a number of cycles, been the responsibility of 
the Zine Team. Feedback from Zine in this regard suggests that this division of labour is not 
feasible; given the time constraints and burdens of producing the Zine and MegaZine, it is not 
possible for the Zine Team to also provide appropriate social media coverage. 
 
As a result, the Social Media Team was newly formed this year, and three tutors were appointed 
to handle social media communications before and during the program. No co-ordinator was 
appointed; instead, the team had a flat structure. The team was inactive prior to the program, 
and it is recommended that future Director teams consider ways in which the team might be 
structured to allow for greater social media activity before the program without unduly burdening 
volunteers, as tutor and student recruitment does happen through social media. 
 
The team had a significant presence during the program itself beyond previous programs, 
suggesting that the team implementation was largely successful. The Social Media Team 
naturally collaborated with the Zine Team often, suggesting that there may still be a place for 
Zine/Social Media engagement, and it is recommended that future teams consider how Social 
Media and Zine might be structured to complement the goals of the other. Lastly, it is 
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recommended that the flat structure of the team be revisited, as a co-ordinator may allow for 
more direct chains of responsibility and authority when completing tasks. 

Tutor Social Events 
 
The 2020 Director Team saw tutor social events as important, however this was less of a priority 
compared with previous years, in part due to the larger workload and smaller Director team. For 
the 2020 program, 2 major social events were scheduled compared with 3 the previous year. 
From the point of tutor recruitment, it was believed that a positive culture among tutors benefits 
the program greatly as well as increases tutor retention. The 2020 Director Team ran several 
social events to allow tutors to meet each other and form connections within the program. This 
was in addition to the monthly Tutor News Editions which provided information to tutors and 
maintained channels for communication.  
 
The first ‘Meet and Greet’ event was held on Saturday the 21st of September 2019 and 
including an afternoon of games, get-to-know-you activities and afternoon tea. The invitation to 
this event was sent out with the tutor acceptance emails and was determined to be very 
successful with a turnout of approximately 60 tutors. 
 
On the 14th of December 2019, the 2020 Director Team held a Trivia Night in the Ida Bar with 
food and a drinks tab funded by UMSU. This event was a huge success, with a turnout of 
approximately 60 tutors. The Trivia Night highlighted the enjoyment and benefit volunteers can 
receive through being involved in the VCESS community, as well as strongly positioning VCESS 
as an UMSU Program.  
 
This year the program received a large amount of support from UMSU, in the form of funds 
provided by the Volunteering Department. At a variety of different tutor training and social 
events, the Volunteering Department provided food, such as cupcakes, which was strongly 
appreciated by many tutors who conveyed this through informal feedback. 
 
It is recommended that future Director Teams continue holding regular tutor social events and 
include a variety of activities to ensure all tutors are included.  
 
 

Students 

Student Recruitment 
Student applications opened on the 18th of August 2019, a whole month earlier than usual to 
coincide with the University of Melbourne Open Day. This was so that we could get students to 
apply on the day as opposed to an expression of interest form that had been used in previous 
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years. This opening was categorised by the 2020 Director Team as a soft opening, meaning 
that while we were accepting applications via our website, we hadn’t yet begun marketing the 
opening of applications until 3 weeks later. Applications officially closed on the 6th of December 
2019, although a number of applications were accepted after this date up to midnight on 
December 31st 2019. 

Changes to the Student Application Process 
The 2020 Program saw a significant shift in the way that the VCESS student application process 
operated. Previously, completing a form on the VCESS website meant that the student had 
been effectively enrolled, with payment organised at a later date. This year, however, the 
process more closely mirrored a typical admissions process whereby students applied to be on 
the program, and where then sent an offer with a fee and offer-type. To accept the offer  
 
This system was particularly useful this year as VCESS had more applications for places than 
we could admit to our program, so this provided a way for us to manage applicants’ 
expectations and to have more control over our admissions process, especially with regard to 
the Residential Program. The VCESS 2020 Director Team strongly recommends continuing this 
type of admission process in future years. 
 
 

Dear Example, 
  
Thank you for applying for the VCE Summer School’s 2020 Program. We are 
delighted to conditionally offer you a place on the program. 
  
OFFER TYPE: Academic Program (Melbourne Connect) 
YOUR TOTAL PROGRAM FEE: $109.50 
OFFER LAPSE DATE: 26/11/2019 
CONDITION: Complete the enrolment at the link below. 
STUDENT CODE: AC**** 
ENROL AT: https://www.trybooking.com/BGARZ 
  
Our records show that you intending to study VCE English: Units 3 & 4, Mathematical 
Methods: Units 3 & 4, Media: Units 3 & 4, Software Development: Units 3 & 4, 
Specialist Mathematics: Units 3 & 4 next year. If these are no longer correct, please 
reply to this email to let us know and we will update them for you. 
  
Instructions 
  
After checking that we have the right subjects for you, head to the above link to enrol 
in VCESS 2020! The University of Melbourne is supporting your place on the program 
as a Melbourne Connect School student. When enrolling you'll need your payment 
details and medical details ready, including your Medicare or health insurance 
number. Remember to do so before the offer lapse date. 
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Important: If possible, please use the same email address at the enrolment link that 
you did in your original application (the one this email has been sent to). Please also 
make sure to enter your student code accurately so that we can enrol you correctly. 
  
Head here to enrol & secure your place on the program:  
➝➝➝https://www.trybooking.com/BGARZ ←←← 
  
Please don’t hesitate to reply to this email with any questions, queries or concerns, or 
to alter your selected subjects. 
  
Kind regards, 
  
Jeremy Waite, Estelle Hanney & Daniel 
Beratis 
VCE Summer School Directors 

 

 
 
  
 UMSU Inc | Ground Floor, Union House | University of Melbourne VIC 

3010  
T: +61 3 8344 8204  
E: summerschool@union.unimelb.edu.au 
W: vcess.com.au 

  
Example of an student offer email  

 
 
Introduction of Trybooking 

This year, for the first time, VCESS used Trybooking to collect payments rather than Paypal. 
This had considerable benefits, namely a much lower transaction fee,the ability to ask additional 
questions on the same form, and the ability to export payment data to a spreadsheet to enable 
automatic cross referencing of payment and acceptance data. However, Trybooking also 
presented a number of challenges. Given the relatively large number of place and fee types this 
meant that each type of place had a different payment link and page, and therefore its own 
spreadsheet. Periodically downloading these spreadsheets individually was a time-consuming 
task for both UMSU Communications and VCESS. Therefore, the 2020 Director Team 
recommends that future teams explore ways to streamline and even automate this process 
even further, while endorsing the use Trybooking as a platform more generally. 
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Marketing 

A wide variety of media were used to reach potential students from the opening of applications in 
August until the closure of applications in early December. In addition to number of ‘tried and 
tested’ marketing avenues, the 2020 Director Team investigated a number of new opportunities, 
with highly positive results. Some of these avenues will be covered in more detail below.  
 
Figure 1: How did you hear about the VCE Summer School? 

 
 
As has been observed in previous years, the most commonly nominated information source was 
“Friends or family”. Given that this likely represents largely word-of-mouth information, this 
highlights the importance in maintaining consistent student branding on VCESS marketing 
materials, to ensure that people who have encountered the program previously can continue to 
recognise it.  The 2020 Director Team sought to encourage past participants (both tutors and 
students) of the program to spread the word to any potential participants. All communications to 
participants encouraged them to spread the word and offered to send out information packs with 
brochures and additional information to anyone that was interested.  
 
A large number, 19.7%, of students reported hearing about VCESS through their school, 
marking an almost 3% increase from 2019. This is in part attributable to VCESS Student 
Applications being included in an Australian Education Union email out to teachers, who based 
on informal oral feedback from students, encouraged their students to apply. The 2020 Director 
Team encourages future teams to continue to find ways to market to teachers and parents, as 
this can be far more potent than marketing to just students directly. 
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Social Media 
The 2020 Director Team also sought to improve previous Director Teams’ effort to bolster 
VCESS’s visibility on social media. This was done through pursuing a more engaging and active 
social media strategy to leverage VCESS’ social media audience. A more diverse range of 
content was created, such as memes, videos and other image based posts. This generated a 
greater level of engagement with VCESS’ content. Engagement was also bolstered by the 
ability to use the program’s relationship with the University’s External Relations department to 
obtain “shares” on the University’s Kwong Lee Dow account, as well as shares and promotions 
by UMSU’s social media channels. This resulted in vastly increased visibility (measured in post 
engagement and ‘views’) compared to previous years, with 7.1% of students finding out about 
the program through Kwong Lee Dow.  

Open Day 
A more successful avenue pursued for the 2020 Program was attending the University’s Open 
Day in August, which was mentioned by 6.8% of students, up from 4% the previous year. The 
2020 Director Team recommends that future Director Teams continue to use this event as an 
opportunity to market directly to students and parents. The 2020 Director Team also ensured 
that 2020 student brochures were available before this event as this was beneficial on the day 
and is recommended for future teams.   

Marketing through Western Chances 
The Program’s partnership with Western Chances was a valuable contributor to student 
recruitment. 7.5% of students indicated they heard about VCESS via Western Chances, down 
from 11% the previous year (though this decrease is largely attributed to an overall increase in 
students from other backgrounds and not a decrease in Western Chances students). 
These figures highlight the importance of maintaining relationships with external stakeholders 
and organisations for future Director teams. It is recommended that future Director Teams work 
to maintain and strengthen relationships with external organisations to promote student 
recruitment.  

School visits 
The 2020 Director Team leveraged connections to further assist in student marketing. Directors 
and tutors were encouraged to leverage their personal connections at schools and promote 
VCESS. Several in-school visits were made during the student marketing period by tutors, and 
one by a Director. 
 
One Director spoke at a Seymour College Presentation where there were other organisations 
also in attendance. This was very successful, as there were a substantial number of Residential 
Program applications with students from Seymour College and the Seymour area. 
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The 2020 Director Team recommends that future Director Teams engage in further in school 
promotion and visits through leveraging any Director and tutor personal connections to any 
schools, as schools are typically more receptive to alma mater, or known acquaintances rather 
than an unknown third party.  

VCESS Branding 
VCESS utilised the marketing and brand material developed by the 2018 Director Team and the 
UMSU Communications Department in 2019 marketing and communications.  
The material featured a purple/teal/white colour scheme as well as a hexagonal tile in order to 
visually reference other Volunteer Hub branding whilst maintaining a distinct branding identity as 
seen in the figure below. 
  

 

 

 

Figure 2: VCE Summer School Branding examples 

 
 

Program Mascot: Quentyn the Quokka 
The design for the Australian animal to represent VCESS 2020 was created by a past VCESS 
tutor. The 2020 Director Team would like once again to thank the tutor for creating the design. 
Designs of the animal were hand drawn and then converted and further edited to be used in 
digital program publications by the UMSU Communications and Marketing Department. It is 
encouraged that VCESS animal design continues to be an opportunity for tutors to be involved 
in program marketing. Quentyn the Quokka was used on Subject Booklets, T-Shirts, Lanyards 
and some internal resources. 
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Figure 3: ‘Quentyn’ the Quokka Mascot  

 

Program T-Shirts 
 
Following research and exploration by the 2019 Director Team, the 2020 Director team chose to 
continue the relationship with Bluegum in making the 2020 T-Shirts. Communication with 
Bluegum was efficient. Numbers for T-Shirts were predicted based on current 2020 student 
applications, with some additional shirts ordered to allow for new student enrolments and 
flexibility with sizing. This proved to be effective, as T-Shirts were delivered before Union House 
holiday closure and close of student applications.  
  
T-Shirt Design: 
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The UMSU Communications Team designed the Program t-shirts after receiving a brief from the 
2020 Director Team. 
 
T-shirt designs were similar to designs drawn up in 2019. T-shirts signified program participants 
as either a ‘Student’,‘Tutor’, or, for the first time in 2020, ‘Director’, with the accompanying 
“VCESS 2020” and mascot. This element was added onto the back of the t-shirt. The design 
was continued in the style of more plain in an attempt to encourage students and tutors to wear 
their t-shirts in non-Program settings, as a potential marketing avenue for the Program. Please 
see below for the t-shirt design. 
 
The selected colour of the student t-shirt was gold. Tutors’ t-shirt colours were separated into 
royal blue for tutors, turquoise for Special Roles Teams, green for the Welfare Team and red for 
the Director Team. T-shirt colours are depicted in the image below. 
 
Figure 4: VCESS 
Tutor and Student 
T-Shirt Designs 
  

 
 
 

Student 

Demographics 
469 VCE students participated in the 2020 VCE Summer School, of which 92 attended the 
Residential Program. This was a dramatic increase by almost 150 students compared with 2019. 
As in previous years, VCESS continues to draw students from a wide range of schools across 
Victoria. In total the 2020 Program had students from 176 individual schools. While a majority of 
schools only had a single student attend, a substantial minority had two or more. Future Director 
Teams are encouraged to consider further ways to engage with those schools which have had 
large numbers of students attend. 
 
VCESS 2020 in almost every respect was a much larger program than in previous years, which 
reversed the trend of a decline in student numbers occurring in the latter part of the previous 
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decade. In 2018 and 2019 financial viability and competition with other academic providers 
became a concern, however the 2020 Program not only reversed these trends but delivered a 
program with a much higher number of students. More information on student numbers, and its 
operational impacts can be found in the Logistics section of this report.  

Addressing Educational Disadvantage 
A primary goal for VCESS is to combat educational disadvantage in Victoria. As such, Program 
marketing is heavily directed towards schools on the Melbourne Under-represented Schools list. 
A change was made to the application form this year and data was not collected about the 
students under-represented school status, however has been in previous years and is 
recommended for future teams as it provides a useful metric for measuring the effectiveness of 
the program and its marketing. In 2020 1.3% (up from 0.9% in 2019) of program participants came 
from Indigenous Australian or Torres Strait Islander backgrounds, a level of participation which is 
above population parity for Victoria.. Reaching out to and re-establishing communication between 
VCESS and Indigenous Organisations such as Murrup Barak will ensure VCESS is better 
reaching out to students from Indigenous and Torres Strait Islander backgrounds in future years.  
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Program 

Academic Program 
The academic program is perhaps the core of VCESS. The academic program relies on Subject 
Coordinators creating subject booklets and subject tutors adapting these booklets to their 
classroom teaching using the support of the Tutor Support Officer Team. Additional academic 
support outside the classroom includes guided private study and one-on-one tutoring. 

Student Enrolment Day 
Student Enrolment Day was held on Friday 3th January from 10am until 3.30pm. Students arrived 
at different times to collect their materials and to meet their group members before the start of the 
program. It is recommended that these staggered enrolment times are continued in future years. 
Email notification was sent to students to confirm their required time of arrival and Group Leaders 
were provided with the phone numbers of students in their groups to contact them before the day. 
The day was led by the Operations Team with help of many other tutors to enable students to 
collect their T-Shirts, Lanyards and name tags and Subject Booklets. Group Leaders came to 
meet their group of students on this day and ran icebreakers with them, supported by their Group 
Leader Coordinators. Residential Students were not required to attend enrolment day. In sum, 
Student Enrolment Day was successful due to thorough organisation and the involvement of many 
tutors. These aspects made the process smooth for students.  
 
Group Arrival Times 
 
Groups arrived in 15 minute interval time blocks, when their Group Leader would meet them 
and take them through the enrollment process.  
 
 
 
 
 
 
 
 
 
Figure 6: Layout of the Operations Room for Student Enrolment Day 
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Subject Coordinators and Subject Booklets: 
  
Subject Coordinators produced a combined 81 subject booklets. The Subject Booklets act as a 
resource for students and a guide for tutors for the content in each subject offered at VCESS. 
  
The process of creating subject booklets started with Subject Coordinator Facilitator Days which 
were held on the 1st, 3rd, and 10th of October. An Online Training option was also provided. All 
Subject Coordinators undertook a form of training, with special attention and resources offered to 
those Subject Coordinators who joined the program or came into the position later than others. 
  
Returning Subject Coordinators and Tutor Support Officers were present at these sessions and 
were useful in mentoring new Subject Coordinators in the effective creation of their booklets. Tutor 
Support Officers ran a more ‘hands-on’ component to the training sessions, which was well-
received.  It is recommended that Tutor Support Officers continue to be involved in Subject 
Coordinator Facilitator Days, particularly so they can facilitate the various group discussions 
throughout the day. 
  
All Subject Coordinators were given a resource detailing the physical requirements of the booklet, 
including how to approach the booklet, what to include and emphasis was placed on providing 
students with skills that they can take into VCE.  The overwhelming majority of Subject 
Coordinators were, as has been the case in previous years, new tutors. Considering the fact 
Subject Coordinator Facilitation takes place well in advance of Tutor Training Day and Tutor 
Training Camp, the 2020 Director team urges future Director Teams to consider efficient and 
comprehensive ways of communicating the nuanced uses and requirements of the subject 
booklet, so booklets can become the best resource possible. In addition to this, booklet specific 
feedback from the previous program should also be provided to Subject Coordinators to help them 
in the process. 
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Every Subject Coordinator was emailed an editable copy of their subject booklet from the 2019 
Program during September. Subject booklets were created with a deadline of November 15th  set 
for tutors. This deadline was approximately three weeks earlier than the print deadline set by 
External Relations (9th of December).  In previous years Subject Coordinator Facilitator Days 
commenced and concluded approximately a week earlier, and the 2020 Director Team suggests 
there is a return to this time frame, as there was a significant push in the final few days before the 
booklets were due to go to print to collect complete booklets and to merge the designed subject 
booklet covers onto these documents. Additionally, many Subject Coordinators asked for 
extensions on this deadline due to University examinations. Hence, it would have been beneficial 
to have an early deadline set with possibility for extra time to be granted. 
  
  
Response to suggested changes from 2019 report and suggested adjustments 
  
The 2019 Director report suggested a change to the process for the creation of Subject Booklets, 
as detailed in figures 7 and 8 below. Whilst this change was not implemented, the 2020 Director 
Team does see merit in the suggested alterations, however, due to the logistical difficulty involved 
in gathering subject tutors and having them work in a team to produce a booklet, the proposed 
model seems incredibly difficult to accomplish. 
  
the 2020 Director Team suggests the model proposed in figure 9. In this suggested process, 
TSO’s and directors would collate student and tutor feedback about the subject booklet and 
relevant information about the subject, to be provided to the Subject Coordinator so they know 
where improvements need to be made. This would not help with the problem identified in the 2019 
report of lessening the workload of subject coordinators, but would help to ensure a high academic 
standard of Subject Booklets. 
  
  
. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 7: Current Approach to the Creation of Subject Booklets 
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Figure 8: 2019 reports Proposed Approach to the Creation of Subject Booklets – suggested 
changes to Process in Green 
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Figure 9: Proposed Approach to the Creation of Subject Booklets – suggested changes to 
Process in Green 

 

 
 

Guided Private Study 
Extra academic support beyond their allotted classes is structured into the timetable for students. 
Consistent with previous programs, the two Guided Private Sessions were compulsory for 
students. The first session was held on Wednesday the 8th of January and the second on Tuesday 
the  14th of January. 
  
Finding space for all students to meet at once continues to be an issue with guided private study. 
The sessions were split between the Alan Gilbert Building, John Medley and Sidney Myer Asia 
Centre. It is preferable to instruct all students to go to the same location, however, it was not 
feasible to place all students in a similar location due to room availability and maintenance works. 
Additionally, future Director teams should keep in mind the challenge of effectively and efficiently 
communicating GPS locations at overnight or short notice to students, given Zine printing 
deadlines. 
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Tutor involvement continued to be compulsory to attend one of these sessions as per their position 
description. The success of these sessions relies on a high rate of tutor involvement and generally 
there were no issues with having enough tutors at sessions however future teams should consider 
investigating assigning tutors to sessions. 

One on One Tutoring 
Students are able to receive one-on-one tutoring during their Independent Study Blocks. The sign-
in system established in the 2019 program was maintained, whereby a Google Sheet was 
displayed on an interactive screen on Level 2 and students and tutors were able to indicate their 
availability. This aspect of the program works towards VCESS’ values of ensuring that all students 
deserve access to high quality tutors, and proved to be a valuable resource for students, and for 
tutors where they felt a student would greatly benefit from one-on-one tutoring time to clarify some 
parts of what was taught in class where a student may be behind, or struggling to understand. 
  
In addition to signing up to one-on-one tutoring, many students scheduled to meet their timetabled 
tutor during their Independent Study Blocks. This suggests that students find it beneficial to have 
options to receive extra support from their tutors on a more individual level.   
 

Extra Curricular Program 
Workshops were held 4 times throughout the program – on January 7th, 9th, 14th and 16th. Tutors 
created and presented these workshops voluntarily. Students received a choice of 49 different 
workshops and were required to enter preferences into the TMS. Students were notified by lists 
that were placed up on Level 2 of Union House of the Workshop they had been allocated to. 
Group Leaders were also given information to distribute to their students on the days that 
workshops ran. 
  
The following workshops were devised and run by tutors at VCESS 2020: 
  
 

How to move out of home Pool 

Flawless Fractions Russian language and culture 

Pleasant percentages Introduction to Climate Change 

How to apply for Youth Allowance Ikigai: How To Figure Out What's Next 

Learning to play table tennis 101 Queer and A 
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Silent Reading Mathematical Methods: How to use your Calculator 

A Perspective into University Education Chinese 101 

GAT Smart: tips for hitting that General 
Achievement Test sweet spot Would I Lie To You? 

Job Hunting 101 - Part 1: The Search Spanish 101 

Job Hunting 102 - Part 2: The Interview e-sports through the lens of dota 2 

How To: Explore Higher Dimensions Student Cooking 101 - Survival 

Knitting Crash Course If You Fail to Plan, You Plan to Fail 

How To Use Storytelling To Get A Job How to Make your Own Podcast 

Intro to Modern Elementary Particle Physics and 
Dark Matter Wii Fit Yoga Class 

The ATAR System Explained Applying for SEAS 

How to be on point for VCE (Organisation and Time 
Management) Public Speaking and Presentation Skills 

Learning Auslan 101 How to write a CV 

Intro to parkour How to Code 

Using Mindfulness During VCE Personal finance/budgeting 

KPOP jamming time :p Study Skills 

Intro to Probability in Methods Meme Making 

On the origins of the Democracy Sausage: An 
introduction to Australian politics Creative Writing 
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Crimes against language and how to avoid them Navigating VTAC 

Introduction to Latin Research methods 

Introduction to Debating 
  

  
  
Some workshop ideas were proposed by the Director team upon signup based upon previous 
years’ workshops. This allowed tutors who did not necessarily have their own idea for a workshop 
assist in running one. Moreover, it reduced the complexity for the Director Team in deciding which 
workshops to run, should multiple tutors propose a workshop with a similar idea. Workshop sizes 
were variable with some workshops being much smaller than others. It is recommended that 
tutors continue to be notified of an expected number of students for their workshop (or provide a 
realistic maximum that can be facilitated in their workshop) so they can plan to have more tutors 
present as helpers if required.  
  
 
  

Seminars 
A number of seminars are also held throughout the program. Seminars are larger talks or 
workshops, which aim to give students exposure to different topics that are related to their age 
group or interests. Both tutors and external providers run seminars, and students can select which 
seminar they would like to attend. 
  
Seminars were held on January 10, 15 and 17. Detailed below are the topics that were offered to 
students on each day, and a blurb about each seminar provided to students. 
  
  
Studying at The University of Melbourne (facilitated by The University of Melbourne) 
It's not all study at the University of Melbourne; come along and hear about what it’s like to be a University 
of Melbourne student. Find out about our unique curriculum and all the other amazing things you can get 
involved with alongside your degree. We will talk about: The Melbourne Model and why it is the best 
curriculum in the world! What is breadth and why it is an important element of the best curriculum 
in the world. 
  
The ATAR Explained (facilitated by Program Tutor) 
Study scores! ATAR! These numbers seem pretty scary - in this seminar we'll break it all down and run 
through the basic baths that's involved. We will also demystify and learn about all the lingo - graded 
assessments, scaling and normal distributions! 
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Cramming from a Psych Perspective (facilitated by Program Tutor) 
This seminar is going to cover the psychological mechanisms behind learning and memory, and how you 
can apply them to your studying techniques. Essentially, come to learn some brain-hacks that will help with 
your studying, and if you find you need it, your cramming. 
  
Research Methods for VCE Science (facilitated by Program Tutor) 
Research methods is now a key part of all VCE science courses, with a major SAC and exam questions 
allocated to it each year. This interactive seminar will deal with the foundations of Research Methods, 
teaching you how to think through complex research questions and preparing you for this challenging part 
of your VCE course! 
  
Limiting the Stress and Feeling Your Best – Wellbeing and Performance Tips for VCE (facilitated by 
Isabella Verrocchi) 
Feeling your best and looking after yourself can help you to achieve your goals in VCE. Therefore, to get 
the best out of your VCE it is important to be in tune with your wellbeing and understand ways that you can 
self-care. This seminar will cover ways to prevent stress, maintain balance and support good physical and 
mental health and wellbeing during your VCE. 
  
  
Safer Sex, Contraception and STIs (facilitated by Family Planning Victoria) 
This engaging, informative seminar will provide students the opportunity to develop their knowledge of 
sexual health, and to become more familiar with the details surrounding safer sex, contraception and STIs. 
No matter what your pre-existing knowledge of sexual health is, this seminar will help you to be responsible 
for your own health and assist you in making the right decision for you. This session is a hit each year at 
VCESS, and is a very safe space to learn and ask questions, so make sure to come along! 
  
  
Pathways Panel (facilitated by Program Tutors) 
On the 10th of January, a Pathways panel was held and students selected main areas that they 
were interested in and were able to hear from tutors who had studied these different courses and 
areas. The number of panel options doubled this year compared with previous years, which 
allowed more targeted and relevant information for students. 
  

The areas were: 
Arts and Humanities 

Law 
Education and Teaching 

Music and Fine Arts 
Science (including Mathematics and Engineering) 
Health Science (including Medicine, Dentistry etc.) 

Business and Commerce (including Accountancy, Economics) 
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Activities Program 
The Activities Program at VCESS includes BBQs, 3 large scale activities, and an Activities Space 
on Level 2 Union House. All students were required to attend the 3 large scale activities offered, 
however involvement in the Activities Space was voluntary. These aspects of the program were 
organised and run by the Activities Team. Group Leaders were required to lead their groups 
during activities. 
  
Finally, the 2020 Director Team recommends working along the Activities Team to ensure that all 
materials are organised and accounted for. Due to the large scale nature of this aspect of the 
program it is recommended that one Director works closely with this team. 
  
  
The Activities Space   
  
Mary Cooke A and B were used as Activities Spaces at VCESS 2020, as they were for the first 
time during the 2019 program. The Activities Space provided an option for students who wanted 
to ‘hang out’ rather than study during their Independent Study Blocks and Lunchtimes. The Space 
was supervised by the Activities Team Members. 
  
The Activities Space was designed as a social space; full of card games, board games, colouring 
in, lollies and studmuffin voting. This space was appreciated by students, however was not as 
popular as expected. This year, this space also doubled as an office for the Activities Team to 
meet and discuss activities. It allowed the Activities Team to have an area that was dedicated to 
the planning of their activities. It is recommended that the Activities Space continue to develop as 
a space for students to enjoy. The 2020 Director Team recommends that future Director Teams 
explore increasing student involvement and leadership within this space. 

Barbeques 
There were 2 BBQs held throughout the program. BBQs relied on extra helping tutors to be able 
to set up, cook and serve program participants. BBQs were held on January 14th and 15th. 
  
Some recommendations for BBQs include: 

 ●      Having an experienced activities team member explain the way BBQ’s can best run 
in training well before the program so there isn’t a strong dependence on the one or two 
people who have BBQ experience 
●      Serving two sausages or vegetarian/vegan burgers at one time to reduce the line 
●    Setting the master timetable in such a way where the two (or three, as has been the 

case in previous years) BBQ’s do not fall on consecutive days 
●      Setting a start time for the BBQ after the Tertiary Expo as this encourages students to 

participate rather than solely attend for the food. 
  

Large Scale Activities 
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VCESS 2019 also included three large fun events for students.  These served as a great chance 
for students to bond and work together as a team. The Mystery Event was not a team-based 
event, but all students were required to attend. 

Scavenger Hunt 
The Scavenger Hunt was held on Wednesday 8th of January. In 2020, the Activities Team chose 
to incorporate a theme centred on the idea of moving ‘through the ages’. 
  
This event was well received by students and there were many who enjoyed the theme and range 
of activities. The idea of competing for points was a great addition to the Scavenger Hunt, 
comparable to the success of a ‘medal’ system introduced in the 2019 program and proved to 
increased competitiveness as students were aware of how they were going throughout the 
activity. The activity incorporated a range of both physical and intellectual challenges which were 
located around the Campus. 
  

Mystery Event 
In 2020, the Mystery Event took place in various classrooms around campus and parts of Union 
House due to the requirement imposed on the program by the poor air quality on the Monday the 
14th January. Events run as a part of the broader ‘Mystery Event’ included: the screening of The 
Incredibles with popcorn, Just Dane, assorted board games, arts and crafts, ‘minute to win it’ 
games, Bingo, and Nintendo Switch Mario Kart, 
  
This activity was well-received by students, however this event continues to have the lowest 
attendance of the activities. This could be attributed to students not being required to check in 
with their groups and the lack of structure necessary to constantly engage students. As was 
suggested in 2019, the 2020 Director Team recommend that this event continue to be adapted to 
encourage greater student participation, and that there be far more structure incorporated to 
ensure greater attendance. 
  

Trivia 
Trivia was held on the Wednesday 15th of January in the Grand Buffet on the Mezzanine Floor 
of Union House. The Trivia ran smoothly, however with so many students and group leaders the 
hall was very much verging on its full capacity. It is recommended that future Director Teams 
explore large spaces within the University and consider their suitability for Trivia. In previous years 
teams have looked at booking Wilson Hall, which would enable groups to work on tables. This is 
an option which would allow teams to work on tables and would potentially be more weather 
appropriate in coping with the warmer weather in January. In 2020, AV equipment was sourced 
from AV Melbourne, which included assistance with setting up and packing up the equipment on 
the day of trivia through to the closing ceremony.   
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Residential Program 
The VCE Summer School offers a Residential Program for students who live too far from the city 
to be able to commute to the University of Melbourne each day for the program. This is a valued 
part of the program as students in regional and rural areas face a unique type of educational 
disadvantage and any effort to combat this aligns directly with the goals of VCESS. The cost of 
the Residential Program this year was $419, a decrease from $520 the previous year.  
 
This year, VCESS again continued its relationship with St. Hilda’s College and held the 
Residential Program on its campus from Sunday 5th January to Friday 17th January. The students 
were provided accommodation in individual rooms and provided with three meals a day including 
snacks. The majority of students depart on the Friday afternoon of the middle weekend and return 
the Sunday afternoon before classes resume on the Monday. Students who require weekend 
accommodation are required to pay $60 each night. It should be noted that the cost per student 
increased again this year despite having less access to grounds, lower general access to the 
buildings due to renovations. The construction and renovations occurring had a large impact on 
the program as students were not able to access many outdoor communal areas during the 
program. 
 
Over 152 applications were received for the Residential Program (up from 90 the previous year), 
which was a significant increase from the previous year, possibly due to a Director visiting 
Seymour College and better reach out to teachers via the AEU. If possible, it is recommended to 
continue and expand this initiative. At the close of applications, following a week of deliberations, 
92 students were offered a position on the program. A significant number of students were 
rejected due to the limited number of places available on the program, however many of these 
students were still able to attend the Academic Program. This was regrettable though as many 
students and their families contacted VCESS to express their disappointment about not receiving 
a place on the Residential Program. This was despite VCESS assessing candidates on a range 
of factors outlined to them during the original application process. This disappointment is 
understandable, and the 2020 Director Team recommends that VCESS work to better manage 
expectations during its application processes. 
 
On the Residential Program, students were looked after by a team of 8 Residential tutors led by 
their Residential Coordinator. There were as many as 13 students per group, much larger than 
the recommended size of 10 due to an increase in student applications and VCESS working to 
mitigate this. The tutors were also offered formal Mental Health First Aid Training before the 
program as well as a curated Residential Tutor training, which covered mandatory reporting 
requirements and welfare based problems that occur on the program and allowed tutors to 
discuss the most fitting responses to these. This training was led by the Residential Coordinator, 
the Residential Team were also required to plan the Residential activities’ program prior to the 
program. 
 
The Residential Program features a wide array of activities throughout the two weeks and each 
year incredibly positive feedback is received about these activities and the opportunity they 
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provide the students to make connections with each other. An important feature of this is the daily 
group debriefs where tutors take the opportunity to check in with their students.  
 

Special Roles: Program Responsibilities 
 
The VCE Summer School would not run without the dedication and hard work of its tutors, 
especially the crucial roles the special roles tutors carry out throughout the program. Each role 
carries out specific tasks which develop each year as the program grows. 

Activities Team 
The Activities Team is made up of 11 tutors led by an Activities Team Coordinator. In 2020, 3 
more members were added to this team. The 2020 Director Team believe that this was a positive 
change as it decreased the workload for individual Activities Members. This team is responsible 
for the Program’s wide range of social activities. During the 2020 Program, these consisted of a 
Trivia Competition, a Scavenger Hunt and a ‘Mystery Event’. The Activities Team was also 
responsible for planning, organising and running two barbeques during the Program. The 
Activities Team also managed many other volunteer tutors who assisted the running of the 
activities and barbeques as well as the Activities Space. It is recommended that the Activities 
Team meet as early as possible to begin planning for the program. The 2020 Director Team 
strongly recommend stipulating these meeting and planning times in advance of interviews in 
order to set expectations of the time commitments of being a part of this Special Role early.  
 

Group Leaders 
In 2020, a total of 52 Group Leaders each led a group of approximately 10 students. Included in 
these 52 members of the Group Leaders team were the 2 Group Leader Co-Coordinators, who 
managed the Group Leaders. The Group Leaders were responsible for reaching out to their 
students before the program began, meeting with their groups each morning from 11:00AM-
11:30AM and leading their students during large scale activities. The 2020 Director Team 
recommends future directors work closely with Group Leader Coordinators to see how Group 
Leaders can take a more active role in the program and see to how this large group can be trained 
and prepared for VCESS.  The introduction of more social events and clear lines of 
communication with Group Leader and the teams Coordinators has proven to be a crucial aspect 
of having an ideal Group Leader cohort.  
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Operations Team 
The Operations Team involved 8 tutors (including the IT Operations Representative) led by their 
Coordinator. This team used Graham Cornish A as an office and was the point of call for tutors 
and students with logistical problems ranging from lost timetables to one-on-one tutoring and 
issues with classroom access. The Operations Team was also responsible for running Student 
Enrolment Day (Friday 2 January) in the Training Rooms at Union House and completed this in a 
professional and efficient manner. 
 
During program hours, the Operations Team was also responsible for handling phone calls and 
for acting as the first point of call for any external party. 
 
The IT Operations Representative was responsible for any IT related enquiries in the Operations 
Office. This included TMS timetabling changes and any AV related issues. 

Residential Team 
The Residential Team is primarily responsible for the organisation and care of the Residential 
Students. Further information on the Residential Team can be seen in the section: Residential 
Program. 

Subject Coordinators 
Subject Coordinators were primarily responsible for the creation of each subject booklet before 
the beginning of the program which included attending the relevant training and adhering to a 
strict printing deadline. The Subject Coordinators are unique in that they do not act as a team, 
and have a Director functioning as their coordinator. Many Subject Coordinators also took on the 
role of mentoring subject tutors within their subject, sometimes organising and facilitating team 
tutoring as well as providing specific advice on lesson planning. The 2020 Director Team believes 
the expansion of the role enriched the VCESS experience for the tutors involved and recommends 
that Subject Coordinators in future years are encouraged to take similar steps. 
  
A more detailed analysis of the role, including recommended changes, can be viewed in the 
Subject Coordinator section of the report. 
 

Tutor Support Officer (TSO) Team 
The TSO Team was made up of 8 tutors and 2 Coordinators. In 2020, 2 more members were 
added to this team. This team is also unique in that it is the only team whose role is solely to 
assist tutors. The TSO Team planned and ran training sessions at both Training Day and Tutor 
Training Camp. During the program, they made themselves available in the TSO Office (Joe 
Napolitano B) and most significantly visited every new tutor to the program during their first 
lessons, to provide advice and feedback, as well as dropping in at random on many other classes 
where time permitted. The TSO Team followed up and provided extra support to tutors where 
necessary. This was the third year that this process was carried out and the 2020 Director Team 
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believe that it is an incredibly vital part of tutor development, bringing a level of professional 
development for volunteers that carries great value.       
 

Welfare Team 
In 2020 the Welfare Team was made up of 7 team members, including 1 Queer Representative 
and led by a Welfare Coordinator. The Welfare Team is responsible for the wellbeing of all 
students and tutors and make themselves available in the Welfare Space held in Training Room 
One (Level 3 Union House) for participants of the program to seek support at any time. The 
Welfare Team made a conscious effort to ensure all participants of the program were aware of 
the services they offered and were perceived to be approachable and accessible.  On top of this, 
the Queer Representatives ran a highly successful Queer Picnic in Union Hall during the program.   
 
Future Director Teams should continue to ensure the Welfare Space is accessible and 
comfortable for all program participants, and that the space is being utilised appropriately by tutors 
and students so that its resources can be safely accessed by those who may require them. 

Zine Team 
The Zine Team included 7 tutors led by their coordinator and were responsible for creating ‘The 
Zine and creating the MegaZine.  
 
The Zine is a daily publication which includes reviews, updates, important information and student 
artwork. The Zine Team is responsible for creating, formatting and finalising all content for the 
Zine as well as encouraging and mentoring student contributors; this also included the Pre-Zine, 
an online publication sent to students and tutors prior to commencement of the program that 
informs. To encourage student content in the Zine, they ran a Creative Writing Workshop which 
ran every workshop session.  
 
The Zine Team also creates the MegaZine, a yearbook style publication commemorating the 
VCESS Program. The MegaZine is traditionally distributed on the last day of the program, but 
due to increased program numbers, it was decided to distribute the MegaZine after the program 
via post, to allow for an increased printing timetable that was still possible having regard for the 
Zine’s volunteer workload (i.e. the challenge of preparing the MegaZine by mid-Week 2). 

Social Media Team 
The Social Media team comprised 3 tutors in a flat structure, responsible for VCESS’ social 
media presence before and during the program, including on Facebook, Instagram and other 
platforms as seen appropriate. This included Facebook posts, Instagram posts, Instagram 
stories and, where appropriate, Snapchat and other content. The Social Media team also 
collaborated closely with the Zine team in creating and curating content over the two-week 
program.  
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Finance 

Sponsorship and Donations 

VCESS relies on support from external organisations in offering the program at a price accessible 
to students, and particularly to students experiencing financial disadvantage. By covering part of 
the program’s costs, this support allows the program’s student fees to be lowered, while giving 
VCESS the opportunity to connect students with valuable information and resources which may 
help them throughout the year 

Sponsorship and support of VCESS 2020 comprised: 

Sponsoring Organisation Nature of Sponsorship 

The University of Melbourne $18,000 student bursary support + $3,300 
printing credit + access to discounted 
printing rates 

UMSU $39,418 budget allocation + in-kind/non-
monetary support 

Western Chances Student bursary support for 57 day places 
and 1 residential place ($12,902) 

Nelson Alexander Real Estate Student bursary support for 2 day places 
($438) 

  

Vital to securing increased support for the 2020 program has been the efforts of communications 
and, in particular, advertising and sponsorship. Having a dedicated staff member fulfill this role 
has been a highly positive experience for the 2019 Directors and the Director team would 
recommend continuing a strong relationship for the 2020 Program. 

VCESS received no donations for the 2020 program, partly due to the transition to a new payment 
platform which did not have dedicated donation functionality included for the 2020 cycle. In future, 
it is recommended that this option be re-explored, as donations have in the past been  a helpful 
(but not significant) source of income for the program. 
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VCESS Charitable Status 

Generally, VCESS struggles to obtain donations due to VCESS not holding charitable status, 
rendering donations not tax-deductible. During 2018, the 2019 Director team requested that this 
possibility be investigated; progress on this front has been lacking, and outcomes have not been 
clearly communicated with the Director team. However, current indications suggest that obtaining 
charitable status may not be feasible without large-scale changes to VCESS’ relationship with 
other organisations. Nonetheless, a tax-deductible donation regime would be preferable and it is 
recommended that future Directors consider this outcome. 

Sponsorship on the Residential Program 

The VCESS Residential Program provides rural and regional students at disadvantage with 
activities before and after each day’s academic program, intended to both support the students in 
their academic efforts and to give them a taste of life in Melbourne. One such event is the “Gelato 
Crawl”, where students tour ice-cream parlours on Lygon Street to experience a quintessential 
Carlton delicacy. In prior years, Residential tutors have covered the cost of this crawl through 
approaching individual ice cream parlours. 

The Gelato Crawl was substituted with an indoor ice-cream night due to air quality concerns. 
However, group discounts were prior secured by the Residential team prior to the Gelato Crawl; 
this approach overall proved more successful than seeking full subsidisation of costs. However, 
in general, covering costs for this event has become increasingly difficult over the last few years 
and it is recommended that future Director teams, in conjunction with future Residential teams, 
develop alternative approaches to this event, including earlier contacts with stores. The success 
of direct tutor-to-establishment outreach was significant, and it is additionally recommended that 
future approaches should continue to be made by program participants rather than UMSU staff, 
with support from appropriate UMSU staff. 

University of Melbourne Sponsorship 

The University of Melbourne has generously sponsored VCESS for several years, commencing 
in 2016 with the University’s External Relations team. During the 2019 cycle, most negotiations 
were handled by the Communications Team in consultation with the Directors. This negotiations 
process was significantly assisted by frequent and transparent communication with Advertising 
and Sponsorship, and it is recommended that the negotiations process continue to be 
communicated transparently, frequently and clearly. 

In total the University’s sponsorship amounted to $18,000 in bursary support for students, and 
$3,300 in print credit. In return, VCESS provided the University with a number of opportunities to 
advertise to VCESS students, as well as applying bursary support for students engaged with the 
University of Melbourne’s Kwong Lee Dow Young Scholars and Melbourne Connect programs. 
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The program benefited significantly from the University’s bursary sponsorship. The Director team 
did experience limitations regarding University printing. While subject booklets and the MegaZine 
were printed via the University, the latter were not printed for the conclusion of the program, and 
was sent out after the fact to students’ indicated addresses by the University. As in previous years’ 
programs, the daily Zine was printed in-house using UMSU resources, as professional printing is 
not feasible on an overnight timetable. 

The sponsorship was exhausted in its near-entirety, with near-complete take-up of bursaries by 
eligible students and complete use of printing credit. VCESS incurred costs beyond the supplied 
printing credit, which was expected due to increased enrolment and the subsequent requirement 
to print more subject booklets and MegaZines. The balance was covered by VCESS. 

VCESS’ partnership with the University of Melbourne is immensely valuable in the opportunities 
it provides, both in building relationships with the University and providing increased opportunities 
for students. Tangible impacts have been observed, such as the integration of VCESS in 
University materials (such as its promotion by an MGSE volunteering scholarship). It is strongly 
recommended that this relationship be strengthened and further developed by future teams. 

Printing 

Significant printing occurs during the program in relation to lanyards, extra subject booklets, class 
materials, the daily Zine and other ad hoc printing as required. This printing was administered 
through Director staff cards. 

While this printing is not covered by University printing credit sponsorship, it is nonetheless 
necessary, useful and valuable for the program. It is recommended that future teams continue 
this practice. 

Teach for Australia Partnership 

In previous programs, VCESS has partnered with Teach for Australia to valuable ends. A TFA 
representative attended Tutor Training Day in 2018 to deliver ‘Disadvantage in Education’ training 
to our tutors, which received positive feedback. A partnership with TFA was not sought for the 
2019 cycle due to time constraints, as well as TFA’s limitations regarding weekend delivery of 
training (which has implications for Tutor Training Camp), but it is recommended both that future 
Director teams continue to seek as such with Teach for Australia, and that alternative training 
arrangements be sought for Tutor Training Camp. 

Bursaries 
The VCE Summer School aims to ensure any student who wishes to attend the Program is able 
to, regardless of their financial situation. One method in place to allow this to happen is the 
Bursary Program. Students are prompted upon applying to indicate if they require financial 
assistance and are further prompted to indicate whether they would be able to attend the program 
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without this support; this allows VCESS to prioritise and select students for scholarship positions 
such as Western Chances.  
 
Within a week of applying students are sent an initial Bursary email which prompts them to send 
out a letter or email to their local Rotary or Lions Club with a draft letter supplied. This method is 
used as it has been found that, in the past, organisations are more receptive to being approached 
by individual, local students than by the VCESS Director Team. Students were followed up with 
a second email at the end of the application period as a reminder and prompt to ensure students 
contacted the VCESS office with any concerns. Many students or families opted to pay the fee 
themselves and the 2020 Director Team believes this is because it is not made clear in the 
application that students will be required to seek out the bursary through community and if future 
application forms explain the process clearly, a more thorough self-selection would occur. There 
were also a number of students or families who were able to utilise the payment plan option. It 
should be noted that no student is turned away from the Program due to their financial situation, 
the student or family are prompted to contribute as much of the fee as they can without causing 
significant financial strain and the remainder of the cost is absorbed by the Program. The 2020 
Director Team believes this approach matches with the values for the Program and recommends 
continuing this in future Programs. The Director Team also recommends, however, that more 
intensive work be undertaken with these students in assisting them to find bursaries before, during 
and after the program. An increase in the number of bursaries found, particularly early in the 
application period was seen and this is most likely due to the initial emails being sent out earlier 
in the application process.   
 
115 students who attended the Program applied for a bursary in 2019, this represented a 
significant increase since 2019 possibly indicated the program is increasingly engaging with 
students who are facing educational disadvantage.  

Western Chances Bursaries 
 
A fantastic addition to the 2018 Program was the support and partnership that formed between 
VCESS and Western Chances. This partnership continued in the 2019 and 2020 Program with a 
small increase in numbers. Western Chances works to provide students from the Western 
Suburbs of Melbourne with opportunities to realise their talents and pathways through 
scholarships. Western Chances provided 58 (up from 51 in 2019) students with scholarships and 
financial support on the program as well as providing assistance through marketing and advice. 
The Western Chances sponsorship has been an incredibly valuable part of the program and the 
2020 Director Team recommends that this relationship is further developed and formalised in 
future years.  

Travel Bursaries 
The application process also included the option for students to indicate that ‘I will need financial 
assistance to be able to travel to and from the program’ to ensure financial barriers other than the 
Program Fee would not be a barrier to students attending the Program. In the past, VCESS 
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received funding from Nelson Alexander to cover travel bursaries, however this year the program 
paid for these out of its general budget. Fortunately, the Program was able to provide financial 
support to all 32 students who submitted a request for a travel bursary. A total of $485.00 was 
given in travel bursaries (up from $325.20 in 2019), which was transferred electronically directly 
on to the students’ Myki Cards at the commencement of the Program. It is recommended that this 
process is started at least one week prior to the Program in future to ensure the Myki top-up delay 
does not affect students’ travel arrangements.  

Indigenous and Torres Strait Islander Scholarships 
Prior to 2018, VCESS received funding from Murrup Barak to provide fee-free places to 
indigenous students on the program. This relationship has been difficult to maintain as Murrup 
Barak did not respond to email communications sent by VCESS in the period 2018-2019. The 
2020 Director Team made the decision to still provide free places to Indigenous and Torres Strait 
Islander students out of our general budget, while still receiving some funding from UMSU for this 
purpose. 

Preliminary Program Budget 
A preliminary financial report for the 2020 program is included below. Unfortunately, it cannot be 
considered final; further debts are expected to arise as the cycle is finalised. 
 
 

Income Expenditure 

Student fees  $    97,297.22 Residential program expenditure -$   71,687.92 

Students' council  $    39,418.00 Director honoraria -$   43,800.00 

UoM Sponsorship  $    18,000.00 T-shirts and merchandise -$   8,728.94 

UoM printing credit  $      3,300.00 Training and development -$   7,444.00 

Training camp income  $      2,933.00 Printing expenditure -$   8,325.57 

Nelson Alexander  $          438.00 Food and beverage -$   4,642.71 

  Day program expenditure -$   3,524.16 
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  Promotional materials -$   1,105.50 

  Student travel bursaries -$      485.00 

  Sundries -$      296.80 

Income sub-total  $  161,386.22 Expenditure sub-total -$ 150,040.60 

  Total  $ 11,345.62 

 
 
Significant increases in both income and expenditure occurred in the 2019 cycle. Increased 
student volume (an approximately 35% increase) led to significantly higher income through 
student fees in spite of a reduction in Residential student fee price points (an approximately 20% 
decrease). Expenditure increases were predominated by the increase in Residential program 
costs, especially those related to room and board at St. Hilda’s College (and impacted in part, 
although not in sum, by the increased number of students on the Residential program). It is 
recommended that future teams investigate ways of mitigating these increases, including seeking 
alternative solutions for Residential accommodation if needed. 

Despite the welcome increased income from a larger program, as noted elsewhere in this report 
VCESS’ practical student capacity was reached by the increased enrolments of the 2019 cycle. 
As such, this higher income and surplus should not be considered a new normal. It is 
recommended that future teams manage VCESS’ budget with particular focus on budgeting for a 
program of reasonable size, such that VCESS’ aims can be most effectively achieved without 
compromising the program’s quality. 

VCESS Budget Allocation from Students’ Council 

Students’ Council allocated $39,418 to VCESS in its 2020 budget. This allocation was 
instrumental to allowing the program to proceed, and to sustain accessible fees for students. 
This allocation is a summation of several allocations from prior cycles, where budget allocations 
have been supplemented by additional applications from Students’ Council budget lines later in 
the cycle. 

Logistics 

Room Bookings 
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Venue management was contacted regarding teaching spaces for the program in October 2019, 
with the process being finalised by November of that year. Tutorial spaces, lecture theatres and 
other suitable spaces north of Grattan Street were requested. While in previous years, securing 
spaces has become increasingly difficult, the 2019 cycle was assisted by a responsive and prompt 
venue management team, who met VCESS’ requirements and further amendments 
professionally. Spaces secured were all north of Grattan Street, in Old Arts, Arts West, Redmond 
Barry, MSD, SMAC, John Medley and David Caro (Podium), with specialist spaces in Chemistry, 
Elisabeth Murdoch, Old Engineering, Baldwin Spencer and Old Metallurgy. 

Finding new spaces, however, will likely be an issue of considerable importance over the medium 
to long-term, as the program continues to seek avoiding compromising quality by increasing class 
sizes. It is recommended that future Director Teams continue to explore directly contacting Venue 
Management, in particular, to gain support in securing room bookings, especially those not 
accessible via the central booking system. 

Access Control 

The University has shifted multiple rooms on campus to a central timetabling system, where 
rooms are locked until a booking is active. Significant issues were encountered during the 
program’s duration in accessing rooms tied to this central timetabling system. Tutors reported 
significant time loss due to locked rooms not recognising VCESS’ booking, with tutors unable to 
open rooms without a UoM student or staff card (which tutors did not always have), and Security 
unwilling to open rooms remotely despite VCESS holding an active booking for the two-week 
program. 

The University’s Access Control team was contacted several times; the fault was eventually 
identified as a ‘data feed error’, but while several attempts were made during the program by the 
University to rectify the error and enable the unlocking of rooms, the problems persisted 
throughout. While the professionalism and assistance of the University’s Access Control team 
was appreciated, these locked rooms and Security’s recalcitrant unwillingness to assist in 
rectifying the situation despite having access to and knowledge of VCESS’ bookings both had a 
significant impact on VCESS’ operations. 

It is recommended that future teams proactively liaise with both Access Control and Security in 
the lead-up to the 2020 cycle, in conjunction with Venue Management, to ensure that these 
problems do not recur. 

Timetabling 

Timetabling was an arduous process, requiring both adherence to tutor availability and student 
subject selections. These twin constraints imposed significant complexity in the eventual 
timetabling and scheduling of subjects. Changes to the timetable included: 
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● An extended campus tour was added to Day 1, with most Week 1 events being pushed 
back as a result; 

● The abolishing of the Day 1 BBQ; 
● Moving of guided private study sessions to Days 3 and 7; 
● Moving of the Day 3 seminar to Day 5; and 
● The abolishing of the Day 5 early finish (to accommodate the extended campus tour). 

Academic Scheduling 

79 subjects were offered during this cycle; every student’s initial subject selections were honoured 
in full. This is a slight decrease on last year (from 80), but only because of decreased breadth of 
student choice (e.g. both Texts and Traditions and Vietnamese, which had run in previous years 
and for which tutors were appointed, did not have any enrollees; appointed tutors were reallocated 
to other subjects they had applied for). The table below describes the range of subjects offered, 
the number of classes for each subject and the average number of students in each class. 

1455 individual lessons were run during the program, including three English lectures. 242 
streams of classes were allocated, with an average of 40.3 lessons running at any one time. The 
average number of students in each class was 11.92 students. Class sizes ranged from 1 student 
to a maximum of 16. In some classes, there were multiple tutors allocated to provide greater 
support to students. It is encouraged that future Director teams continue to allocate multiple tutors 
to classes where possible, but it is recommended that future teams find a more organic way to 
pair tutors, including delegating the task to subject coordinators. 

Subjects offered in VCESS 2020 Classes Avg size 

Accounting 1 & 2 1 12 

Accounting 3 & 4 2 9 

Art 1 2 

Australian Politics 1 8 

Biology 1 & 2 5 10.2 

Biology 3 & 4 11 9.4 

Business Management 1 & 2 2 6.5 
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Business Management 3 & 4 4 12.8 

Chemistry 1 & 2 7 15.9 

Chemistry 3 & 4 10 12.5 

Chinese Language, Culture and Society 1 3 

Chinese Second Language Advanced 1 4 

Classical Studies 1 6 

Computing 1 6 

Drama 1 3 

Economics 1 & 2 1 9 

Economics 3 & 4 2 11 

English 1 & 2 9 12.8 

English 3 & 4 17 13.2 

English as an Additional Language 1 & 2 1 6 

English as an Additional Language 3 & 4 2 9.5 

English Language 1 & 2 3 12 

English Language 3 & 4 4 7.8 

English Lecture A 1 464 

Environmental Science 1 8 



 
 

62 

Extended Investigation 1 5 

Food Studies 1 14 

Further Mathematics 1 & 2 4 8.5 

Further Mathematics 3 & 4 11 11.6 

Geography 2 8.5 

Global Politics 2 8.5 

Health and Human Development 1 & 2 3 7 

Health and Human Development 3 & 4 5 11.4 

History: 20th Century 2 7 

History: Ancient History 1 1 

History: Australian History 1 7 

History: Revolutions 3 12.3 

IT: Informatics 1 1 

IT: Software Development 1 6 

Latin 1 15 

Legal Studies 1 & 2 3 11.3 

Legal Studies 3 & 4 5 11 

Literature 1 & 2 2 12.5 
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Literature 3 & 4 4 10.8 

LOTE: Arabic 1 1 

LOTE: Chinese Second Language 1 9 

LOTE: French 1 & 2 2 7.5 

LOTE: French 3 & 4 2 5 

LOTE: German 1 13 

LOTE: Greek 1 2 

LOTE: Hindi 1 3 

LOTE: Indonesian Second Language 1 3 

LOTE: Italian 1 & 2 1 4 

LOTE: Italian 3 & 4 1 5 

LOTE: Japanese Second Language 1 & 2 1 14 

LOTE: Japanese Second Language 3 & 4 2 4 

LOTE: Spanish 1 2 

Mathematical Methods 1 & 2 9 13.2 

Mathematical Methods 3 & 4 13 12.8 

Media 2 12 

Music: Performance 2 11 



 
 

64 

Outdoor and Environmental Studies 1 7 

Philosophy 1 10 

Physical Education 1 & 2 1 11 

Physical Education 3 & 4 3 10.7 

Physics 1 & 2 4 11.8 

Physics 3 & 4 6 12.2 

Politics (Australian and Global Politics) 1 6 

Product Design and Technology 1 4 

Psychology 1 & 2 3 11.3 

Psychology 3 & 4 11 8.1 

Religion and Society 2 3 

Sociology 1 12 

Specialist Mathematics 1 & 2 6 7.7 

Specialist Mathematics 3 & 4 6 7.5 

Studio Arts 2 11.5 

Systems Engineering 1 3 

Theatre Studies 1 10 

Visual Communication and Design 2 13.5 
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The Tutor Management System 

The work of scheduling students into classes and producing individual timetables was done using 
the Tutor Management System (TMS). The TMS is a piece of software built by a previous Director, 
which provides timetabling systems as well as a student and tutor “portal” onto which tutors can 
upload material for their students and record attendance for their classes. This cycle, as in 
previous years, the TMS was vital to the successful running of the program, supported by an 
external advisor with relevant experience. 

This dependence is of concern to the program in the short- and medium-term. While the TMS’ 
stability has improved over past years, it requires in-depth knowledge both with programming and 
with the TMS itself to maintain. This twin set of requirements is rare and will likely not be available 
in the medium-term. It is strongly recommended that future Director teams explore and implement 
alternatives to the TMS to avoid an oncoming cliff-face scenario where TMS support is suddenly 
removed without viable alternatives to cover its role. 

Data Management 

The primary data management tool used by this cycle’s Director team was Google Drive. This 
tool was effective as it allows: 

● remote access across all commonly used devices; 
● data to be accessed and edited by multiple users simultaneously; 
● data to be easily shared outside of the Director Team when required; and 
● data to be collected via Google Forms, which synchronises directly with core 

spreadsheets, and is invaluable in managing large amounts of incoming data from 
students and tutors.  

The Directors recommend that future teams use this data management tool, but that further 
integration options be investigated to streamline data collection and management in the future 
(or, in other words, that the VCESS data ecosystem be streamlined). 

Discussion surrounding the development of an UMSU volunteer management system, potentially 
in the University’s Canvas ecosystem, has continued; at the time of this report’s writing, it has not 
been implemented. However, the speculated potential of training and data management with 
Canvas is significant, and future Director Teams should explore this or other systems if it meets 
VCESS’ required functionalities. 

Tutor Communication Management 

Special role teams were given more flexibility than previous years to establish team 
communication channels. All team coordinators were communicated with via email, and several 
special role teams (including Tutor Support Officers, Operations and Welfare, which the Directors 
also joined) used Slack for communication, while other teams used mediums suited to their team 
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members (such as Facebook Messenger). This flexible approach was adopted in recognition of 
many volunteers’ relative unfamiliarity with Slack’s functions, including allowing for parallel 
discussion of a range of topics, tasks or events. This flexible approach had both pros and cons: 
while teams were able to shape their communication based on their needs and experiences, the 
Director team was less connected with the goings-on of each team and therefore less responsive 
when required. The Director team was also less able to ensure communication between team 
members, and less able to thereby identify teams behind in their planning or communication. As 
such, it is recommended that future Director teams consider seriously which approach best fits 
their particular directing style, and further considers alternative approaches to mitigating the cons 
of any particular approach. 

The North Court sail 

The Union House North Court sail was damaged on Thursday 26 November 2019 and removed 
the subsequent day. North Court has traditionally been used as a multipurpose space for 
program-wide events during VCESS’ duration, including for the Opening Ceremony, Trivia, 
Tertiary Expo, portions of the Scavenger Hunt, all BBQs and the Closing Ceremony. The capacity 
of North Court—able to hold hundreds of students, as well as being undercover—made it a 
valuable location in prior programs. However, the removal of the sail rendered it unusable for any 
large period of time during this cycle, and the Director team decided to relocate all events that 
would otherwise have taken place in North Court. 

Opening Ceremony B117, MSD 

Scavenger Hunt (commencement) B117, MSD 

Tertiary Expo Union Hall, Union House 

Trivia Union Hall, Union House 

BBQs Union Hall balcony, Union House 

Closing Ceremony Union Hall, Union House 

 

Several options were canvassed, including establishing semi-permanent marquee structures 
during the program to enable outdoor events. However, cost and practicality considerations led 
the Director team to principally use existing indoor venues—B117 and Union Hall—for relocated 
events. 
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These venues acted reasonably well as substitutes, but there necessarily was a change in 
program atmosphere due to the relative lack of outdoor events. However, given the relatively short 
period of time between the sail’s removal and the program, as well as the complexities of replacing 
the sail both now and in the future, the range of practical solutions was limited. Future Director 
teams are recommended to consider alternative venues, both outdoor and indoor, for large-scale 
program events, both in the event that the North Court sail is not suitably replaced for the next 
cycle and regarding the medium-term move of student programs to the New Student Precinct. 

Air Quality 

VCESS’ operation from 6 January to 17 January coincided with a period of increased air pollution 
in Melbourne. The EPA forecast and subsequently measured several days of poor or very poor 
air quality, which generated considerable media coverage and discussion while also having some 
impact on Melbourne’s general operation. 

Due to already-in-place mitigating strategies brought on by the removal of the North Court sail, 
air pollution did not have an outsized impact on this cycle’s program. The Director team monitored 
air quality forecasts and green-lit events accordingly. On one occasion, the Residential Gelato 
Crawl was converted into an indoor ice-cream event, and other events were rescheduled (but 
nevertheless ran) to meet air quality considerations, but no other impacts to program structure 
were observed. Notably, Scavenger Hunt and Trivia—two large-scale program events—both ran 
as planned, and were not impacted by air quality concerns. 

Program participants were kept up-to-date on air quality information, and were advised to take 
into consideration EPA information and forecasts when deciding their participation in VCESS. As 
VCESS is a voluntary program, it did not seek to compel attendance of program participants 
during periods of high air pollution. 

Special Projects 

Discontinuation of Spring Revision Day 
 
Originally in 2018, Spring Revision Day was proposed with the aim of expanding VCESS beyond 
the two week program in January.It ran as four, one-hour-long sessions which included a 10-15 
minute revision session run by an experienced tutor delivering content specific to exams and 
exam skills followed by 45 minutes of tutoring where students had the opportunity to ask any 
questions they had or work on practice exams provided.  The Spring Revision Day ran from 
10:00am to 3:00pm on campus at the University of Melbourne. 
 
 
Issues with SRD 2018 
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The key issue with Spring Revision Day (SRD) is that it can be a large amount of work for very 
little gain and low student attendance.  Attendance was not much higher than a typical Homework 
Club, and tutors outnumbered the students.  This can be attributed to the fact that there is, as 
always, increasing competition for examination revision lectures in October before the 
commencement of the VCE Examination Period.  The VCESS offering in the form of SRD is 
admittedly far less content-dense, and may seem to students like a more expensive Homework 
Club.  A run-of-the-mill Homework Club at VCESS costs a gold coin donation, meaning that Spring 
Revision Day is 10x more expensive for students.  This may be less appealing for students, 
despite the provision of a BBQ lunch, prepared sessions and materials.   
 
The 2019 Director Team strongly suggested major changes to SRD to draw in a larger student 
attendance to make the day more financially worthwhile.  Based on the recommendations of the 
2019 Director Team, the 2020 Director Team decided not to run a Spring Revision Day and to 
instead focus all of its resources in the January program.  

Discontinuation of VCESS Homework Club1 
Upon conclusion of the 2018 program, the Director Team discussed the most viable way to 
continue the program throughout the year in order to provide the most valuable learning 
experience for students. Informal feedback from the 2018 Program indicated that students find 
one-on-one tutoring and the opportunity to ask their own questions to be most valuable.  Taking 
this feedback the concept of monthly Homework Club was developed.  
 
The 2019 Director Team decided to suspend the Homework Club until a future decision to 
reinstate them occurs. This decision was made in part due to the low attendance at both SRD 
and Homework Clubs in late 2018. This low attendance points to a situation where not enough 
students are finding these sessions useful or are not aware of them running.   
 
It is recommended that future Director Teams consider alternatives to both SRD and Homework 
Club, for example running sessions off campus and in partnership with underrepresented schools. 

Program Feedback 
VCESS has in place several systems of evaluation to assess student and tutor satisfaction with 
the program. These systems consist of: 

● Quality of Teaching surveys (QoTs), assessing class quality; 
● Quality of Program surveys (QoPs), assessing program and extracurricular quality; 
● Quality of Residential Program surveys (QoRs), assessing Residential quality; and 

 
1 VCESS Homework Club has also been referred to as VCESS Study Squad both internally and in 
student marketing.  Though predominantly the term Homework Club has been used externally to 
students. 
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● New in this cycle, Tutor Experience Surveys (TESs), assessing tutor satisfaction. 

Response rates vary between surveys, but all surveys obtained a significant sample from which 
inferences can be drawn. Inferred response rates are as follows: 

Survey Response rate (responses) 

QoTs 63.58% (n=1834) 

QoPs 49.25% (n=231) 

QoRs 94.38% (n=85) 

TESs 80.00% (n=160) 

  

Some caution should be taken with inferred response rates, as inferences rely on secondary 
information (such as the number of students enrolled per class or group meeting, where some 
students may have been absent during collection). 

The Directors, as in prior years, plan to arrange post-program debriefs with each Special Role 
team to ascertain and obtain feedback on operational aspects of the program. 

Quality of Teaching 

The Quality of Teaching (QoT) surveys were distributed in the final class of each block, beginning 
on Thursday 16 January. Operations and other tutor volunteers conducted data collection. 
Surveyors entered each active class during a block and, after excusing the tutor, distributed QoTs 
both digitally and physically. 1807 digital responses were received, and 28 physical responses 
were lodged. 

The QoTs consisted of three questions in the form of a five-point Likert-type scale measuring the 
respondents’ agreement with a statement about each class, with 5 representing a “strongly 
agree”. These questions seek to ascertain the respondents’ attitude towards their tutor the class 
materials, and to what degree the class prepared them for the year ahead. The table below shows 
the whole of program averages for each of these questions. Overall, 2019 feedback was strongly 
positive (with averages consistently above 4.0), indicating students were generally highly satisfied 
with the academic quality of the program. Averages were in line with the previous cycle; there 
were decreases of approximately 0.03 overall, which could be attributed to larger class sizes 
consequent from larger enrolments. 
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Quality of Teaching Survey responses: Whole of Program averages (digital only) 

I am satisfied with the quality of this subject’s booklet. 4.34 

I am satisfied with the quality of the tutor(s) in this subject. 4.37 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.20 

  

Survey breakdowns for the ten most highly-enrolled subjects on the program are also provided in 
the appendices. While these display some variation, they do not differ greatly from the whole of 
program and average QoT scores. Additionally, two qualitative questions were asked about what 
worked in a class and what could be improved. 

As well as providing quality assurance, the QoTs also serve to provide tutors with individualised 
feedback and professional development. Once the results are collated, tutors are able to request 
their personal results from the Director team. It is worth noting that previous Director teams 
receive a number of requests for results during tutor application periods, which is both 
encouraging as well as a reminder of the importance of these results being reliably ‘handed-over’ 
to new director teams. It is recommended that this continue. 

Quality of Program 

Quality of Program (QoP) surveys were not distributed on the last day of the previous cycle, but 
were distributed in group meetings to students on Friday 17 January during group meetings this 
cycle. QoPs target overall program satisfaction, as well as satisfaction on program elements that 
are not addressed by QoPs or QoRs (e.g. the English lectures, activities/extra-curricular program, 
Welfare provision and guided private study). QoPs were delegated to the Operations team, who 
distributed them in conjunction with Group Leaders both digitally and physically as with QoTs. 

Response rates for QoPs were significantly lower than other survey types. Potential reasons for 
this include the relative length of a QoP (four physical A4 pages, as opposed to QoTs’ one page), 
and the relative difficulty of administering data collection during Group Meetings (which are often 
in open, outdoor spaces, as opposed to the relatively targeted and closed space of a tutorial room 
during class). Nonetheless, it is recommended that future Director teams investigate methods of 
increasing response rates, as while a 50~% may be sufficient, it is strongly preferred that 
responses be higher. Responses to quantitative questions were positive, with extremely positive 
feedback for Group Leaders, one-on-one tutoring, the VCESS community and feeling more 
prepared, and neutral-to-positive feedback for the Activities program and English lectures. 
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Quality of Program Survey selected responses: averages (digital only) 

As a result of the VCE Summer School, I feel more prepared 
for the year ahead. 

4.26 

I found one-on-one tutoring a useful resource. (of those who 
used it) 

4.35 

I felt supported by my Group Leader throughout the program. 4.59 

I felt as though I was part of the VCESS community. 4.20 

I felt [interactions with the Welfare team], if I had them, helped 
me to enjoy the program. 

4.03 

VCESS increased the likelihood I will attend university. 3.89 

  

Full results are available in the appendices. 

Academic Program 

One on one tutoring this cycle proved successful as compared to prior years. The Operations 
team, as in past years, maintained a large spreadsheet visible and editable on the second floor 
of Union House daily to ensure one-on-one tutoring was efficient and organised for tutors and 
students. The Operations team also began a system of pre-booking tutors the evening prior to a 
day’s one-on-one tutoring, to ensure that students would have tutors assigned. It is recommended 
that future Director teams use a similar setup to encourage and facilitate more one-on-one 
tutoring, and that they continue to implement pre-booking to ensure students do not miss out. 

The Director team sought to continue improving English lectures, after mixed feedback regarding 
English lectures in prior programs. The English 3 & 4 coordinator established two lectures for all 
students and a third lecture for non-English Language students; it is recommended that future 
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Director teams continue exploring the possibilities that English lecture formats offer, and continue 
to consider and interrogate the pros and cons of separating streams against combining streams. 
The importance of English in VCE cannot be discounted, but Director teams should consider the 
necessity of the lecture format and how best to deliver content that may be universally useful. 

Residential Program Feedback 

The QOR (Quality of Residential Program) survey was conducted on the last day of the Program 
during the Residential Group meetings. A total of 85 responses were received from the pool of 
residential students (then 89). This high response rate, as with previous programs, is likely due 
to this survey being conducted during Residential group meetings rather than with academic 
program group meetings. This method was additionally successful as the Residential Coordinator 
was able to manage the design and execution of the survey. It is recommended that this method 
of data collection continue. 

The average responses from selected quantitative questions asked are presented below. All 
questions received average responses well above 3 on a scale of 1 to 4, speaking to the high 
quality and inclusiveness of the Residential Program. The highest responses were received from 
the questions ‘I was well supported by my residential tutor’, ‘I would recommend the residential 
program to others’ and ‘I made friends and built new connections on the residential program’. 
Among the lower responses are ‘I was satisfied with the food provided by St Hilda’s college.’ and 
‘I was satisfied with the facilities provided by St Hilda’s College’. Stronger communication between 
the Director team and the accommodation team may be necessary to ensure appropriate 
requirements are being met, particularly in regard to dietary requirements. However, it must be 
noted that, this cycle, St. Hilda’s College underwent construction which, while disruptive, was 
unavoidable and is likely reflected in these results. Additionally, the nature of bulk food preparation 
means that some expectations, while desirable, may not be feasibly met in any circumstance. 

Quality of Residential Program Survey selected responses (averages) 

How would you rate your overall experience in the residential program, with 
1 being the lowest (my experience was very bad) and 4 being the highest (my 
experience was very good)? 

3.46 

I would recommend the residential program to others. 3.55 

I was well supported by my residential tutor. 3.77 
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I was satisfied with the food provided by St Hilda’s College. 3.39 

The residential program gave me an idea of what it would be like to study at 
university. 

3.44 

The residential program made me more likely to pursue further study in 
Melbourne. This could be at a TAFE or, another training provider in 
Melbourne, not just the University of Melbourne. 

3.27 

 

Full results are available in the appendices. One point of concern is the inconsistency in Likert 
scale design between QoTs, QoPs and QoRs—future Director teams should consider the pros 
and cons of using a 5-point scale versus using a 4-point scale, and it is recommended that 
uniformity be achieved for all surveys in future programs. 

Quantitative data on elements of the Residential program enjoyed and not enjoyed by students 
was also solicited.  As with prior years, students positively noted the friendships they formed and 
the support they received from their Residential tutor. Many students also noted how strongly they 
valued the commitment of their Residential Tutor. 

With regards to improvements, students requested more time off, a better organised morning 
routine and improved facilities for the warm weather. 

An increase in free time is common feedback from the Residential Program and 
contemporaneous Residential teams take this feedback into consideration when planning the 
activities. The Director team and Residential team jointly believe that the current timetable 
represents the ideal balance between free time and structured activities. Future teams could 
consider ways to increase rest time for students, such as to move bedtime earlier, and to 
encourage students to use their evening free time in restful ways. 

Other feedback centred around VCESS’ Acceptable Conduct and Relations Policy (ACARP), 
colloquially known as the ‘no frat’ rule (Appendix C). Some feedback found the policy too 
restrictive and limiting given the relative maturity of program participants. The Director team does 
not agree with this feedback; ACARP exists not only to prevent particular types of interaction but, 
on a more holistic level, to promote an inclusive and unassuming environment where all program 
participants can feel comfortable, regardless of their comfort with physical contact. Given VCESS’ 
legal obligations in having a duty of care to program participants, and the underpinning values 
and ideals of VCESS as a program, the Director team strongly recommends that ACARP be 
continued in 2021. Some revision may naturally take place but the Director team positively views 
the policy as currently formulated; the inconvenience some students may feel as a result of 
ACARP is outweighed by the very real responsibilities, values and duties VCESS must uphold. 
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Appendices 

Appendix A: VCESS Tutor Attendance and Absence Policy 
Background 
The VCE Summer School (VCESS) relies on volunteer tutors to provide its classes. VCESS 
recognises the contribution that its tutors make to the program, and seeks to ensure that their 
time is used to maximise both the quality of VCESS’ classes, and the experience of its 
participants. It is vital to the success of the program that tutors attend all of the classes they 
have been allocated, in order to provide consistency for the students in those classes. This 
consistency is an important component of the educational experience for our students.  
 
Purpose 
To manage tutor attendance and absences at classes, including expected and unexpected 
absences. 
 
Scope 
This policy applies to all VCESS volunteers. 
 
Definitions 
An approved absence is an absence approved in writing by VCESS through this policy. 
By telephone means by calling the VCESS office phone (to be notified) or the Directors’ phone 
(to be notified). 
In writing means by email to summerschool@union.unimelb.edu.au.  
Probation is a warning for a set period of time during which further violations of the policy will 
require substantive discipline as per section 4 of the procedures. 
An unapproved absence is an absence not approved in writing by VCESS through this 
policy. 
Work is any formal activity a tutor does in connection with VCESS, including classroom 
teaching, workshop facilitation and group meeting facilitation. Work does not include lesson 
planning or ad hoc tutoring outside scheduled classes. 
 
Policy Statements 
VCESS recognises that tutors freely volunteer their time for the program, but expects that time 
volunteered is honoured by participants. 
VCESS understands that sometimes, unexpected or urgent matters may require volunteer 
tutors to be absent from their commitments, and further aims to make appropriate absences as 
worry-free as possible. 
VCESS prioritises fairness to all program participants in applying this policy, both for volunteer 
tutors who may find themselves in difficult circumstances, and for enrolled students who require 
consistent teaching. 
 
Procedures 
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1. Preventing Absences Pre-Program 
a. VCESS will, as early as is reasonable, provide tutors with their expected 

scheduled timetabling and the time commitment required in attending those 
scheduled events. 

b. Tutors must, if a conflict arises prior to the program, notify VCESS as early as 
possible by emailing summerschool@union.unimelb.edu.au with the nature of the 
conflict. VCESS will approve and make alternative arrangements to resolve the 
conflict if it believes it is reasonable to do so, but will take into account how early 
notification was in deciding reasonableness.  

i. VCESS considers reschedulable, expected conflicts such as full- or part-
time work unreasonable to resolve unless it is not possible to reschedule 
such conflicts. 

c. VCESS will not approve an absence in connection with a conflict that is known to 
the tutor prior to the program beginning, if the tutor does not notify VCESS of the 
conflict prior to the program beginning, unless VCESS alone decides it is 
reasonable to do so. 

 
2. Attendance During the Program 

a. Tutors must sign-in at least ten minutes before commencing work . A failure to 
sign-in is considered an unapproved absence. 

i. Tutors do not need to sign-out upon concluding work. 
b. If a tutor is late, they must contact the Operations Team prior to their 

scheduled commencement of work, and thereafter must proceed directly to 
work. The Operations Team will sign-in the tutor, noting lateness. 

 
3. Absences During the Program 

a. If a conflict arises during the program, tutors must notify VCESS: 
i. with at least one day’s notice, in writing; or 
ii. with less than one day’s notice, by telephone. 

b. Once an absence is lodged, VCESS will approve and make alternative 
arrangements to resolve the absence if it believes it is reasonable to do so, 
including sourcing replacement tutors.  

 
4. Unapproved Absences 

a. If an absence is not notified as per section 3 of the procedures, it is unapproved, 
even if non-VCESS action was taken elsewhere (such as verbal non-telephoned 
notification, class “swaps” or social media messaging). 

i. Persistent lateness as per section 2b of the procedures may be 
considered unapproved absence at the discretion of VCESS. 

b. Tutors with an unapproved absence will be required to account for the absence; 
if VCESS considers it fair and reasonable, it may take action including but not 
limited to: 

i. issuing a warning; 
ii. placing the tutor on probation; 
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iii. refusing future requests for letters of reference or recommendation; 
iv. noting absences in lieu of iii or iv; or 
v. only for repeated and unjustified unapproved absences, recommending 

that future Directors not appoint the tutor. 
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Appendix B: VCESS Tutor Online Conduct Policy 
Background 
VCE Summer School (VCESS) tutors, in line with VCESS’ ethos, are expected to display 
reasonable and appropriate standards of behaviour before, during and after the program. In 
today’s digital age, the use of social media by students, tutors and parents means that private 
and public lives blend together. This means that consideration of digital behaviour is needed. 
Therefore, during the program, VCESS expects tutors to behave online as they would with other 
tutors and students during the day; unacceptable or inappropriate behaviour cannot be 
tolerated. 
 
Purpose 
To provide meaningful standards and guidance for tutors in how they conduct themselves online 
in relation to VCESS. 
 
Scope 
This policy applies to all VCESS tutors. 
 
Definitions 
In writing means by email to summerschool@union.unimelb.edu.au.  
An online ‘network’, ‘platform’ or other service includes both social media networks and also 
services such as forums and message boards where user-generated content might reside. 
A social media ‘network’, ‘platform’ or other service is a service including but not limited to 
Facebook, Twitter, Instagram, Snapchat, TikTok, WhatsApp or WeChat through which people 
may share, create and communicate with other people and communities through a mediated 
online service. 
 
Policy Statements 
VCESS recognises the right of volunteer tutors to conduct themselves as they see fit in their 
private lives. 
VCESS affirms that certain standards of acceptable behaviour are required during the program, 
in keeping with the program’s engagement of minors and vulnerable students. 
VCESS acknowledges that online behaviour can and does reflect on the program in certain 
contexts, and that online behaviour is not immune to the standards of acceptable behaviour 
required by VCESS generally. 
VCESS aims to safeguard both the right of volunteer tutors to an online life, and the right of 
VCESS end-users to have confidence in appropriate standards of behaviour from VCESS 
volunteer tutors, noting that end-users such as parents may choose to search for information on 
volunteer tutors during the program. 
 
Procedures 

1. Before the Program 
a. VCESS volunteers must ensure that their online presence is, as far as is 

reasonable, appropriate for the VCESS program before it commences. 
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i. VCESS volunteers should make a reasonable attempt to ensure that any 
inappropriate online content connected to them is not available for the 
duration of the program. 

ii. VCESS volunteers should use tools such as Facebook’s “View As… 
Public” feature to assess what is and is not visible on social media. 

iii. VCESS volunteers may wish to take advantage of privacy features, such 
as making social media profiles ‘private’, for the duration of the program. 

b. VCESS volunteers must ensure that all dating-related profiles and similar are 
hidden from public view during the program, in line with the Appropriate 
Conduct and Relations Policy. 

c. VCESS volunteers must ensure that all VCESS participants who are not tutors 
are unable to access their social media profiles. 

i. This includes the ‘unfriending’ or deletion of any VCESS student from 
volunteers’ social media profiles. If a volunteer is unsure on whether a 
student is participating in VCESS, they must confirm with VCESS in 
writing before the program commences. 

 
2. During and After the Program 

a. Volunteers must not initiate or seek to initiate engagement with any VCESS 
2020 student during or after the program on any online or social media 
platform without approval. 

i. Volunteers may, only if initiated by the student, accept a ‘friend 
request’ or similar from students after the program concludes. Volunteers 
must not solicit such requests. 

ii. If a volunteer wishes to initiate engagement with a VCESS 2020 student 
during or after the program, they must seek approval from VCESS in 
writing and must not take action unless VCESS agrees. 

b. Where volunteers engage with students during or after VCESS, they must 
maintain professional boundaries, and must not engage with any content or in 
any behaviour that would otherwise not be acceptable during the VCESS 
program, in line with the Appropriate Conduct and Relations Policy. 

 
3. Penalties 

a. If a tutor believes that a participant is acting contrary to this policy, they must 
notify VCESS in writing as soon as possible. 

i. Breaching this policy is contrary to the Appropriate Conduct and Relations 
Policy, and VCESS may manage the breach in line with that policy, 
including section 5 (‘Reporting’) of the procedures of that policy. 

 
Related Policies 
This policy should be read in conjunction with the VCESS Appropriate Conduct and Relations 
Policy. 
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Appendix C: VCESS Appropriate Conduct and Relations Policy 
(formally, the ‘Fraternisation Policy’)  

 
Background 
The VCE Summer School (VCESS) prides itself on establishing an inclusive and welcoming 
environment for all volunteers and students. As part of this environment, it is necessary to 
ensure that all participants feel comfortable in interacting with other participants both inside and 
outside of the classroom. Given the age range and variable comfort levels of participants, as 
well as the legal context that VCESS operates in, it is necessary to develop guidelines and rules 
on appropriate conduct and relations between participants on the program. 
 
Purpose 
To enforce procedures, prohibited actions and guidelines for appropriate conduct and relations 
between participants during VCESS. 
 
Scope 
This policy applies to all VCESS participants. 
 
Definitions 
A student is any VCESS 2020 participant enrolled in a VCE subject in connection with the 
program. 
A tutor is any VCESS 2020 participant identified as such by VCESS, who is volunteering to 
facilitate a VCE subject, workshop and/or activity during the program. 
Fraternisation has the meaning given in section 1 of the procedures. 
On program is any period of time where a VCESS 2020 participant could either reasonably be 
seen to be participating in the program or could reasonably encounter other VCESS students 
during, immediately before or immediately after the hours of the program. 
Off program is any period of time during VCESS’ duration which is not on program. 
Post program is the period of time after 17 January at 5.00pm or when the last student departs 
the program, whichever is the later. 
In writing means by email to summerschool@union.unimelb.edu.au.  
 
Policy Statements 
VCESS has both a legal and moral responsibility to provide an inclusive, welcoming and child-
safe environment for participants. 
VCESS has a responsibility to ensure the welfare and safety of all participants. 
VCESS recognises that it must create a program culture comfortable for all participants, and 
that non-child safe behaviour is not always physical in nature. 
VCESS recognises the complexity of potential power dynamics, and of delineating between 
appropriate and inappropriate conduct, and further recognises the value of providing guidance 
to participants in navigating these dynamics and making these distinctions. 
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VCESS values the positive influence that a properly constructed, inclusive and welcoming 
environment can have on learning and socialising. 
VCESS recognises a balance between allowing program participants to negotiate their own 
relations and conduct, and requiring that standards of conduct and relations be upheld to meet 
VCESS’ legal and moral responsibilities. 
 
Procedures 

1. Fraternisation 
a. Fraternisation is any form of physical affection or unnecessary contact. 

i. Physical affection includes, but is not limited to: 
1. Hugging; 
2. Kissing; 
3. Hand-holding; and 
4. High-fiving. 

ii. Unnecessary contact includes, but is not limited to: 
1. Picking someone up without asking; and 
2. Assisting someone to write without asking. 

b. Fraternisation can occur between tutor and tutor; student and student; and tutor 
and student. 

c. Fraternisation is prohibited. 
i. All volunteers are expected to play an active role in enforcing this 

prohibition, and may need to remind participants as such. 
ii. VCESS recognises that this prohibition represents a particular burden on 

participants in existing relationships, but will not make exceptions. 
  

2. On Program 
a. In addition to not fraternising, tutors must not: 

i. Talk about relationships, sex or other topics sexual in nature, unless they 
are required in class for a VCAA Study Design or are required for a 
student’s personal welfare or safety; 

ii. Talk about their own relationship(s) with or in the presence of students; or 
iii. Enter into any unreasonably close, sexual or romantic relationship with a 

student. 
b. Tutors must also: 

i. Avoid discussion of any topic which is illegal or prohibited generally or for 
minors (such as alcohol or drug use), unless it is excepted under section 
2(a)(i) of the procedures; 

ii. Comply with the Tutor Online Conduct Policy; 
iii. Use contact details of students only for the purpose those details were 

given; and 
iv. Keep any confidential information provided to them as such without 

VCESS approving its release in writing. 
c. For the avoidance of doubt: 
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i. ‘on program’ includes, for residential participants, any part of the 
residential program; and 

ii. ‘be seen to be participating in the program’ includes any moment where a 
tutor could reasonably be connected with the program, such as while 
wearing a VCESS 2020 T-shirt. 

 
3. Off Program 

a. While off program periods do not reasonably involve students, tutors must still: 
i. Reasonably avoid circumstances where they might be seen to be on 

program while engaging in inappropriate behaviour (such as ensuring that 
VCESS apparel is not visible while consuming alcohol); and 

ii. Ensure that their online presence complies with the Tutor Online Conduct 
Policy. 

   
4. Post Program 

a. Post program, tutors must: 
i. Comply with the Tutor Online Conduct Policy; 
ii. Not seek to commence or maintain, nor solicit unreasonably close, sexual 

or romantic relations with students; and 
iii. Not engage or interact with, to any extent, any online or in-person content 

created by students which would be prohibited to engage with on 
program. 
 

5. Reporting 
a. If a tutor suspects that a VCESS 2020 participant is acting contrary to this policy, 

the tutor must notify VCESS in writing as soon as possible. 
i. Behaviour contrary to this policy is not required to be child-unsafe, nor is 

it required to be performed by a tutor. Contrary behaviour can include but 
is not limited to overbearing or intimidating behaviour, threats, physical 
contact or inappropriate seeking of relationships by a tutor or student on 
program or post program. Any behaviour which might be contrary to this 
policy must be notified to VCESS in writing as soon as possible. 

b. Penalties for breaching this policy are not limited to but can range from a warning 
to immediate termination from the program. 

  
Related policies 
This policy should be read in conjunction with the VCESS Tutor Online Conduct Policy.  
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Appendix D: Quality of Teaching Survey Breakdowns 
Quality of Teaching average scores for the ten most highly-enrolled subjects in 2019. 

Quality of Teaching Survey responses: English averages 

I am satisfied with the quality of this subject's booklet. 4.30 

I am satisfied with the quality of my tutor(s) in this subject. 4.47 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.2 

  

Quality of Teaching Survey responses: Mathematical Methods averages 

I am satisfied with the quality of this subject's booklet. 4.27 

I am satisfied with the quality of my tutor(s) in this subject. 4.06 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

3.97 

  

Quality of Teaching Survey responses: Chemistry averages 

I am satisfied with the quality of this subject's booklet. 4.30 

I am satisfied with the quality of my tutor(s) in this subject. 4.30 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.16 
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Quality of Teaching Survey responses: Further Mathematics averages 

I am satisfied with the quality of this subject's booklet. 4.36 

I am satisfied with the quality of my tutor(s) in this subject. 4.31 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.16 

  

Quality of Teaching Survey responses: Biology averages 

I am satisfied with the quality of this subject's booklet. 4.44 

I am satisfied with the quality of my tutor(s) in this subject. 4.58 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.37 

  

Quality of Teaching Survey responses: Psychology averages 

I am satisfied with the quality of this subject's booklet. 4.5 

I am satisfied with the quality of my tutor(s) in this subject. 4.56 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.42 

  

Quality of Teaching Survey responses: Physics averages 
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I am satisfied with the quality of this subject's booklet. 4.31 

I am satisfied with the quality of my tutor(s) in this subject. 4.12 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.02 

  

Quality of Teaching Survey responses: Legal Studies averages 

I am satisfied with the quality of this subject's booklet. 4.26 

I am satisfied with the quality of my tutor(s) in this subject. 4.3 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

3.97 

  

Quality of Teaching Survey responses: Specialist Mathematics averages 

I am satisfied with the quality of this subject's booklet. 4.63 

I am satisfied with the quality of my tutor(s) in this subject. 4.82 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.66 

  

Quality of Teaching Survey responses: Health and Human Development4 averages 

I am satisfied with the quality of this subject's booklet. 4.52 
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I am satisfied with the quality of my tutor(s) in this subject. 4.38 

Because of my tutor(s), I feel more prepared in this subject for 
the year ahead. 

4.36 
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Appendix E: Quality of Program Survey Results 
 

Quality of Program survey: all quantitative responses (scale: 1-5) 

As a result of the VCE Summer School, I feel more prepared for the year ahead. 4.2
6 

I found one-on-one tutoring a useful resource. 3.6
7 

I enjoyed the extra-curricular activities at VCESS. [Scavenger Hunt] 3.5
0 

I enjoyed the extra-curricular activities at VCESS. [Mystery Event] 3.2
5 

I enjoyed the extra-curricular activities at VCESS. [Trivia] 3.2
2 

I felt supported by my Group Leader throughout the program 4.5
9 

I felt the Seminars and Workshops were a valuable part of the program. 3.9
7 

I felt as though I was part of the VCESS community. 4.2
0 

I felt there was a good balance between academic and extra-curricular activities. 4.1
3 

I felt these interactions, if I had them, helped me to enjoy the program. 3.8
3 

I intend to undertake tertiary level education after my VCE studies. 4.4
8 

I intend to attend university after my VCE studies. 4.7
6 

VCESS increased the likelihood I will attend university. 3.8
9 

Hosting the program at the University of Melbourne campus makes me want to study at the 
University of Melbourne. 

3.8
8 
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The Tertiary Expo made me more aware of my tertiary options after VCE. 3.6
5 

I found the English lectures useful. 3.3
1 
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Appendix F: Quality of Residential Program Results 
 

Quality of Residential Program survey: all quantitative responses (scale: 1-4) 

How would you rate your overall experience in the residential program, with 1 being the lowest 
(my experience was very bad) and 4 being the highest (my experience was very good)? 

3.4
6 

I would recommend the residential program to others. 3.5
5 

I was well supported by my residential tutor. 3.7
7 

I felt part of the VCESS community. 3.5
0 

The residential program was well organised. 3.1
5 

I was satisfied with the food provided by St Hilda’s college. 3.3
9 

I was satisfied with the facilities at St Hilda’s college. 3.3
2 

The residential program enabled me to get the most out of the academic program. 3.4
2 

The residential program gave me an idea of what it would be like to study at university? 3.4
4 

I made friends and built new connections on the residential program. 3.7
1 

The residential program challenged me to think in new and different ways. 3.1
5 

The residential program made me more likely to pursue further study in Melbourne. This could 
be at a TAFE or, another training provider in Melbourne, not just the University of Melbourne. 

3.2
7 

 


